2021 Development Cooperation Week “Sharing hope, sharing future”
2021 Ciet2i= JHeEs7t “02HE Slot Lis, Eh6t= thettl=”

2021Bridge Conference
2021 ESIX| AHEA

The Present and Future of Non—formal Education in Efforts to Achieve SDG4

HIEA W= pixet 02 - T=LE 2 of FAAS s J3E Aot g i |9 Y

PROGRAM BOOK =185

30th(Tue) November - 1st(Wed) December, 2021
20214 11& 30L& - 128 1€(=)
Royal Hotel Seoul and Online(Zoom & Youtube)
USHNME U 22121(Zoom 2! Youtube) 8=



2021 Development Cooperation Week “Sharing hope, sharing future” JUIHIERC Q rEy=| = m

2021 CHSHEl= JHEHESZE “0HE 2fet L, SOk tettl="

ST

2021Bridge Conference
2021 BEEIX| AHHA

The Present and Future of Non—-formal Education in Efforts to Achieve SDG4
St

HIEA W= oixfier Ol - =Lt 2Hd of FAAS Wsd ZtE 9o M=ol A




1

Constitution of the United Nations Educational,
Scientific and Cultural Organization

The Governments of the States Parties to this Constitution on behalf of their peoples
declare:

That since wars begin in the minds of men, it is in the minds of men that the defences
of peace must be constructed:;

That ignorance of each other’s ways and lives has been a common cause, throughout
the history of mankind, of that suspicion and mistrust between the peoples of the
world through which their differences have all too often broken into war;

That the great and terrible war which has now ended was a war made possible by the
denial of the democratic principles of the dignity, equality and mutual respect of men,
and by the propagation, in their place, through ignorance and prejudice, of the doctrine
of the inequality of men and races;

That the wide diffusion of culture, and the education of humanity for justice and liberty
and peace are indispensable to the dignity of man and constitute a sacred duty which
all the nations must fulfil in a spirit of mutual assistance and concern;

That a peace based exclusively upon the political and economic arrangements of
governments would not be a peace which could secure the unanimous, lasting and
sincere support of the peoples of the world, and that the peace must therefore be
founded, if it is not to fail, upon the intellectual and moral solidarity of mankind.

For these reasons, the States Parties to this Constitution, believing in full and equal
opportunities for education for all, in the unrestricted pursuit of objective truth, and
in the free exchange of ideas and knowledge, are agreed and determined to develop
and to increase the means of communication between their peoples and to employ
these means for the purposes of mutual understanding and a truer and more perfect
knowledge of each other’s lives;

In consequence whereof they do hereby create the United Nations Educational,
Scientific and Cultural Organization for the purpose of advancing, through the
educational and scientific and cultural relations of the peoples of the world, the
objectives of international peace and of the common welfare of mankind for which the
United Nations Organization was established and which its Charter proclaims.
Adopted on 16 November 1945
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Goal 1.

Goal 2

Goal 3

Goal 4

Goal 5

Goal 6

Goal 8

End poverty in all its forms everywhere

End hunger, achieve food security and improved
nutrition and promote sustainable agriculture

Ensure healthy lives and promote well-being for all at all ages

Ensure inclusive and equitable quality education
and promote lifelong learning opportunities for all

Achieve gender equality and empower all women and girls

Ensure availability and sustainable management of
water and sanitation for all

Ensure access to affordable, reliable, sustainable and
modern energy for all

Promote sustained, inclusive and sustainable economic
growth, full and productive employment and decent work
forall
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PARTNERSHIPS
FOR THE GOALS

Goal 9 Build resilient infrastructure, promote inclusive and sustain-
able industrialization and foster innovation

Goal 10 Reduce inequality within and among countries

Goal 11 Make cities and human settlements inclusive, safe, resilient
and sustainable

Goal 12 Ensure sustainable consumption and production patterns

Goal 13 Take urgent action to combat climate change and its impacts

Goal 14 Conserve and sustainably use the oceans, seas and
marine resources for sustainable development

Goal 15 Protect, restore and promote sustainable use of terrestrial
ecosystems, sustainably manage forests, combat desertification,
and halt and reverse land degradation and halt biodiversity loss

Goal 16 Promote peaceful and inclusive societies for sustainable
development, provide access to justice for all and build
effective, accountable and inclusive institutions at all levels

Goal 17 Strengthen the means of implementation and revitalize the
global partnership for sustainable development
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B 2021 Bridge Conference

Dr. Kyung Koo Han

Secretary-General of Korean
National Commission for
UNESCO

Greetings,

I’'m HAN, Kyung Koo, Secretary-General of the Korean National Commission for
UNESCO(KNCU).

At a tough time like this when free movement, gatherings, and cooperation that we
have enjoyed thus far are limited by COVID-19, it is my sincere pleasure to host the
2021 Bridge Conference on and offline, and be in the presence of stakeholders from
home and abroad, who strive to strengthen the education rights of the vulnerable
worldwide. | want to express my gratitude to the domestic and international experts,
who will provide deep insight into achieving the universal education right for everyone
by guaranteeing equal opportunities to lifelong education and inclusive, quality
education through this two-day conference. Also, | earnestly welcome all the global
citizens, who will share these values and offer their support.

In many aspects, COVID-19 has presented a huge challenge to humanity. But
especially, in terms of education, ensuring the right to education of the vulnerable is
especially facing a serious crisis. As for Korea, the Internet and TV broadcast have been
utilized to overcome the education interruption caused by the pandemic, and with the
current “With Corona” policy, we're seeing recovery of education on-site. However,
those with limited access to education face worse situations due to COVID-19, and
this resulted in a grave situation where the joint achievement of the global efforts to
attain universal education rights to date are threatened.

In particular, the right to education of the vulnerable groups, including people with
disabilities, illiterate adults, and children and youth who are outside the schools of
local communities and countries where the education system and infrastructure for
contactless times have not been established yet is at a critical risk more than ever.

According to the 2020 World Inequality Database on Education (WIDE) built on the
information prior to COVID-19, 35 countries out of 114 that were the target of the
survey had less than 50% of the students from poor families complete elementary
education. Such a lacking educational environment was exacerbated by the pandemic.
Hence, we face the reality where we need to step up our efforts for co—existence and
inclusiveness more than ever to move forward the accomplishment of the universal
right to education together.

The UN SDG 4 highlights the importance of equitable and universal access to literacy
education through targets 4.5 and 4.6. To engage in the endeavors of the international
community toward this goal, the KNCU has been supporting the provision of Technical
and Vocational Education and Training (TVET), and literacy and basic education for
the vulnerable, who had been excluded from formal education, at community learning
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centers in developing countries of Africa and Asia through the Bridge Project since
2010. In particular, starting from 2020, the KNCU forged five-year partnerships for
educational collaboration with National Commissions for UNESCO of Laos, Timor-
Leste, Bhutan, and Malawi respectively through the Bridge Phase Il Program to help
provide non-formal education to the vulnerable in each country.

In addition, a new project was launched this year to further accelerate the spread of
literacy and mother language across the globe the Bridge Sejong Project, which is
based on cooperation for activities with the UNESCO Sejong Literacy Award winners.
Together with the awarded organizations in Jordan, Uruguay, Pakistan, and Sri Lanka,
we have been carrying out projects that advance literacy for vulnerable groups.

Itisindeed true that changing society and leading it towards sustainable development
through education require much time and effort. However, it is also undeniable that
education is what allows us to dream a better future.

Inthis context, | believe that today’s conference will serve as a precious opportunity to
discuss the importance and the necessity of bolstering the educational rights of those
with limited access to learning through non-formal educational activities, challenges
that lie ahead, and their solutions. | also welcome wonderful recommendations from
the participating experts and stakeholders from local organizations for us to see
promising results derived from combining development cooperation with various
forms of lifelong education, such as adult education and non-formal education at
home and abroad. Furthermore, | look forward to hearing from the participants who
joined us online and offline, so please, feel free to speak your mind about the world’s
shared goal as members of the global community. Once again, | would like to extend
my words of gratitude to the experts who will give presentations and take part in the
discussions, and welcome everyone who joined the event via the Internet.

Lastly, | would like to take this opportunity to express my gratitude to the Ministry
of Education and UNESCO for sponsoring the conference, and Dr. Kim, Eun-mee, the
President of Ewha Womans University, Mr. Park, Chan-dae, a member of the National
Assembly of Korea, and Mr. Firmin Euouard Matoko, the Assistant Director-general for
Priority Africa and External Relations of UNESCO, for joining us on and offline despite
their busy schedules to send welcoming and congratulatory messages for the event.

I look forward to the wonderful presentations and fruitful discussions here at the
event.

Thank you.
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Welcome Remarks

Dr. Eun Mee Kim

President of Ewha Womans
University /

Vice-Chairperson of

the Korean National
Commission for UNESCO

| sincerely welcome you all to the “2021 Bridge Conference”, a platform for us to discuss
ways to protect and reinforce the right to education for the marginalized in the face of the
COVID-19 pandemic.

This unprecedented global pandemic is bringing numerous challenges day by day. In our
struggle to overcome this daunting challenge, we are still witnessing a glimpse of hope for
a better future and are cooperating to finally triumph over such hardship. We are also very
much aware that education is key in driving our efforts toward a positive and enhanced future.

As the host of the 2015 Incheon World Education Forum, the Republic of Korea led the
efforts regarding SDG4, aimed at improving education for the international community, under
the spirit of the Incheon declaration. In order to successfully implement this agenda by 2030,
the Republic of Korea is engaging in diverse efforts domestically and globally. We believe
that at a time when the COVID-19 outbreak has further aggravated the right to education of
the most vulnerable, cooperation across emerging nations and international institutions is
more necessary than ever to guarantee quality education for everyone. We also desperately
need more attention toward this end as well.

The BRIDGE Programme is a project of the Korean National Commission for UNESCO
aimed at supporting non-formal education in developing countries as well as strengthening
the right to education for the marginalized and enhancing their capabilities to be self-
sustainable. It is a renowned ODA project in the education space of Korea. This conference,
held as part of the BRIDGE Programme, is an opportunity for us to ‘examine the role of non—
formal education in strengthening the right to be educated in the face of COVID-19 and
to seek the way forward.’| am confident that this conference will contribute greatly to the
international community’s efforts to achieve the goal of SDG4.

[ would like to extend my gratitude to members of related institutions in BRIDGE Programme
partner countries, education and international development cooperation experts from home
and abroad, members of specialized institutions, and every single one of our distinguished
guests for joining us at this valuable platform of communication. | hope that the 2-day
conference will help facilitate our efforts to secure inclusive, quality education for all in this
era of COVID-19. In particular, | look forward to many insights being shared regarding how
we should respond to this global challenge of COVID-19 and the future of non-formal
education.

Although we were all born in different parts of the world and are living various lives, we are
gathered here, envisioning a better future for all of us as we share an understanding of the
necessity and importance of education. Once again, | would like to thank everyone from all
across the world for taking part in this conference, and | hope that we have a very inspiring
two days ahead of us.

Thank you.
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Mr. Chandae Park

Member of the National
Assembly of the Republic
of Korea

As a member of the National Assembly of the Republic of Korea, and as a member of
the Education Committee of the National Assembly, | sincerely congratulate the Korean
National Commission for UNESCO (KNCU) for hosting the 2021 Bridge Conference,
which is part of the ODA project led by the Ministry of Education of the Republic of
Korea.

South Korea, the only country that has transformed itself from a recipient country to
a donor country, enhanced its national status as a donor country by joining the OECD.

Since South Korea joined the OECD Development Assistance Committee (DAC) in
2010, and since then the country’s amount of official development assistance (ODA)
has increased from KRW 1.3 trillion in 2010 to KRW 3.7 trillion in 2021, with the
average annual growth rate of 9.7%, ranking second among OECD member countries.

In terms of the amount of ODA contributions, South Korea ranks 16th out of 29
countries in 2020, and is fulfilling its role as a bridge between developed and
developing countries.

The Korean government intends to take the lead in realizing global values, such as
achieving the Sustainable Development Goals (SDGs), by gradually increasing the
amount of ODA to more than double the 2020 budget by 2030. As a member of the
National Assembly, | will actively support these government efforts.

The Bridge Programme organized by the Korean National Commission for UNESCO,
one of the most dynamic UNESCO national committees in the world, is Korea’s
representative ODA project for educational development and cooperation, and aims
to support basic education activities to strengthen the educational rights of the
underprivileged in underdeveloped countries.

In particular, at a time like this when the world is still struggling with the COVID-19
pandemic, the importance and meaning of the Bridge programme is growing even
more. This is because the pandemic is disproportionately affecting the socially
disadvantaged, and non-formal education for people who do not have access to public
education is the most vulnerable to crises.

| would like to express my respect and gratitude to all of you who have made
strenuous efforts to strengthen the right to education of the underprivileged around
the world despite difficult situations.

2021 2EIX] LA

| feel special affection for the Bridge Conference as it is an extension of the 5th
UNESCO Learning City International Conference held last month in Yeonsu-gu in
Incheon City.

As a member of the National Assembly representing Yeonsu-gu, Incheon, | have
worked hard for a long time with the head of Yeonsu-gu for the successful hosting
of the 5th UNESCO Learning City International Conference in an effort to promote the
universal right to education around the world through lifelong learning.

Despite the pandemic, we strengthened the network of lifelong learning cities at
home and abroad through this successful event. The conference adopted the Yeonsu
Declaration, which states the commitment of participating cities, various experts, and
representatives of international organizations, private sectors, and civic groups to
build healthy and resilient cities through lifelong learning.

| believe that this Bridge Conference will be a powerful opportunity to spread the
promise of the Yeonsu Declaration to the lifelong learning city network and to the
global community.

This two-day conference will serve as a venue for international solidarity and
cooperation for such sustainable development. | hope you will have a meaningful time
with the presenters and panelists of this conference to reflect on the meaning of non-
formal education in the midst of the global crisis caused by COVID-19.

Thank you.
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Congratulatory Address

Mr. Firmin Edouard
Matoko

Assistant Director-General
for Priority Africa and
External Relations of
UNESCO

Dear Dr Kyung Koo Han, Secretary-General of the Korean National Commission for UNESCO,
Dear representatives of National Commissions for UNESCO,
Dear participants and guests of the Bridge Conference,

It is a great pleasure and honour for me to address you at the opening of the first
Bridge Conference organized by the Korean National Commission for UNESCO to mark
the 10th anniversary of the Bridge Programme, which is designed to promote the
value of non-formal education and a universal and continuous access to learning for
underprivileged communities in Africa, Asia and South America.

Launched in 2010 first in Sub-Saharan Africa, today this educational development
programme represents a significant contribution to the international effort in pursuit of
the UN Sustainable Development Goals (SGD) and in particular SDG 4 on equal access
to quality education. It is in this context that UNESCO Director-General Ms Audrey
Azoulay decided to grant UNESCO patronage to this event.

On behalf of the Director-General and in my own name, | would like to offer sincere
congratulations to the Korean National Commission for UNESCO on the outcomes
achieved by the Bridge Programme over the last decade, the most important of them
being broadening of its geographical scope and themes to include more partners
and target beneficiaries. This is a collaborative and ever-evolving project that we at
UNESCO are proud to be part of and will be happy to help expand further.

The recent General Conference, which also marked UNESCO’s 75th anniversary,
hosted a Global Education Meeting and published the Futures of Education Report.
This Report calls for a new social contract that must build on the broad principles that
underpin human rights, such as inclusion and equity, cooperation and solidarity, by
assuring the right to quality education throughout life, and strengthening education
as a public common good. From this perspective the Bridge Programme is fully in line
with the mission as well as future course and vision of UNESCO.

| also welcome the meeting that was organized in the margin of the last 41st session
of the General-Conference to introduce the Bridge Programme to other National
Commissions and invite them to join

us for this two-day Conference. | seize this opportunity to warmly welcome all
National Commissions who joined us today and encourage the synergies for common
work and cooperation that this Conference offers.

To conclude, | would like to once again congratulate and thank the initiators and
sponsors of this forward-looking project and | hope that this collaboration will inspire

many others.

| wish you all a fruitful conference. Thank you.
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= This conference is held in line with the Development Cooperation Week of Republic of Korea.
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Participants Staff of NGOs and institutions related to international development
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Session 3

Good Practices and Challenges for the Private Sector in Various Types of Non-formal Education

* This program is based on Korean Standard Time(UTC+9).

Prof. Sungwoo Choi
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Ms. Gil Andrea
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The Present and Future of Non-formal Education

to Achieve SDG4: The Value of, and Way Forward
for, Non—formal Education as Lifelong Education for
Underprivileged Groups
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Ladder or bridge? Non-formal education in era of societal transformation

Is education a ladder?

People often believe education serves as a ladder in life. They assume the more education
you get, the better life you end up with and the better education you have, the better
chance of landing a decent job and climbing the social ladder. Another belief we all have
is that education as a ladder should operate in a fair mechanism regardless of economic
conditions and social status. Itis a fairly well-grounded belief rooted in personal experience.
I also have good reasons to conclude so. If I had not earned my Ph.D., nor graduated
from a widely admired university, nor attended high school, I would not be here today
writing this as who I am. The privilege of being invited to address international events is
something that would not even have been dreamed of by my parents, who barely finished
elementary school, or my grandparents, who spent their childhood with no knowledge
of the existence of state-run schools. It has definitely been thanks to education, or more
precisely quality education at length, that I have those benefits. It is, therefore, difficult to
deny that education can be a ladder up in our lives. Education can be an appropriate tool
to resolve numerous inequalities in a society and to help the vulnerable and marginalized
to overcome challenges in their lives. Education is good, and as advocated in the Universal
Declaration of Human Rights, everyone has the right to education.

2021 2EIX] LA
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In short, education enables personal development, social progress, and national
prosperity. Modern states have been devoted to the ideal that opportunities for education
should be afforded to more and more people. UNESCO put forward the idea of “education
for all” for the same reason.

The notion of education as a ladder is also deeply ingrained in the minds of modern South
Koreans, who achieved democratization in the face of a decades-long military dictatorship
and remarkable economic growth often touted as the Miracle on the Han River. The
idea of an education that enables “rags to riches” can resonate with any South Korean.
Presidential elections in South Korea often come with a pledge to restore the traditional
role of education as a social ladder. A failure of education to act as a social ladder provokes
public resentment, and anyone responsible for corruption in the education ladder must
be held legally and socially accountable.

Over the past 70 years, most South Koreans received more education than their parents’
generation and landed a better life. Opportunities for education have expanded over
time from primary education to lower secondary, and from lower secondary to upper
secondary. South Korea’s economy performed exceptionally and high-quality jobs have
been created over the same period. During this time, South Koreans, perhaps, internalized
the belief that education would provide them with a path to climb the socioeconomic
ladder and live a better life in the end.

Is education really a ladder though? Since the late 1960s, the academic world began
raising questions and investigating doubts that perhaps we have confused the effects of
increased wealth and opportunities as a whole for the effects of the educational ladder.
Perhaps our parents’ jobs, their level of education, and their economic status are more
important than our own education in deciding our success in life. Perhaps, education is
just a tool for reproducing socioeconomic class. And perhaps, although ideally what we
wanted was to accomplish “education for all,” everyone has been raised to surrender
to the old socioeconomic order. Kim Shin-il summarized the results of this research as
follows:

“The flow of research results reveals that education does not play a substantial role
in making society equal or unequal. Moreover, family background is often viewed as the
pivotal differentiating factor for children’s education. It means that although the social
class achieved by the child is the result of education, the education itself is not necessarily
a proof of their competence and therefore, not a piece of evidence that it contributes
to equality. Yet the fact that family background is a pivotal differentiating factor for
education is an essential matter that requires attention... Regardless of the correlation
between education and equal or unequal society, the equal distribution of educational
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opportunity is indeed a matter of concern."

The common ground in the conclusions that education does not provide an adequate
ladder for those of a relatively low socioeconomic class (that it does not contribute to social
equality), and that those in high socioeconomic classes leverage education to solidify their
status (that it strengthens social inequality) is that the perception of education is confined
to school education. With the recognition of the limitations imposed by formal education,
the conceptualization of non-formal education started to gain ground around the 1970s.
Coombs and Ahmed, who emphasized the importance of non-formal education in building
education systems in developing countries, categorized the context of education into
the formal context of education carried out in the classrooms of school, the non-formal
context of education organized systematically outside of school, and the informal context
of learning by individuals through various media.? The recognition of the importance
of out-of-school education, namely informal and non-formal learning, also grew as the
concept of lifelong learning emerged. Lifelong education began to draw attention in
1972 when the UNESCO Faure report proposed lifelong education as the foundation for
educational reform in each country. The term ‘lifelong education’ embraces both the aspect
that education continues across a person’s lifespan from cradle to grave, and the aspect
that education takes place in all sectors of society, including schools. Lifelong education,
particularly from the latter point of view, can be defined as a concept encompassing
informal education and non-formal education (or learning) along with formal education.
The concept particularly highlights the non-formal education of adults past school-age
and the non-formal education of school-age students happening outside of school.

The COVID-19 pandemic and non-formal education

As of October 2021, the cumulative number of death cases from COVID-19 worldwide
exceeded 5 million, higher than the death toll of many wars. COVID-19 has taken a toll
on almost every sector of our society, but education has been hit particularly hard. The
effects on school education are especially problematic because the damage caused affects
learners’ lives in the long term. In mid-April 2020, at the beginning of the pandemic, the
United Nations announced that 1.58 billion children and youth from 190 countries were
out-of-school. The number was as high as 94% of all students globally.® In South Korea, all

1 Kim Shin-il (2015), Sociology of Education (5t edition), Kyoyook Book, p.299

2 Coombs, P. H., & Ahmed, M. (1974). Attacking rural poverty: How non-formal education can help.
Baltimore: Johns Hopkins University Press.

3 United Nations (2020). Education during COVID-19 and beyond. Policy Brief. New York.
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schools, from primary to university level, were shutdown in March 2020 for the first time
in the country’s history. With the shutdown, school meals were discontinued too, resulting
in an increased number of children skipping meals because no one was at home to take
care of them.* The recorded number of child abuse cases in South Korea reached an all-
time high in 2020° and the country witnessed a series of deaths of elementary school
students caused by domestic abuse. The shutdown of schools once again reminded us of
the harsh reality that family circumstances are a deciding factor in children’s education. As
schools partially reopened, with online and remote classes replacing traditional classroom
teaching, the educational function of schools recovered to some extent, but the effects of
the transition were very different for different groups. UNESCO’s 2020 Global Education
Monitoring Report also uncovered the reality during the pandemic that socioeconomic
gaps translated directly into education gaps.

“While 55% of low-income countries opted for online distance learning in primary and
secondary education, only 12% of households in least developed countries have internet
access at home. Even low-technology approaches cannot ensure learning continuity.
Among the poorest 20% of households, just 7% owned a radio in Ethiopia and none owned
a television. Overall, about 40% of low- and lower-middle-income countries have not
supported learners at risk of exclusion. In France, up to 8% of students had lost contact
with teachers after three weeks of lockdown.”

Students unable to get help at home have demonstrated poor quality participation in
online distance learning. The pandemic and remote, online classes are operating as factors
that widen education gaps between countries and social classes. The COVID-19 pandemic,
just like other crises, has been worse for socioeconomically disadvantaged countries and
classes.

There was a social consensus from the very beginning of the pandemic that the
shutdown of schools should not cause students to discontinue learning. While households,
communities, societies and governments all strived in their own way to promote learning
continuity for students, the following cases are especially noteworthy as they represent

4 Good Neighbors (2020). 2020 COVID-19 and Children’s lives: survey on the impact of pandemic
on children’s lives. National Center for the Rights of the Child (2020), Press release: the impact of
COVID-19 on children’s lives.

5 Sohn Hyun-soo (2021), The paradox of online classes: less school violence but more child abuse,
Hankyoreh, June 14t

6 UNESCO (2020), Global education monitoring report summary: Inclusion and education: all means
all, p.16
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efforts to support socioeconomically vulnerable children and youth through non-formal
learning facilities at a time when the role of schools has been restricted.

Village Learning Circles Project in India’

Since India’s national lockdown was lifted in the spring of 2020, a project called
Village Learning Circles has been running in the region of Telangana aiming to support
the learning of children in Scheduled Castes, the lowest socioeconomic status in the
country. Scheduled Castes, formerly known officially as Untouchables and Depressed
Castes, comprise the poorest class in India. The Social Welfare Residential Educational
Institutions Society (TSWREIS), based in Telangana, which is home to many Scheduled
Caste people, designed a system under which students could gather to continue learning in
homes, churches, temples, community centers, religious facilities, and panchayat offices,
and even in fields, until schools reopened. Students gathered for learning in groups of
five to ten. They engaged in studying voluntarily, using learning materials that, at first,
were delivered by teachers via messenger application on mobile phones and later were
widely broadcasted on TV. In areas so underdeveloped that learning materials could not
be distributed in such ways, senior students guided the juniors in their studying. TSWREIS
established plans to operate 50,000 Village Learning Circles before schools fully reopened.
Members of the community and religious leaders played an especially decisive role in
creating spaces for students to gather. Village Learning Circles also helped individual
students to take remote classes in a cooperative setting, not in an isolated environment.

Children’s Welfare Center in Nowon-gu, Seoul

In South Korea, there are welfare centers in low-income neighborhoods that provide
care services to elementary students after school. When schools went online for the new
semester in April 2020 as a result of the pandemic, the welfare centers undertook the role
of learning support on top of care services. At the time the pandemic began, Nowon-gu
in Seoul had been operating 21after-school childcare facilities for elementary students,
called I-HU centers.. Originally, these centers were places for students to stay after school
and before they went to evening cram school classes, as well as after cram school until
their parents came home. As the centers were generally in residential areas near schools,
they were convenient places for students to spend an hour or two after school. During
these hours, the centers ran a few non-formal education programs for students. With the
pandemic, however, I-HU centers turned into spaces in which children would remain the

7 Zacharia, S. (2020), India (Telangana): Remote learning and village learning circles for
disadvantaged students, Education continuity stories series, OECD Publishing.
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whole day and study. Some even came to the center in the morning, instead of going to
school, and took online classes. Workers in the centers were not professional teachers but
managed to help students study online.

Community Hub Initiative in San Francisco®

In September 2020, the city of San Francisco, U.S., implemented an emergency response
policy that made active use of local non-formal education facilities to minimize the impact
of the pandemic on learning for children in low-income families. The Community Hub
Initiative involved Boys & Girls Clubs, churches, YMCAs, community centers, recreation
centers, libraries, cultural centers, and several community-based organization sites to
assist low-income students in getting online. As of September 2020, 45 hubs were serving
800 students. The priority population for the hubs included children with poor living
environments, those from families experiencing homelessness or living in RV parks, and
children in the foster care system, since obtaining internet access is often difficult in
such living environments even if students are provided with digital devices. The initiative
serves as a good example of harnessing public facilities in the community to provide
educational support for distance learning for children and youth with the greatest need.

These examples from India, South Korea, and the United States during the pandemic
are a great reminder of the value that non-formal education facilities have. However,
even before the pandemic, about 258 million children and youth worldwide were out-of-
school. While developing countries have higher numbers of children and youth out-of-
school, other countries are not immune to the problem. South Korea is generally seen
as a country that is approaching complete enrollment of primary and secondary school-
age students, yet approximately 1% of the total school-age population drops out-of-school
every year, and children and youth who drop out-of-school are a source of concern as
being at risk of falling into crime. In addition, many countries are still failing, to a greater
or lesser degree, to provide access to education for highest needs groups such as people
with disabilities.

Getting out-of-school children and youth back into school is a long-standing policy task
not only for individual countries but also for international organizations such as UNESCO.
Schools have, of course, played a crucial role in realizing “education of all” but it has
also often been pointed out that education has its limits in promoting social equality and

8 CBS SF (2020). San Francisco launches new Community Hubs to provide in-person learning
support for kids. September 14. https://sanfrancisco.cbslocal.com/2020/09/14/san-francisco-
launches-new-community-hubs-to-provide-in-person-learning-support-for-kids/ Accessed 23
October 2021.
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tends to emphasize standardization among all students, something that perhaps stems
from the nature of school education. School education rests on a standardized curriculum
represented by textbooks and lecture-style teaching based on the authority of teachers
who are recognized as qualified. Most school systems, although again the degree varies
by country, display hierarchical structures among schools of higher grade and apparatus
for selection and ranking is strongly embedded in the system. Students and parents
voluntarily and willingly conform to the school’s political and cultural order for the sake
of gaining the upper hand in the competition for selection. To put it another way, schools
are conducive to standardized education, rather than diversity.

Another criticism raised against schools is the definition of inclusion. With increases in
migration to South Korea for labor and marriage, schools here underline the importance
of diversity and inclusion, but inclusion from whose point of view? This question is a
major issue in South Korea’s multicultural education. When South Korea, a country
that continues to place great emphasis on the ideology of its identity as an ethnically
homogeneous nation, talks of inclusion, there is a substantial risk that migrants’ cultural
diversity will be treated as an issue of secondary importance.

Although schools - representing formal education — do have a role to play in expanding
opportunities for education, it is not easy nor desirable to resort to the single path of formal
education to resolve certain deep-rooted social problems or educational challenges. Amid
the social crisis of the COVID-19 pandemic, I firmly stand by the effort of our society to
actively explore the value and the essence of non-formal education because the context in
which non-formal education was raised in the 1970s remains valid in 2020.

Flexibility: the feature of non-formal education

Non-formal education is often understood as ‘an education that is not formal’ due to
its literal meaning. Borrowing the concept of sets in mathematics, non-formal education
exists in a set that does not overlap with formal education. This definition sits in the same
context as the categorizations of lifelong education stated earlier: formal, informal, and
non-formal. The world and things in it, however, do not always function in accordance
with mathematical theories or literal interpretation. In real-life, non-formal education,
unlike its surface meaning, appears in the domains of formal education, drives the non-
formalization of formal education, and acts a battlefield for the struggle for recognition of
education outside the realm of formal education.

Formal and non-formal education can be considered as institutional and practical
interventions to manage people’s lifelong education. In the concept of lifelong learning,
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the term “lifelong” focuses on three aspects of human learning.® First, learning takes place
in a wide range of areas where human lives unfold (learning is life-wide). Second, learning
is a historical phenomenon that occurs across the entire course of human development
from cradle to grave (learning is life-long) Third, life itself is an important source and
object for learning. We all continue to engage in learning that is committed to finding
meanings in life (learning is life-deep) A state’s intervention in lifelong education that has
the three features stated above is called formal education, while practical interventions by
various social organizations are called non-formal education.

Formal education is conducted through a uniquely organized system called school,
responsibility for which lies in the state. School education is conducted over a long
period of time of some 20 years at the beginning of a person’s lifespan. It operates with
a standardized curriculum which can be allocated to grades and is connected to a state-
qualified diploma system. Elementary education can be accessed by anyone, but higher
education is, more often than not, open to only those with adequate qualifications for
enrollment. The process of enrollment occasionally involves highly selective procedures,
leading to fierce competition among candidates, largely because formal education has
an immense impact on the distribution of jobs and status in later life stages. Learners
participating in formal education are mostly full-time students.

While formal education has developed based on the state-run school system, non-formal
education has been conducted by various social organizations with autonomy. Non-formal
education is mostly short term, and takes place in diverse areas of our lives, with no
regard to formal school diplomas. The learners of non-formal education are rarely full-
time students, but instead intentionally make time to participate in classes. As learners
voluntarily opt for classes of their choice, it is crucial to support them with teaching
methods that proactively acknowledge their interest.

Averydistinct feature of non-formal education compared to formal education is flexibility.
Non-formal education responds swiftly to learners' needs. Non-formal education does not
focus on delivering the nation’s standardized curriculum to learners but strives to devise
new curriculums that cater to learners and their interest. Therefore, teachers and education
designers require creativity. Non-formal education is particularly known for its history of
extending educational opportunities to those who were unable to take part in traditional
school education. Korea has a history of private and civil sector education dating from the
Night Schools that operated during the Japanese colonial period (1910 to 1945). Learners
at Night Schools literally gathered at night for literacy and basic education. Night Schools

9 Kang, D. J. (2015). Life and learning of Korean artists and craftsmen: Rhizoactivity. Abingdon, UK:
Routledge.
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were later succeeded by non-formal education for those in their teens and twenties who
moved from rural areas to cities to find jobs in the 1970s and 1980s when the South Korean
economy was growing rapidly. Almost none of these facilities for non-formal education
were authorized as formal schools although the teachers and students in night school
called their learning site a ‘school.” Even now, education institutions for adult literacy,
successors to the Night Schools, operate actively in South Korea. Worldwide, UNESCO
estimates that there are still 773 million illiterate adults ,° and most of the education for
them is conducted in the form of non-formal education or alternative education.

The flexibility of non-formal education can be also found in the so-called alternative
school movement, which strongly rejects school education. The tradition of ‘no teaching
happens until students wish to learn’ from Summerhill in England and the Free School
in the U.S, became the spiritual foundation for alternative schools that have emerged
in a number of countries, pointing out the limitations of school education. Alternative
schools that have no official authorization and make practical interventions in student’s
learning in a flexible manner can be seen as the epitome of non-formal education. In
South Korea, alternative schools were born in the 1990s from antipathy towards the
rigidity and bureaucracy of schools, and exam-oriented education. The characteristics of
these alternative schools included curriculums built on an ecological philosophy, classes
that center on projects, not on core subjects, and active participation from parents. In
the 2010s, elementary and secondary schools in South Korea initiated innovative school
projects by adopting these features of alternative schools. In other words, non-formal
education offered a model for reforming formal education.

The flexibility of non-formal education is even more in the spotlight since the
information revolution, with the advent of various new media and the universal spread
of online/internet culture. Different online portals and platforms are competing against
each other with content for non-formal education, and YouTube is flooded with learning
content. Applications that can be used on the go on smartphones and tablet PCs are
springing up everywhere. Individuals with expertise and professional experience are also
stepping up as online teachers in non-formal education by making video lectures. Getting
recognized by learners for quality lectures is more important than becoming a certified
teacher. Online non-formal education providers also operate systems that support course
development and teaching methods for experts in specific fields. Meanwhile, lectures
of teachers and professors in the formal education sector are also actively circulated
on platforms for non-formal education. MOOCs (massive open online courses), which
emerged with the spread of the internet to provide college-level lectures online, are a

10 http://uis.unesco.org/en/topic/literacy UNECSO’s estimate of illiterate adults does not include
illiterate adults in Korea estimated at about 2 million.
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classic example. MOOCs are open to anyone, regardless of their grades. They provide
lectures that were previously available exclusively for those who enrolled in college. In
South Korea, the National Institute for Lifelong Education is currently producing K-MOOC
content in collaboration with broadcasting companies For example, the program Great
Minds, which is the result of a collaboration between the National Institute for Lifelong
Education and the Korea Educational Broadcasting System, presents opportunities to hear
lectures given by foreign academics.

Policies aimed to expand the role of non-formal education

The flexibility of non-formal education is linked to the alternative education of a school-
free society envisioned by Ivan Illich, a famous critic of mass education.

“A good educational system should have three purposes: it should provide all who want
to learn with access to available resources at any time in their lives; empower all who
want to share what they know to find those who want to learn it from them; and, finally,
furnish all who want to present an issue to the public with the opportunity to make their
challenge known.”!!

These three purposes are also the objectives of lifelong education policy that exists
to support and promote lifelong learning. The expansion of lifelong education policy
has been centered on non-formal education. In South Korea, following the enactment of
the Lifelong Education Act in 2000, the share of adults aged 25 or older participating in
lifelong education increased, from 28% in 2009 to 36.8% in 2014 and 40% in 2020. Of those
participating in lifelong learning, the percentage participating in formal education has
shown a steady decrease from 4.3% in 2009 to 1.4% in 2020. The increase in participation in
lifelong learning is due to non-formal education. The expansion of non-formal education
has been largely driven by an increase in lifelong learning centers operated by municipal
governments, universities, media agencies, civil organizations, and businesses such as
department stores since 2000. For example, the number of lifelong learning centers run
by municipal governments grew from 15 in 1997 to 475 in 2020. As of 2020, there are
4,541 non-formal lifelong education institutions in South Korea. As lifelong learning has
garnered more and more interest, various social institutions, which previously had been
regarded as having no particular relation to education, have entered the world of non-

11 Illich, I. (1971), Deschooling society, Harper and Row. p.91, Translated by Park Hong-kyu (2009),
School-free society, Thinking Tree, p.152
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formal education. Institutions such as libraries, welfare centers, art galleries, science
centers, museums, and cultural facilities have begun to offer non-formal education to
users.

With a rapidly aging population, South Korea is expected to see higher participation in
non-formal education moving forward. Aside from COVID-19 pandemic, there is another
reason that the year 2020 will be recorded as a historic year for the country: it was the
first year in South Korean history that the population declined. South Korea’s total fertility
rate in 2020 hit 0.84, which is also a historic low. The total fertility rate in 2000 was 1.48.
Having already become an aged society in 2018, with over 14% of its population aged 65
years or older, in 2025 South Korea is expected to become a ‘super-aged society’ with one
in five people aged 65 years or older. The expansion of the elderly population is leading
to an increased number of people in the so-called third stage of life. The first stage of life
is from birth to school education; the second is one’s working life; the third is a period
of healthy life after retirement; and the fourth is a period of deterioration in health and
death. An aging population means that the third stage of life expands for most people. For
a decent living in the third stage of life, a new set of knowledge and skills are required as
well as an understanding of a changed social role. This is why more and more elderly are
asking for non-formal education.

There are at least two aspects of policy that need to be considered to fulfill the changing
needs of non-formal education from the perspective of lifelong learning. One is to provide
support to subsidize learning expenses required to receive non-formal education, and the
other is to officially recognize the value of non-formal learning in such a manner that it
can be socially utilized. These two aspects apply not only to the context of South Korean
society in the 2020s but also need to be considered by other countries that hope to solidify
the role of non-formal education.

Policy aimed to subsidize learning expenses: Lifelong Learning Voucher

Koreans’ participation in lifelong learning has increased overall but differs considerably
across the population depending on income and education level. As of 2020, the
participation rate among those with income of more than 5 million won per month was
45.4%, while that of those with income of less than 1.5 million own per month was 29.7%,
15 percentage points lower than the higher income earners. The participation rate of
those with a college diploma or a higher level of education stood at 51.5%, while that
of those who only graduated middle school or less was 28.4%. Participation gaps across
different income and education groups have not narrowed much over the past decade. All
in all, economic and academic background has a substantial effect on engagement in non-
formal education, similar to the impact that parents’ economic and academic background
has on children’s education. South Korea’s elderly poverty rate was 43.4% as of 2020, the
highest among OECD member countries. The elderly population in South Korea also has
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a relatively low level of education. The rate of higher education completion for those aged
55 to 64 stood at 24.4% in 2020, almost one-third of those aged 25 to 34, whose completion
rate was 69.8%. This demonstrates the urgent need for policies that aim to promote lifelong
learning among low-income and low-education groups.

The South Korean government implemented a policy called Lifelong Education Vouchers
in 2018. The policy provides people in low-income groups with up to 350,000 won per
person to subsidize their lifelong learning. The recipients are allowed to take any program
of their choice in 1,700 non-formal education institutions nationwide. A significant number
of people have experienced lifelong education for the first time in their lives thanks to
the voucher policy. 36.3% of those who had never received lifelong education before the
policy cited the economic burden as the reason for not participating in lifelong education.
It turns out that the recipients, after spending all their voucher money, even spent extra
money out of their own pockets to extend their learning. Compared to those who were
not selected to receive the voucher, the selected recipients spent an additional 26,000 won
per month on lifelong education. The vouchers certainly appear to have served as priming
water for their engagement in lifelong learning.'

The experience of Kim Mi-ra, who won the 2020 Grand Prize in the story-sharing contest
for voucher recipients, is a great example of the power that non-formal education has. Ms.
Kim, who had been suffering from depression in her later years after her two children got
married, learned how to make rice cake with the help of the voucher, earning a national
certificate. Having learned additionally how to make desserts, Ms. Kim started a business
in her own atelier and embarked on a new life. The atelier is not only a studio for her to
work but also a study center for underachieving children in the neighborhood and a space
for vocational training for people with disabilities. A small voucher created a big turning
point in Ms. Kim’s life.

Policies to promote recognition of the results of non-formal learning: The Academic
Credit Bank System (ACBS) and Lifelong Learning Account System

Ivan Illich emphasized that a good education should provide all who want to learn
with access to available resources at any time in their lives, meaning that teachers,
learners, and those who design and plan education must be able to distribute and access
educational information anytime, anywhere. The realization of an education network,
envisioned by Illich as a form of a school-free society, rests on the smooth distribution

12 Byun Jong-im, Hong Joon-hee, Park Yoon-soo, Cho Soon-ok, Kim Yong-sung, and Park So-hyun
(2019), A study on the performance of lifelong education vouchers, National Institute for Lifelong
Education
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of information. 50 years ago, when the concept was first proposed, everyone thought
that it was impossible to achieve outside of a utopia. Today, however, digital information
technology is enabling worldwide distribution of educational information online, and the
internet is also expanding educational opportunities to infinity and beyond.

The expansion of non-formal education naturally leads to demands by learners to have
their educational results socially recognized. While formal education can easily be utilized
in society as generally recognized educational attainment, non-formal education, with the
exception of certificates for specific qualifications, is often only for self-fulfillment. It is
imperative to place value on non-formal education in such a manner that the results of
non-formal education can be utilized in society. This will motivate learners to further
their study and allow education policies to work with other social policies such as welfare
and employment.

South Korea has two policies dedicated to recognizing non-formal education. The
first is the Academic Credit Bank System (ACBS) (www.cb.or.kr), which is well known
internationally. The ACBS is a system that acknowledges various forms of learning
experience inside and outside of school as credits, which can be accumulated and later
recognized by the Minister of Education as sufficient for a professional bachelor’s or
academic bachelor’s degree. The Ministry of Education and the National Institute for
Lifelong Education pre-evaluates the curriculum of out-of-school non-formal education
and certifies them as recognized subjects of the ACBS. Learners can take pre-recognized
courses at a non-formal education institution of their choice and obtain a degree by
accumulating credits from the courses. Credits taken at regular universities can, of
course, be included for a degree. National qualification certificates can also be converted
into credits since learning was involved in the process of obtaining the qualification.
From 1998, when it was first implemented, to 2020, a total of 1.85 million people were
registered as learners in the ACBS. In 2020, learners earned about 10.6 million credits in
total, 74.4% of which were credits from non-formal education, 17.7% of which were from
regular universities and 5.5% of which were from national qualification certificates. As of
today, almost 830,000 people have obtained degrees granted in the name of the Minister
of Education under the ACBS.

The other non-formal recognition system is the Lifelong Learning Account System.
(www.all.go.kr) This is an online system run by the state to help individual learners to
manage and keep track of their learning experiences. Learners can create their own account
to manage all their academic qualifications, career experience, other qualifications,
lifelong learning certificates and other self-directed learning in one place. They can even
get a state-approved certificate of learning history. By the end of 2020, the number of
learners who had opened learning accounts amounted to 420,000. The National Institute
for Lifelong Education evaluates non-formal curriculums and registers those that meet
the requirements as a course that can be incorporated into the account. Such courses
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are also associated with the recognition system for elementary and secondary education.
Depending on learners’ needs, these courses can also be recognized as literacy education
credits, waivers for qualification exams, and waivers for certain subjects at distance
learning and correspondence middle and high schools. The more non-formal education
expands, the higher the value of the Lifelong Learning Account System will become.

Non-formal education as a bridge

As an institution that carries out formal education, school has a relatively-short history
of 200 years. If education is to be defined as the system and practice of learning across a
person’s lifespan, non-formal education existed long before formal education, although
its conceptualization came after. In other words, education is non-formal in nature. The
original non-formal education would have aimed to promote the intellectual and personal
maturity of learners, rather than their socioeconomic status. Education that promotes
intellectual maturity guides learners to break out of their own world and engage actively
with others, since knowledge offers us with the eyes needed to see and explore various
worlds. Education that promotes personal maturity enables learners to relate in a profound
way to their inner self. This is because self-growth is truly achieved in comparing oneself
with one’s past self, not with others. Therefore, the primary role of education is to build a
bridge between the past, present and future of the learners’ inner world. Only when this
bridge is well built will education’s role as a ladder be in its place.

Non-formal education, which has emerged amid the expansion of lifelong education
and lifelong learning since 1970, is now growing further in importance and influence in
the process of the digital transition that is happening ever faster since the pandemic began
in 2020. This is due to the flexibility of non-formal education, which enables learners
to respond quickly to social changes. This brings us to the reason why educators and
education designers who wish that education could promote changes in people and the
world, and help build a just and sustainable life, must never overlook the value of non-
formal education. Non-formal education should take the lead in building solid bridges to
transform the lives and worlds of those who are socioeconomically marginalized. Non-
formal education can respond more sensitively and creatively to the needs of diverse
learners, and should not hesitate to pioneer different experiments. That is how non-
formal education can drive innovation for formal education and open up a new horizon
in education. I offer my full support to all those working in the non-formal sector, who,
even today, are persevering in building bridges for those in need.
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Zacharia, S. (2020), India (Telangana): Remote learning and village learning circles for disadvantaged
students, Education continuity stories series, OECD Publishing.
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CBS SF (2020). San Francisco launches new Community Hubs to provide in-person learning support
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community-hubs-to-provide-in-person-learning-support-for-kids/ Accessed 23 October 2021.

2021 Eaix| AmzEA I

SN AES

Day 1 Keynote Session |

Zgovtebs HlmA BA AV|ZRE 485X gk Bl of Al Estugel Fe
AHol7| = st} HAREZ et o|u| 2|7 vl Fe S ALS)E X G BT, A3
olzulo] B4 thopd e Babdel Ao 2 the 9o &7 mEoltt.

QA g o) hE7| T g Fot wg 7130 Frh ol Hs] FoAY, YANG YHEE
& Abslel ofe) sheiolt maolAel BAIE AU A ofele Yols|E AAUet HHEN
PR A ob B2u19 OIS 4812 71 S0l L Vg Sol K ek
o|o|% B} AT 0= A shof shrka AJZHeet 1970 th 1] A g o] A7 E whe 2020
Wefol = of 5] Estet 42st7] wgolot.

F94: YA L8] £

M| A LG 1 ol o] 47 wiRol ‘G mgo] ol w8 OR £41A ofshu Aol Yct.
2oto] 3 NS Wel TelAY, MPA LSS FALGIHE FUEA o Jolo] Exfet
Agolekal A7) 4tk ol kA WAmE o] wete YA, HjFAl, RYAo] Aoz
Lprof o] i3k WA vHadahal 91 7] Stek. et Al gk A= 0] 34 Qlof o] Aol Lt 4812l
t=efof afebd] AR 2L opUth, BRI ofu]ebs o] AAIo] H|3 A 1 3-2 P4 w80 9ol
E3o] 2250 WALS o) vPASE AdsHet o FATS ugold BALSo] Hux
IAEAE Hol = WFL WA= St

YATEI} HPATEL Q] Aol A7 By =, WASES st AR, AW
Mo} Ao wsh & 4 Utk ASE Aol AL Azt 5] A hx) SHof
Z25ho 3, B14-2 QIgbe] so] B A theFat QJolol A (Life-wide) Lol e, S, o2
ol A R7kx) 2lzhe] Aol 77 2ol M (Life-long) Loluhs Ay @Axolck. A, 14
A= B0 F 23 £Aol2} tlAbolth, Lol 2E Qo] o] 2 2 (life-deep) 35S A
A 45t} ol 2 Al A 91o] o] n) S A HAYsH ol 77} A=A 0.2 el shs Zlo] A LB ol e,
choFeh Ab] 24 5o] AMH 02 sk 2] v g A mEolet B 4 Ytk

T -lo[r
[e]
oz
ol
9‘1
El
rr
)
o
1o
N
()
ftlo
b
)
>
o
=2
X
rg
X
Ku)
Lt
X

ElQr
ofo
i
N
i
rol
u)

g
fru

o Hob rfr mu o

Kang, D. J. (2015). Life and learning of Korean artists and craftsmen: Rhizoactivity. Abingdon, UK:
Routledge.
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“A good educational system should have three purposes: it should provide all who
want to learn with access to available resources at any time in their lives; empower all
who want to share what they know to find those who want to learn it from them; and, o
finally, furnish all who want to present an issue to the public with the opportunity to

make their Challenge known” ...........................................................................................................................................................
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1. Introduction

On September 2015, the United Nations General Assembly adopted the resolution,
“Transforming our world: the 2030 Agenda for Sustainable Development.” This historical
document represents a global commitment to achieving, by the year 2030, 17 Sustainable
Development Goals with 169 targets for the sustainable development of humankind,
leaving no one behind

Of the 17 goals, SDG 4 aims to ensure inclusive and equitable quality education and
promote lifelong learning opportunities for all. Targets 4.1 to 4.7 of this goal emphasize
the need for equal access to free, quality primary and secondary education; quality early
childhood development, care and pre-primary education; and quality technical, vocational
and tertiary education, including university. Target 4.6 particularly aims to ensure that
all youth and a substantial proportion of adults, both men and women, achieve literacy
and numeracy by 2030. The indicator for this target is the proportion of the population
achieving at least a fixed level of proficiency in functional literacy and numeracy skills.
While the previous global development agenda, the Millennium Development Goals,
focused on mobilizing global efforts to reduce poverty, and increase human and social
development in developing countries, the SDGs are committed to inclusive and equitable
quality education with an agenda of learning that is lifelong.
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Yet, according to a report analyzing the participation of adults in learning and education
in terms of equality and inclusion, 19% of all 152 surveyed countries reported spending
less than 0.5% of the total education budget on adult learning and education, while 14%
reported spending less than 1%. (Korean National Commission for UNESCO, 2020). This
confirms that quality lifelong learning is a rarely provided opportunity in adult learning
and education. According to data collected in the third round of the Programme for the
International Assessment of Adult Competencies, 51% of adults in Mexico, 71% of adults
in Peru and 72% of adults in Ecuador in 2017 scored below the basic proficiency level of
literacy, while the figures for the United States showed 27.6% of adults with numeracy
below the basic proficiency level from 2012 to 2014, a number that increased to 29.2% in
2017. (UNESCO, 2021)

Although the data show that 86% of adults and 92% of youth worldwide can read and
write, the reality and future of adult literacy paint a bleak picture for achievement of
SDG4.

What about South Korea? This is a country with a history as one of the poorest countries
in the world, and aid recipient status. When, however, it became a member of the
Development Assistance Committee on January 1st, 2010, South Korea officially became a
donor country. It is often touted as an exemplary case for global development cooperation,
especially for its rarity: South Korea is the only country that has transformed itself from
being an aid recipient to a donor country. (Korea Policy Briefing)

While it has achieved significant economic growth with its uncommon passion for
education, South Korea only really began to pay attention to lifelong education after the
Lifelong Education Act came into being in 1999, following a complete revision of what had
been the Social Education Act, originally enacted in 1982, and its renaming as the Lifelong
Education Act. A project organized by the Ministry of Education to develop lifelong learning
cities seems to have served as a catalyst for extending South Korea’s understanding of
education, from school-centered education to lifelong learning for adults. The Ministry
of Education started by designating Gwangmyeong, Jinan, and Yuseong as the first group
of lifelong learning cities in 2001. Fast forwarding to today, there are now 181 designated
lifelong learning cities as of 2021, more than 75% of the total 226 local governments in
South Korea. The project has played a pivotal role in laying the foundation for adult
lifelong learning.

In this policy context, there has also been gradual progress in literacy education. There
has been an official policy adoption of credential recognition to enable adults to and
obtain primary and secondary educational credentials by accessing local literacy classes,
without having to go to school or take qualification exams. An Adult Literacy Survey
conducted by National Institute for Lifelong Education in 2017 showed that approximately
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3.1 million adults over the age of 18 — accounting for 7.2% of the total adult population
- are illiterate, indicating an inability to read, write or do basic calculations in their
everyday life. Moreover, 5.17 million adults over the age of 20 have attained only a low
level of education, less than the level of compulsory lower-secondary education. This
population - representing 13.1% of the total adult population - is the target for literacy
education. (Ministry of Education and National Institute for Lifelong Education, 2021)
As noted above, 19% of the 152 countries surveyed by the Korean National Commission
for UNESCO for its 2020 report spend less than 0.5% of their education budgets on adult
learning and education, and South Korea is no exception in this respect!. Thus, the level
of literacy in the country could be regarded as quite an achievement.

Not long ago, however, EBS TV? an educational broadcasting channel, covered the
reality of South Korea’s literacy, suggesting that the actual illiteracy rate in South Korea
is 75%. That is to say, 7 out of 10 adults in South Korea do not really understand what
they read. The point was that the headline figure does not tell the whole story, and that
reading is different from understanding. The high level of education in South Korea does
not necessarily mean that people have truly attained academic skills.

What can we make of this phenomenon and how can we interpret the discrepancy
between knowing how to read, write and count and really understanding, in terms of
lifelong learning? This paper begins with consideration of these questions. It will examine
the current state of education in South Korea, which as a donor country has comparative
advantage over developing countries. It will then discuss the future direction of lifelong
learning, and identify educational strategies for strengthening literacy education in
developing countries.

2. Korean society — worries about life

Concerns are growing about the lives of youth in South Korea. High school students are
barely holding their lives together, trying not to fall off the tightrope they are walking.
How about young adults? Their future revolves around a new social phenomenon where
college students put off graduation because landing a job is tougher than ever. They have
become used to an unfair society where people are classified into permanent and temporary

1 The Ministry of Education's budget for lifelong and vocational education for adults aged 19 or
older is KRW 532,433,000, which is 0.76% of the total education budget. Most of the education
budget remains concentrated on the education of school-age students aged 0 to 18 (Ministry of
Education, 2020)

2 EBS Future Education Plus ‘Literacy, the Base for Learning’ Part 1. Why is literacy important? (Aired
on Feb 25, 2021 on EBS)
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workers, and young adults are stigmatized as losers in a society where Seoul is the only
place that dreams can come true. Even married couples do not dare to have children for
fear that they might not be able to raise them properly, resulting in a tumbling birth rate.
The government’s attempts to address this with various new policies have little effect, with
young people firmly convinced that raising a child in such a society is no easy task, and
some not wanting to pass down the pain they are going through to another generation.

The senior population also face difficulties. According to future population growth
estimates by Statistics Korea, the aging index in South Korea, defined as the number
of elders per 100 children, is 138.8 as of 2021. The number is expected to increase to
272.4 in 2031, nearly doubling the burden on young people in 10 years. The population
aged 0 to 18 as of December 2020 was 8,335,320, which accounts for 16.23% of the total
population, while the number of adults aged 19 or older was 43,013,940, 83.77% of the
total population. South Korea is now undeniably an aging society. And how are people’s
later years? Unfortunately, I have never met a single person who proudly said they were
ready for old age. The poverty rate among the elderly in South Korea stood at 43.4% as of
2018, three times the OECD average of 14.8%, according to OECD statistics. This means
one in every two elderly people we bump into on the street. Some older people have gotten
down to preparing for their later years and are busy studying at lifelong learning institutes
to acquire new qualifications. We are living in a world where lifelong learning works
something like insurance. Lifelong learning, in theory, emphasizes the right to be happy
and to learn, but the reality is something else. It is a self-rescue measure for an uncertain
old age or an expected deficiency.

Turning our eyes to economic growth, the per capita GDP in 2019 was USD 31,761. It has
grown massively compared to developing countries such as Ghana, at USD 2,202.12, and
Ethiopia, at USD 771.52.
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There is, however, another side to this story of economic growth: unequal income
distribution. The top 10% of income earners account for more than 50% of the total, while
the top 1% has seen a steep rise in their share of the pie.
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Source: Korea Labor Institute (2019). Monthly Labor Review, Feb 2019

The Korea Development Institute’s Economic Information Center concluded (as of
2021) that South Korea’s national happiness index from 2018 to 2020 averaged 5.85 out of
10, the lowest among OECD countries despite the country being the world’s 10th largest
economy. South Korea ranked 62nd out of 149 surveyed countries and 35th out of 37 OECD
countries.
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Source: KDI Economic Information Center website (https://eiec.kdi.k)

Perhaps, for many of South Koreans, this world is not a good place to live in. 40% of adults
aged 25 to 79 were participating in lifelong learning as of 2020 (Ministry of Education and
National Institute for Lifelong Education, 2021), which presents an increase compared to
the past, but what is also growing is fear about life.

2021 Eaix| AmzEA I

Day 1 Session 1| 12Xt Ml 1

3. Raising doubts on growthism

Since World War II, we have always based our standards for economic and technological
growth on the models of developed countries. In other words, our view of recipient
countries as a donor country was that the experience of developed countries is always right.
Moreover, the value that Koreans placed on higher education contributed significantly to
the economic growth of South Korea, whose experience then became a benchmark model
for developing countries.

The dramatic growth of GDP, as a measure of macroeconomic operation, has certainly
helped pump up South Korea’s national power compared to other countries, and it does
also have meaning as a symbol of an increase in South Koreans’ standards of living. But
there are very obviously certain areas of life that have long been compromised as a result
of rapid economic growth, such as pollution, resource depletion, health threats, inequality,
crime and broken families to name just a few. The COVID-19 pandemic is also a disastrous
outcome caused by disruption in the ecosystem.

Lifelong learning for adults is becoming a tool for survival and education for students
at school age is a tool for surviving the college entrance exam. These facts are a clear
demonstration that it is time for South Korea to look back on the results of growth-centered
education and ask where it has got us. We must question whether education as a tool for
competition should be reproduced in developing countries. It is imperative that we now
systematically discuss and plan how lifelong learning can contribute to real literacy and a
mature society where mental and cultural maturity are valued over ambition for figurative
growth.

Slum Dwellers International, a network of community-based organizations founded in
1996, resisted business interests that aimed to turn Dharavi, the largest slum area in Mumbai,
into commercial facilities and luxury apartment complexes. They suggested developing
public toilets as an alternative, leveraging the foundation of the local community and
their outside network. The idea may not be the most efficient option in terms of economic
benefits but certainly rests on the need of local dwellers for improved housing, and a
hygiene and drainage system. The organization insisted that “even the poor have a global
civic network.”

Our education, thus far, has focused on taking as many courses and acquiring as much
knowledge as possible in a short stretch of time, leaving teachers with little choice but
to adopt instructor-centered methods of teaching and resort to rote-learning. The most
effective option of evaluating performance in a short period of time was multiple choice
questions. This resulted in a classroom where a single professor monopolizes the whole
course while learners passively take in whatever has been delivered. Is this the best it
can be? The question is for us whether this method is the best we can do to achieve
educational growth in recipient countries.
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It is imperative that we consider an approach for education that respects the potential
and voices of developing countries. The approach must be to move away from one-way
support from donor countries and uphold aid recipients’ own contributions, alternative
ideas and self-made blueprints for the future. Reaching a goal ever faster is not the
intention. Even at a slower pace, pursuing a learning society with fewer poor and more
better-off people should be the way forward.

4. Let them talk for themselves

In the Ignorant Schoolmaster, Jacques Ranciere emphasizes that “explicating”, the
traditional behavior of teachers, is “stultifying” for learners. Using the story of Professor
Joseph Jacotot, a real-life case, Ranciere insisted that explicating is an act aimed at
revealing the ignorance and incompetence of students, and convincing them of the
teachers’ superiority of knowledge and intelligence. Pointing out that explication posits
inequality between teachers and learners, Ranciere reiterated that teachers of intellectual
equality are not those who instill knowledge but those who strengthen the student's will
and self-confidence to learn independently, even things that the teachers themselves do
not have knowledge of.

Along similar lines, Paulo Freire criticizes the obsession with explication in education
using the “banking concept,” where students simply store the information relayed to them
by the teacher.

He also classified pedagogy (the teaching of children) and andragogy (the teaching of
adults) as follows:

Pedagogy (School education) Andragogy (Adult learning)

Practice of teaching-

learning Teaching Learning

Learner Student Learner

Teacher Teacher Facilitator

Teaching method Lecture Discussion, Problem-solving

Learning material Standardized Flexible depending on reality

Motivation for learning | Extrinsic Intrinsic

Pedagogy emphasizes the practice of teaching in teaching and learning activities,
thereby requiring lecture-style teaching and standardized learning materials. On the
other hand, andragogy highlights self-directed learning by leaners rather than practice
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of teaching. Teachers are defined as those who assist learners in their learning activities.
Discussion and problem-solving are preferred over lectures, while learning materials are
flexible and changeable according to the real-life context. Above all, the biggest different
between pedagogy and andragogy is the motivation for learning. Pedagogy is influenced
by external motives. For instance, it is a legal duty for South Koreans to attend elementary
school at the age of 8, and move on to middle school after spending 6 years in elementary
school. Andragogy, on the other hand, is affected by intrinsic motives. Learners do not
have to engage in learning activities unless intrinsically motivated to learn. That is why
adult learning sites are always charged with passion and excitement compared to high
school classrooms. Adult learners are there because they want to be.

The pictures below, however, do not tell the difference between pedagogy and andragogy.
The learners in each picture are in different age groups, but the practice of learning and
teaching appear the same.

Source: NewslKorea Source: Kyongbuk Ilbo - Goodday Goodnews
(https://news.v.daum.net/v/20151012132358320)  (http://www.kyongbuk.co.kr)

The transfer of knowledge from teacher to learner still seems to be the most critical
objective of education. The following story is another reminder of the ideal goal of learner-
centered lifelong learning underlined by Jacque Ranciere and Paulo Freire.

Jang Il-soon, a social activist in South Korea, said after seeing the messy handwriting of
a sweet-potato street vendor who he bumped into on the street one evening.

“That handwriting looks messy but it is real while mine is dead handwriting. In other
words, mine is fake and nothing more than a joke.”

- Quoted from the Universe in a Grain of Rice written by Jang Il-soon
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Similarly, the late pastor Huh Byung-seop, who established the Dowgwol Church in a
hillside slum and engaged himself in pastoral activity for the local community, sought
to engage local residents in meetings and programs to discuss their difficulties in life
and raise awareness about them. He worked to capture their attention and inspire their
understanding of the value and worth of their community, from a firm believing that
the poor, uneducated and marginalized also have the ability to reason, feel and judge,
and that this is where education and developmental behaviors start. The pastor’s acts of
education were a direct protest against the norm of education, whose main practice was
to overwhelm marginalized residents with the existing logic of the vested interests. It was
also a clear demonstration that education and learning exist in people’s everyday lives.

5. From a passive beneficiary to an active citizen

UNESCO has set out the value and vision for lifelong learning through four pillars:
Learning to Know, Learning to Do, Learning to Live, and Learning to Be. The four pillars
underscore a goal of learning which goes far beyond a simple transfer of knowledge.
It highlights the value of learning not just as a tool for self-growth but as a means of
pursuing change within the community and seeking consistency between life and the
learning about existential life.

On Dec 9th, 20218, elderly learners in Chilgok-gun, South Korea, were featured in a
TV program. A choir of elderly women in Taepyeong Village, Chilgok-gun offered living
testimony that “Having opened my eyes to the alphabet, I finally get to see the world.”
Originally, the villages elderly women had come together to form a choir and put on
performances. After learning how to read the Korean alphabet, they formed the Laundry
Choir, becoming well-known in the region. The choir now gives musical performances
with a touch of dramatic flair. Their choir is a little different from other choirs.

“A story I heard as a young kid became our choir song. It’s a song we used to hum when
we were too poor to eat or buy nice clothes, and rice porridge and bran cakes were our
staples. I will never forget the song.” said Kim Bong-i (aged 84 at the time of interview)

“Old man, dried persimmon, wake up. Mill the barley and steam the bran cakes. A little
too many bran cakes in a pot. Cold wind in the old man’s nose and warm steam in the
bran cake pot” quoted from the lyrics of Old Man and Dried Persimmon

The song is not made for everyone to sing but made of their life stories. The lyrics
comparing the warm steam from the bran cakes and cold wind in the old man’s nostrils
is a resonant reflection of their lives in hardship. Seo Geum-ja (aged 73 at the time of
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interview) married a man from Taepyeong Village at the age of 20 and had a hard life
trying to make ends meet, but in singing, she recalls her memories of her warmhearted
father-in-law, who had great affection for his daughter-in-law.

Source: The Seoul Economic Daily https://www.sedaily.com/NewsView/1S8EEAAPXN

The example of these elderly women in Chilgok-gun, who incorporated aspects of their
lives into their learning, can be found in an expanded version in the literacy education
and lifelong learning goals of the ReFLECT program.

Regenerated Freirean Literacy through Empowering Community (‘ReFLECT’) is a
program for adult literacy education that rests on the pedagogy theory of Paulo Freire.
ReFLECT’s main concept and philosophical ideal is raising the consciousness of learners.
The program is committed to empowering women in the local community, raising their
consciousness by doing so. In 1993, Action Aid began a new study using Participatory
Rural Appraisal (PRA), which served as the starting point for ReFLECT. The program
was first introduced in Nepal in 1995, and has been working there ever since, enhancing
the literacy of Nepalese women and so empowering them. The program has also been
initiated in over 100 villages, covering about 1,550 women and 420 men, in Uganda, El
Salvador, and Bangladesh. (Kim Gye-shin, 2019)

Through ReFLECT, reading books is translated into reading the world. Thus, the program
is committed to embracing the entire process of seeking final action through dialogue,
questioning, and discussion. Most female learners who have participated in the program
improve their literacy skills and confidence through study and a developing awareness of
their circumstances, and enhance their ability to take part in public life through positive
social interactions. It has been found that women develop solidarity through learning and
become more willing to voice their opinions.?

3 Reference from YouTube: https://www.youtube.com/watch?v=0bYX_lgnHuk
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Source: https://www.youtube.com/watch?v=o0bYX_lgnHuk Video screenshot

Another case in point is Burkina Faso, one of the poorest countries in the world, where
literacy and skills education, together with microloans, have helped alleviate poverty
among rural women. Scarce opportunities for education mean that women in rural Burkina
Faso have low literacy skills, rendering them stuck in a social structure encroached upon
by poverty and gender inequality.

With the assistance of ReFLECT, Educators Without Borders provided a 12,000-hour
course of literacy education to learners in Burkina Faso, which helped them to pass
the government’s literacy test and take part in learning for technology and vocational
skills. Poultry farming specialists were dispatched from South Korea to advise women on
agricultural skills and provide them with microloans. This resulted in increased capacities
in local communities and the establishment of organizations such as producers’ co-ops.
Moreover, 89.4% of literacy learners passed the government’s literacy test, and each
household achieved an average financial return of 160%. Beyond literacy, this education
changed the gender relations in families and villages, resulting in fewer instances
of domestic violence and disputes, and an increase in the authority and financial
independence of women.*

4 https://sdgs.un.org/partnerships/poverty-alleviation-empowering-women-through-literacy-
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Teaching French to Burkina Faso residents through ReFLECT (taken by the writer in 03/2013)

This case has been selected as an example of SDG Good Practices by the Economic and
Social Council of the United Nations. Beyond ensuring inclusive and equitable quality
education as part of SDG 4, this project also contributed to the achievement of SDG 1,
to “end poverty in all its forms and everywhere”, SDG 5, to “achieve gender equality and
empower all women and girls”, and SDG 8 on “decent work and economic growth.”

6. Conclusion

In closing, I would like briefly to offer three points to consider regarding the overall
goal of lifelong learning through literacy and basic education. The first is the principle of
bilateralism. We often delude ourselves that helping someone is a good deed, and therefore,
whatever I do with the intention of helping is a good deed. Is it really? It is time that we
reflect on our practical implementation of lifelong learning. Is it mere indoctrination via
an instructor’s authority; without attempting to unlock a learner’s potential and opinions?
The second point to consider is the principle of the learner’s eye-level. Donor countries
have the intention of bringing learners in developing countries to their own eye-level. But
the story of “The Fox and The Stork” in Aesop‘s fables tells us that adjusting one’s eye-level
to that of one’s counterpart is a sign of respect and appreciation. Our educational efforts
should not be about making the other’s eye-level match ours, but making our eye-level
match theirs. The third point for consideration is the principle of incompletion. Extreme
kindness can not only harm oneself but can cause as much discomfort to the other person
as rudeness. Donor countries often intend to provide complete education services to the
learners in recipient countries. When a recipient country is later left without the presence
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of the donor country, the absence is felt greatly. It is important that we remind ourselves
of the virtue of incompletion. Incompletion triggers effort to fill the blank.

In this paper, we looked at the status of South Korea as a donor country with a competitive
advantage in education compared to developing countries and discussed the ideal values
of lifelong learning and strategies to enhance literacy education in developing countries.

Now is the time to use our imagination on education and develop an educational
approach that prioritizes active citizens. The line between one-way benefit and reciprocity
will finally settle into its proper position when beneficiaries take the active role and
transcend the limitations imposed by a provider’s authority.
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The Roles and Challenges of Non—-Formal Education in

the Context of Special Education amid COVID-19

The UNESCO’s Global Education Monitoring Report (GEMR 2020) addresses challenges
of the education sector affected by the COVID-19 crisis. As of April 2020, 185 countries
decided the closure of schools, and this led 91% of student populations to stay at home.
Moreover, 40% of the low-income countries failed to support learners in need due to the
pandemic. The resulting social and digital gap have put the vulnerable at risk of learning
loss and dropout.

Education for people with disabilities, in particular, suffered more difficulties amidst the
pandemic. Therefore, this paper aims to discuss the limitations and potentials of distance
learning for students with disabilities during the pandemic and explores lifelong learning
opportunities from the level of school-age education to the non-formal education level,
targeted to adults with disabilities. Furthermore, this paper suggests special education in
Laos as an example of the Bridge project and examines the future possibility of supporting
distance learning through the Bridge Programme.
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1. Learning difficulties experienced by students with disabilities worldwide under the
COVID-19

In a report Inclusion Europe published by the European Union in November 2021, the
UN Secretary-General Antonio Guterres stated, “the COVID-19 pandemic is intensifying
inequalities experienced by the world’s one billion people with disabilities already face.”
The reportis of great significance as European Union member countries have paid attention
not only to how COVID-19 impacted the lives of the general public but also to how it
affected people with intellectual disabilities as well as their families, who demonstrate
more vulnerability to the pandemic.

The report presents the cases of European countries on how well they respond to
negligence, exclusion, and discrimination against people with disabilities in various fields
such as education, employment, information, and counseling. Most people with intellectual
disabilities could not benefit from continuing learning or development opportunities
during the COVID-19 shutdown. Schools had to shut down and go online, and no available
supports for online education resulted in limited access to learning materials for people
with intellectual disabilities. Even after the school reopened, some people with disabilities
were refrained from learning materials and resulted in well-founded fear of some children
and families.

The report further concerned that in Italy, students with intellectual and developmental
disabilities failed to participate in distance learning due to inadequate supports, and
this could have missed out on all academic achievements made before the pandemic.
Nonetheless, Italy successfully created an online space to support students and teachers
with easy-to-read and augmented communication version documents.

In France, online learning began but most children with developmental and intellectual
disabilities were technically forced out of online classes due to the absence of required
digital tools. To tackle this problem, organizations that support people with disabilities
provided digital tools for students with developmental disabilities and served them with
various educational materials, such as caregivers, educational games, children’s songs,
speech therapies, and daily learning plans.
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2. Distance learning for students with disabilities to fight against education inequality
under the COVID-19

As the pandemic drove life online, discourses around disparity, exclusion, and inequality
in education have somewhat become today’s norm. Most surveys and statistics expect that
the gap will continue to grow. Therefore, digital transformation is believed as a reliable
and influential measure to take up the challenges posed by COVID-19. Needless to say, the
education sector today is implementing distance learning.

1) Distance learning for students with disabilities in other countries

COVID-19 crisis shut down the school and drove classes online. Students with disabilities
could not access learning materials due to the absence of digital support, which resulted
in children with disabilities and their families fearing the current circumstances. The
impact of COVID-19 - school closure and social distancing — posed significant challenges
to students with disabilities, their families, and teachers. Schools, governments, and
organizations across Europe turned their eyes to new learning methods, and several EU
member countries implemented distance learning to ensure continuity of education.

Homeschooling, which requires at-home learning, can be challenging for many
learners regardless of their disabilities, but it has become a bigger hurdle for students
with intellectual disabilities. The lack of support derived from complicated or hard-to-
reach technological issues is the main hurdle. Therefore, most people with intellectual
disabilities were hindered from learning and development during the lockdown, which
could have caused extreme consequences for the development of children with intellectual
disabilities. Experts have continuously warned potential regression of children with
disabilities as education has been discontinued.

Analysis of distance learning in other countries amid COVID-19 published by the Korean
Educational Development Institute introduces survey results of 10 countries in Asia,
Oceania, North America, and Europe on a case-by-case basis. Most countries have built
digital-based educational systems and have operated real-time or non-real-time classes
on education platforms through teachers who develop hands-on educational materials or
different online contents applicable to the classes.

Many countries are providing internet access and learning equipment or device to the
vulnerable population, care for students with financial needs, and a wide range of special
supports for underachieved students.

In the case of Japan, the government has implemented various measures to support
students during the school closure, from home-based learning as part of distance learning
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to general care, healthcare, and nutrition. For instance, children who cannot stay at home
alone during the closure are protected in classrooms and benefit from lunch services at
a school cafeteria on a request basis. Moreover, continuous care for students with special
needs is being emphasized more than ever.

2) Supporting Distance learning for students with disabilities in Korea and its
obstacles

How is educating people with disabilities in Korea under the COVID-19? Korea provided
customized support for students with disabilities including a) supporting distance learning
through ‘Online Classroom for Students with disabilities, depending on students’ types
and degrees of disability in deafness, blindness, intellectual disability, or developmental
disability; b) conducting home visits; ¢) providing learning materials, and d) lending out
textbooks and learning kits. A student with disabilities assigned to schools with limited
special education services can use assistive technology devices or smart gadgets for special
education, which is essential for participating in distance learning.

However, distance learning for students with disabilities has inherent challenges in that
the nature of online learning prevents students from receiving ‘customized education’
catered to their characteristics, and parental support is a must for online learning since
the students feel difficulties in concentration. This leads to learning loss. It is far from
fair to apply the same education methods for students without disabilities to those with
disabilities, who even struggle to turn on the computer.

Students with disabilities have a hard time participating in an online class for a long
time due to their limited attention span. Specifically, they have issues with physical
disabilities which hamper their access to a computer; their types of disability such as
visual impairment; cognitive problems; and other challenging behaviors. These challenges
hinder disabled students from attending online classes, resulting in learning loss and a
burden on their parents.

Special education teachers can typically interact with students and adjust the contents
and methods of the class to teach, but online classes only allow them to deliver information
in one-way. Interaction between teachers and students barely happens online, which may
leave students with no independence and social skills.

One of the strategies to assist students with disabilities who find it challenging to adapt
to changes flexibly is a user-friendly gadget. For example, if a student with a cognitive
disability goes online with his open profile, then all languages and learning materials in
the online class can be converted into easy-to-understand languages and shapes.
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It is also necessary to strive to entertain learners with the support of easy-to-read texts,
such as clear explanations on Chinese characters or technical terms. For a student with
visual impairment, texts could be read aloud, or the size or background color of the letter
may be adjusted accordingly.

3) Areas to improve distance learning for students with disabilities under the
COVID-19

The pandemic urges education to focus on translating students’ autonomy into
productive activities. For greater student autonomy, the relationship between students
and teachers should move away from control and monitoring to productive activities from
an educational point of view.

Smooth interaction between teachers and students is also necessary as teachers and
students attending an online class share class materials online and communicate with
voice, chatting via texts, and gestures of video chat.

The most urgent task to improve distance learning for a student with disabilities under
the COVID-19 is developing learning content and improving the quality of classes. This
will realize the true meaning of the online class environment; where teachers and students
could study together with the same material through remote control enabled by a tablet
PC or PC with built-in Windows.

With COVID-19, a new educational environment should be devised to enable students to
learn together, regardless of their disabilities. There are endless ways to create accessible
apps and apply for programs. Specifically, students with autism need an app to prevent a
repeating timed section of videos, and students with developmental disabilities need VR
learning content to make the best use of the learning content.

Digital devices should be supported with sign languages, subtitles, and assistive
technology devices, according to the types and characteristics of students with disabilities.
Supporting facilities and environments designed to establish distance learning of special
education in the long term is also essential in case another pandemic or disastrous crisis
occurs.

Moreover, students with disabilities require support from personal care attendants, who
can physically provide help nearby the learners. Given that the ecological framework has
been highlighted as an ideal teaching-learning approach for students with developmental
disabilities and intellectual disabilities, it is necessary to reconsider the objective of
educating students with disabilities when face-to-face learning is impossible.
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3. Lifelong education for post-school-age people with disabilities

While COVID-19 is continuously driving education online, access to online learning is
fairly restricted to people with disabilities. Hence, countries have developed an online
and offline platform for marginalized groups, including people with disabilities, to ensure
their access to online education content.

People with disabilities generally demonstrate lower efficiency in learning than those
without disabilities, struggle to retain the knowledge gained during school age, and often
fail to utilize the social skills acquired to adapt to society. Therefore, it is necessary to
take the life-cycle approach and continuously provide educational services and practice to
people with disabilities even after they leave school.

Lifelong education for people with disabilities should reflect the unique educational
needs of adults with disabilities, which goes beyond curriculum-based learning, so-called
independent living. (Lee & Park, 2018) In other words, lifelong education for adults with
disabilities has to involve a distinct curriculum and approach that allows for the age and
features of disabilities.

The purpose of lifelong education for people with disabilities is to enhance the quality
of life and contribute to the social integration of people with disabilities by ensuring their
right to participate in lifelong education and promoting independent living and social
participation. The current lifelong education, to this end, provides differentiated services
depending on the age and features of the disability of adult learners with disabilities.

The Government of Korea has strengthened its legal accountability since establishing
provisions regarding lifelong education for people with disabilities in 2007 as part of the
Act on Special Education For Persons With Disabilities, and further the transfer of the
provisions to the Act on Lifelong Education in 2016. Finally, this year's amendment of
the Lifelong Education Act laid the foundation for designating and supporting a lifelong
learning city for people with disabilities.

While lifelong learning services for people without disabilities have centered on six
primary areas, including employment, entertainment, and literacy, the necessity for
lifelong learning for people with disabilities arises from their unique needs with disabilities,
such as improving social skills or acquiring social participation skills. (Yoon et al., 2016)

The current lifelong education for people with disabilities covers basic literacy,
supplementary education, vocational education, culture and arts, humanities, civic
participation, and independent living education, according to disability type, degree, age,
and current and future educational needs.
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4. Suggesting the Bridge Programme educate people with disabilities in Laos

Laos is home to more than half of the world’s recorded munitions casualties. It is an
environmental risk factor for young children to have disabilities. This paper suggests
Korean National Commission for UNESCO Bridge Programme consider students with
disabilities and environmental factors in Laos.

Less than 1% of unexploded bombs have been removed in Laos during the past 40 years,
and 41 out of 46 of Laos’ poorest regions are suffering from unexploded ordnance (UXO).
High UXO explosion results in victims with disabilities, of which children and youth have
damaged the most thus far. Their most common injuries sustained from a UXO explosion
include limb loss, blindness, hearing loss, shrapnel wounds, and internal shock wave
injuries.

In many cases, households are at a loss with resolving and caring for family members
who developed disabilities from UXO. According to an officer in charge of Laos projects
at Korea Food for the Hungry International said students with disabilities are barely
witnessed outside, presumably quitting school and staying at home due to lack of public
awareness on disability. This indicates an increasing number of children with disabilities
due to the explosion need a system that provides education, career, employment security,
and support measures for independent living.

In the People’s Democratic Republic of Laos, over the past few years, the entire
population’s exposure to basic education has increased, but children with disabilities
were exempt from this positive change. Children without disabilities are twice as likely to
complete elementary education compared to those with disabilities.

Lao PDR Disability Monograph (2018) and Midterm Review (2018) of Education Sector
Development Plan 2016-2020 demonstrated that children with disabilities continue to have
difficulties in accessing education. According to Laos’ Disability Monograph based on the
2015 Census of Population and Housing, 43% of children with disabilities did not enroll
in elementary school compared to 9.6% of the general population. Furthermore, children
with disabilities are more likely to drop out of school before the end of the fifth grade,
and 60% of children with hearing impairment, communication disorders, or cognitive
problems stand a slim chance of going to school.

The Disability Monograph also identifies several school-level factors, such as a lack of
assistive devices, differentiated academic performance assessment, untrained teachers,
and absence of customized curriculum -educational support for Thai children for
example— hinder children with disabilities in Laos from equal participation or academic
achievement.

2021 2EIX] LA

Day 1 Session 1| 12Xt Ml 1

With intact cognitive function, children with hearing impairments or physical disabilities
could gain opportunities for economic independence and build up their competitiveness,
while physical discomfort accompanies them. Similarly, children with visual impairment
can develop unique abilities in memory and develop careers in various fields, including
document translation or interpretation through proper education and independence skills.

Realistically, regions with poor infrastructure for transportation and hardware
construction may collaborate with non-formal education institutions such as Community
Learning Center (CLC) to enable online and offline vocational training. Cooperation with
relevant organizations or institutions as well as joint programs is a promising option to
connect disability rehabilitation/treatment programs and vocational education.

While these attempts mainly target to achieve Sustainable Development Goals (SDGs)
4 (Ensure inclusive and equitable quality education), they could also help to accomplish
SDG 8 (Promote full and productive employment and decent work for all), SDG 10 (Reduce
inequalities within and among countries and ensure opportunity for all) and SDG 16
(Promote peaceful and inclusive societies.)

5. Suggesting distance learning to the Bridge Programme under the COVID-19

Currently, the Bridge Programme by the Korean Commission for UNESCO (KNCU)
improves the learning environment through Community Learning Centers (CLC) and
promotes non-formal education. I suggest the future Bridge Programme to provide distance
learning in disastrous situations like COVID-19. As part of the digital transformation,
the world’s education sectors have turned their eyes to distance learning catered to the
situation of each country. Some factors, however, prevent distance learning from fulfilling
the needs of all children.

Therefore, UNESCO organized Global Education Coalition in 2020 to help states equip
with innovative and contextual solutions by employing the expertise of the United Nations,
civil society organizations, technology partners, and public and private actors. They have
worked to combine high-tech, low-tech, and no-tech approaches altogether in providing
distance learning.

Before the pandemic, the KNCU implemented the Hope Bridge project, an education
project for basic literacy and vocational skills that aimed to establish and support CLC.
The impact of the project was officially appraised at the UNESCO General Assembly by the
national commission of the Bridge project’s partner country to the KNCU for supporting
the CLC. The project laid down the critical foundation for cooperation with the UNESCO
network.
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With the COVID-19 exacerbating exclusion, marginalization, gap in education, and
putting strain on face-to-face learning, how can KNCU add effectiveness in the Bridge
Programme? Can we open a possibility of implementing ODA projects on distance learning,
based on digital transformation?

In preparation for the post-pandemic era, the KNCU should review a possible international
cooperation direction in educational development for UNESCO member states to increase
access to education and enable learning regardless of time and space, which is a core
principle of distance learning. This may gradually lead to the full implementation of
online-based projects in the future; expansion of ODA on education with the transfer of
Korean-version distance learning; greater international cooperation in distance education;
establishment of a solid foundation for educational cooperation; and strengthened
solidarity with the local community.

Although the KNCU already has a five-year plan for the Bridge Programme Phase 2 and
taking a dramatic turn for the future direction and approach would be challenging, it is
worthwhile to discuss the possibility of supporting distance learning to UNESCO member
states, in case the pandemic outlasts in the long run.

However, a feasibility study must be prioritized first to come up with a concrete action
plan because each country has a unique dynamic and environment. In the feasibility
study, a wide range of variables need to be examined such as the current situation of
each country’s ICT infrastructure, the cost of wired and wireless services, statistics on
Internet users, diagram of two-way transmission network, base station coverage of mobile
communications, social network service platforms, and mobile data service.

For countries with poor power supply, the feasibility of distance learning can be estimated
by generating solar power for distance learning. For example, what is the prerequisite
to implementing distance learning as part of supporting non-formal education in East
Timor, Bhutan, and Laos? Figuring out a safe way to supply power without interruption to
the villages with CLC should be the utmost priority.

Distance learning in Korea has steadily evolved since the COVID-19 outbreak. Besides
technological progress, the evolution should also accompany advances in educational
methods and teaching strategies. In other words, technology experts should not be the
keyman driving distance learning. A practical approach is always important in dealing with
educational content, teaching methods, and evaluation. I hope that the KNCU develops
the Bridge Programme dedicated to supporting distance learning in the future, by fully
taking advantage of their know-how and assets.
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These children and youth face multiple barriers to education caused by geographic

The Role of Non-Formal Education and Innovations for location, disabilities, ethnicity, languages, emergencies and natural disasters, gender

Out-of-School Children and Youth in the
Context of the COVID-19 Pandemi

F2LH9 28 ot H[EA W Ko| Hety} sttt ot U
HAHAES 9ot &4

Ms. Sowirin Chuanprapun

discrimination, statelessness, migration and other factors.
The Economic cost of out-of-school children

ASEAN countries are also economically impacted by having children out of school.
UNESCO Bangkok and R4D research shows that the economic damage from uneducated
children and youth could account for a significant proportion of countries’' GDP. For

A 9|2 Zotuala

Project Officer of Non—Formal Education and Literacy, Section for Educational
Innovation and Skills Development, UNESCO Bangkok Asia and Pacific Regional

example, 2% of the GDP of Indonesia.
Therefore, there are significant economic incentives to educate OOSCY in ASEAN'.

Bureau for Education Countr Economic cost of 00SC How much can countries gain from
QUAT WIAIRA HIFA DS 9 26 18 D2HE HYX 4 as a % of GDP educating their 00SC (in USD)?
EEE Cambodia 1.9% 282 miillion
. . . Indonesia 2.0% 17 billion
The Role of Non—-Formal Education and Innovations for Out-of-School ii»ﬁ"? o POR ool 175 million
. . . . fod .00
Children and Youth in the Context of the COVID-19 Pandemic tegn [m] —— —
........................................................................................................................................................... Philippines 0.7% 1.8 billion
Thailand 1.7% 6.5 billion
This presentation will provide (1) an overview of the situation of out-of-school children Timor-Leste 7.2% 93 million
and youth in ASEAN, (2) a case study of the Learning Coin initiative in Thailand where Vietnam 0.3% 474 million

efforts to apply educational innovation for these children and youth have been made, and
(3) the way forward on the future of NFE amidst the pandemic.

1. The situation of out-of-school children and youth in ASEAN

According to the UNESCO Institute for Statistics (UIS) data, Southeast Asia is home to
more than 15.8 million out-of-school children and youth (OOSCY), of which 47% are
girls. The country with the highest number of OOSCY is Indonesia (6.9 million).

Number of out-of-school children, adolescents and youth of primary, lower and
uj gl upper secondary school age in Southeast Asia; 2000- 2015
1

2000 2007 2002 2003 2004 2005 2006 2007 2008 2009 12011 2012 2013 2014 2015 2016 2017 2018 2019
e 7

Primary school Lov ol sss | | pper secondary school
Source: UNESCO Institute for Statistics Data Centre, accessed in June 2021

Regional efforts by the governments

In response to this critical situation, the ASEAN Declaration on Strengthening
Education for Out-of-School Children and Youth was adopted by the ASEAN Member
States during the ASEAN Summit held in 2016 in Lao PDR. The Declaration marks the
first unified commitment of ASEAN to addressing the needs of OOSCY in this region
within the framework of the SDG4. Key principles of the Declaration also include
“Inclusivity and Equity” to address the specific support for all 00SCY, and “Flexibility”
to promote different learning pathways, both formal and non-formal, academic and
vocational skills, especially for those who are marginalized.

The COVID-19 pandemic impacts on O0OSCY and non-formal education (NFE)

The COVID-19 pandemic has disrupted education severely since last year. According
to UNICEF, school closures have affected over 325 million children in East Asia and

Source: the Economic Cost of Out-of-School Children in Southeast Asia, UNESCO Bangkok and
Results for Development (R4D), 2015.
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the Pacific, while UNESCO estimates that at least 2.7 million children across the region
will not return to school once they reopen.

27 million youth in Asia-Pacific remains illiterate. The pandemic has reduced the
number of NFE learners by 11% in Thailand and by 50% in the Philippines. On the
positive side, the NFE sector has been digitally transformed with more online content
developed.

With all these challenges, we can see that the number of OOSCY has not decreased
significantly based on the trends over the past ten years, and the COVID-19 crisis only
has exacerbated the pre-existing situation.

Enrolment by level of education; Thailand; 2010-2019

—— 2010
850 — : e — g 1011
=2012
2012

w2 (01 4

GO0
550

500
Primary 1 Primary 2 Primary 3 Primary 4 Primary S Primary & Secondary Secondary Secondary Secondary Secondary Secondarny
[ B

. - - . . - 2
Source: National Statistical Office. Thailand. acessed inJuly 2021. ! 2 4

Even before the pandemic, children tend to drop out of the education system at
lower secondary school age as they start to work. For example, in Thailand, student’s
enrolment decreased significantly at Grade 9. And after dropping out, there is less
chance of returning to school.

This means that NFE and flexible learning will have to play a critical role in providing
accredited second-chance education for these learners more than ever before. We also
need to apply innovations and strengthen collaboration across all sectors to enhance
access to education for children and young people who are hard to reach.
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2. Learning Coin initiative in Thailand (case study on educational innovation for
00SCY)
Jai Kham is a young Shan ethnic minority who had not yet obtained Thai citizenship.
She worked hard to support her family by selling food, plus earning as a waitress every
evening. She had a strong drive to study and open a restaurant business.

Sofuwan and Farhan are twin brothers who had dropped out from school to care for
their sick mother. Because of 3-year absence in school, they were not able to catch up
with reading skills.

Jai Kham, Sofuwan and Farhan were among the over 670,000 out-of-school children in
Thailand. Many of these children and youth have chosen to support their families even
though it costs them the chance to go to school. The Learning Coin helps them to stay
in the education system by reading books and financially supporting their families.

Learning Coin Project for the Disadvantaged Children

Students’ reading data and
achievements for teachers

Data on
how much time,
how many pages,

achievements, etc

Database

Monthly Payment

based on continuous daily Reading many

efforts, improvements and books at

achievements school/home
everyday!!l

To heip their

parents, children it
g | -

 — » T ] {
@ o i N (e
b I UU Feedback
Encouragement S
Qo Now, start to attend Support S
Cash Out -h’ L

Learners will read books from the content application “LearnBig” where over 1,400
books in multiple languages are available on tablets provided through the project.

Their daily reading efforts, including the number of reading hours spent, reading
consistency and answers submitted via the application, are all logged and analyzed
with the specific algorithms of the LearnBig system.
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57% 43% Number of students by province Number of students by educational institution

+ Growth bonus Farmal

_ . Mae Hong Education
] Son (MHS) (FE)
Answers submitted & = Yala (vAL)
< A b : ]
via the application ’ v . w i
} : 3 - e e = Nakhon (e
. | Reading consistency " Sk (e
NGO
26-40 USD/month* 58 Banglok :
6-25 years old fEKx)

40%

Reading duration All activities had been implemented during the pandemic since July last year until

June this year.

120
* Equivalent to 10% of parent’s average income

Their activities are calculated with a view to producing monthly scholarships for their
parents. Through their reading efforts, students can earn scholarships of up to 800-
1,200 baht each month (approximately 26-40 USD), accounting for 10% of the average
family income. Learners who perform better than the previous month will also be

Avg. Monthiy Scholarship

40
awarded a growth bonus score. Jul1,2020 Sep1,2020 Nov 1, 2020 Jan1,2021 Mar 1,2021 May 1, 2021

Aug 1,2020 Oct 1,2020 Dec 1,2020 Feb 1,2021 Apr1,2021 Jun 1, 2021

= o (M Cj » > >
POSCO 1% Foundation Qb EEF @ = Q]UIa EP@N

(ERathaate) This graph shows the scholarship trends of the students. The scholarship amount (in
IMPLEMENTING PARTNERS

+ 79 teachers at 53 schools/CLCs Thai baht) varied based on the reading efforts and could be improved by multiple
+ 273 student volunteers

* Identify target learners faCtOI'S.

* Implement the programme with the

PROJECT DONOR
Monitoring and research @

learners + At the beginning, the capacity trainings with the learners on ICT were conducted
online which have proved to be less efficient than on-site, resulting in low reading
true - unesco | performance during the first 3 months. The students were encouraged by teachers

together

T to read books according to their literacy levels throughout the project.

*  Provide ICT devices
+  Manage learning application and

ICT SUPPORTERS
Internet access and tablet devices

+  Since early this year, the team added more variety of books and app features based

/ thoughtworks ki on the students’ needs which contributed to the increase in reading engagement
Learning app enhancement = Train teachers and parents
+  Meonitor the progress with all partners and hlgher scholarship.
Following the pilot project funded by POSCO 1 % Foundation of the Republic of « The financial incentive also had a significant impact on maintaining the student’s
Korea in 2018 with 150 migrant children, the project was expanded in Thailand with reading motivation. Different incentive treatments were applied to learners in each
the support of the Equitable Education Fund (EEF), under the Thai government. It province to identify the most effective approach.

brought together partners from the private sector, schools and community learning
centres (CLC), university and NGOs to assist 454 marginalized children and youth in 4
provinces to retain in NFE and education programmes, including ethnic minority and
stateless in Mae Hong Son, Muslim youth in Yala, children selling garlands in Bangkok
and disadvantaged learners in Nakhon Nayok.
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MAE HONG SON & YALA

> The highest amount of monthly incentives was paid to the
students at the beginning

NAKHON NAYOK

> The students were paid at the end of each month
based on their performance

> The students were expected to maintain their reading
performance in order to obtain the high incentive amount

> In Yala case, the incentives were provided to the students
twice a month

Best reading performance BANGKOK

> The incentives were provided twice a month based on
their performance

> The incentives were paid to their parents/caretakers

Gender-wise, female students slightly had better reading performance than
male students, except for Yala. 42.9% of female students obtained more than
50THB per month on average, while 37.6% of male students received the same
amount. Students were likely to read less if the number of students per teacher
was very high.

Students who earned the highest amount of incentives read up to 23 hours on
average per month. A study by Chulalongkorn University found that 45 percent of
the children in the project had to work to help their parents to earn money every
day.

Students who spent more than 10
reading hours on average per month

were likely to earn more incentives

Up to 23 hours

I 0 HRSe
. e
HRS
I 25 HRS Average per month | - |
. 2 RS 1=

050 [ % [=]
MINZE
i 45% worked to support
*  Lack of time due to family = PR
. parents
commitments
= Exhausted from work Every day

Lack of interested books

Mot suitable target groups (children
with special needs, no basic reading
skills)

* Internet/Tech related issues

50 51100 101-200 201-500 *500

*The scholarship amount shown in THB

In terms of reading behaviors, students who read more than 10 books per month
were likely to earn more incentives. 34.9% of the children had no other books in
their homes besides textbooks.
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100%

LY

_— -
I BODKE+
" | 't §1-100

BODKS 8 AM
I 31-50

- - = “02:5 Students who read more 7-9 PM

BOOKS than 10 books on average Time preference
% oo ”‘*; per month L\I'-F!ﬂ? Iikfiy to

BOOKS £arn more incentives

I 0 500K

50 51100 121-200 201-500 >500

88% do not have learning tools

34.9% have no other books at home
except textbooks

*Tha scholarship amount shown in THB

*Tha number of books read counts as ane when the book is opened, even if the boak is not finished.

Main Results

1.

454 out-of-school and marginalized children and youth in 4 provinces supported
to read and earned monthly scholarships to help their families

2. Student’s reading skills and learning achievement enhanced

«  85% of learners in Mae Hong Son had a higher level of reading skills, and
79% obtained a better academic achievement
+  Yala’s Non-Formal National Education Test score ranking has been promoted
from rank 75 to rank 49, out of 77 provinces in Thailand
+  Due to the pandemic and other factors such as the need to work, >50% of
students still received a minimum scholarship
800+ teachers, learners, volunteers and parents increased digital literacy and
skills through 13 capacity development trainings with the content application
LearnBig
Partnership to promote reading habits for lifelong learning established with
local educational agencies, 53 schools/CLCs/shelters, the private sector and
university.

Lessons Learnt

1.

Financial incentive - An effective reading scholarship approach shows that the
more frequent scholarships are given, the more motivated students are to read.
Students who received scholarships twice a month tend to read more than students
who received the scholarships at the end of each month.

+  Consider paying the students before they start reading. When the highest
amount of monthly scholarships were paid to the students initially, this
encourages them to maintain their reading performance to obtain the high
scholarship amount in the next month.
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+  Students performed better when the scholarships were paid directly to them
instead of their parents. They felt proud that their reading efforts had been
paid off.

2. A non-financial incentive such as encouragement and recognition of achievement
by teachers or awards is equally essential to the monthly scholarship.
3. Reading application and good ICT infrastructure

+ The reading content are relevant to the student’s contexts, needs and
interests and facilitate learning under their education programmes.

- Promote reading habits through gamification (for example, there are
missions to collect tokens on the app), and reminder notifications when
students were not reading for 3 days.

4. Effective monitoring and partnership

+ Although the project is technology-based for monitoring and motivating
reading, there is a significant need for good relationships and trust
between teachers and students. The recommended student-teacher ratio
is 5:1.

« Strong partnership with all stakeholders. The success of the project would
not have been possible without the dedication and attention of all teachers,
volunteers, the student’s efforts and support from their parents.

Impact of the Learning Coin

Today, Jai Kham is studying in a non-formal secondary education programme at
Pang Mu CLC. The COVID-19 outbreak has cost her a great loss of income and has
forced her food stall to close early this year. She has accumulated savings from
reading books through the Learning Coin and is trying to open the shop again.

Sofuwan and Farhan were able to further their study in a non-formal secondary
education programme at Bannang Sata CLC. They became one of the students who
earned the highest amount of scholarships through reading, and have improved Thai
literacy, while discovering a passion for their future career.

Way forward for the future of NFE for OOSCY amidst the COVID-19

UNESCO Bangkok and the UNESCO Institute for Lifelong Learning (UIL) jointly
organized the Asia-Pacific Regional Conference for CONFINTEA VII on 22 September
this year. These recommendations are based on the outcomes of the conference and
the lesson learnt from the Learning Coin initiative.

+  Equitably focusing on the most vulnerable and disadvantaged youth across
countries. It is important that the NFE sector is adequately budgeted and
prioritized.

« Supporting the disadvantaged youth through promoting basic literacy and
multiple literacies beyond reading and writing. Digital literacy should be
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promoted, while mitigating the digital divide. Using blended learning with other
low-tech and no-tech learning programmes to equip them with the skills needed
to meet the market's current demands.

« Applying innovative approaches to provide flexible learning programmes for
OOSCY based on their specific needs.

+ Ensuring that NFE programmes and prior learnings are recognized and
certified to provide multiple pathways for learners to further their studies.

+ Strengthening partnership and collaboration among all stakeholders to
promote NFE and OOSCY education with effective advocacy and data.
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ahal ut of5-2 obAlek F7ke] Aol G vlATh FUlATHIARA U R4D Ao]
gEw, 382 2 $e ofF U YAUOR A1 MY LA 37 GDPY 4 HEL
#4713k 713, QE | Alote] sk o}E 0 2 Qg HAA £A1S FHAtshH GDPE) 2%0]th.

o[l WEAE (1) obAleh F7k Ul Sha t obs o] 4%, (2) Sfa ut obsg 9% n%
289 o] g 29 (Learning Coin) ol IHEE Al 47, (3) =
tol7tof & kg thec.

wkebd] obAlgt Frbol At S uf oF5 WS FE AAA 5717} ek,

200020012002 2003 20042005 2006 2007 2008 200920102011201220132014201520162017 20182019 =
*Eo+—| Z=stn BnE=t-i3m] .4,'\_
=1: UNESCO EAH| A4 o|HAIE, 20214 68 2ol 7| =

29 GDP %2 2Hitst Shul 4l O}E 9| WSS £
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Malawi at 174 out of 189 countries. Malawi’s life expectancy at birth is at 65 years (68 years
for Female; 62 years for Male). The Mean for years of schooling is at 4.7 years (UNDP 2020).

The Bridge Programme in Malawi from the Perspective of
Adult Literacy and Special Education

HEIX| el Atg: 2 25 3 S+us2] UM

Poverty levels in Malawi are still very high with over half (50.7 percent) of the population
still living under the poverty line. Malawi’s Gross Net Income (GINI) Index is at 44.7 (World
Bank, 2016). There is therefore need for education and skill development that leads to
increased productivity and improved levels of employment for the youth and adults.

Malawi’s population is youthful with about 51 percent of the population below the age of
18 years and the population of 0-19 is projected to reach 55 percent of the total population by
2030. The rapid population growth estimated at 2.9 percent (NSO, 2018) continues to be one
of the main factors affecting delivery of education services in Malawi. The high population
growth rate exerts pressure on education resources as this translates into increased growth
in enrolments at all levels of education in Malawi.

Mr. David Mulera
Cl[O[E! =2f|2f

Acting Deputy Executive Secretary,
Malawi National Commission for UNESCO

LR RUAT =TI S| RET Y

Bridge Programme in Malawi

The Bridge Programme in Malawi from the Perspective of Adult Literacy 3.

and Special Education The Bridge Malawi Programme began in 2010. The Korean National Commission for

UNESCO (KNCU) sent young Korean volunteers to work with various NGOs. In 2013 the
MalawiNational Commission for UNESCO (MNCU) signed a Memorandum of Understanding
with KNCU and supervised the implementation of the Bridge Malawi project. The Bridge
programme is being implemented with the goal to achieve Sustainable Development
Goal 4 and realize the Incheon Declaration through non-formal education. The aim is to
support the development of an integrated non-formal education system in Malawi towards
attainment of SDG 4.6 (Numeracy and Literacy) through the strengthening of the policy-
system, capacity development and provision of support to Community Learning Centres.

David Mc W. J. Mulera, Chifuniro Chikoti, George Mindano
Malawi National Commission for UNESCO

1. Introduction

Malawi is one of the beneficiaries of the Bridge Programme which is being supported
by the Korean National Commission for UNESCO. The programme offers education
opportunities to the marginalized communities that were left out from the formal education
system or are not benefiting anything as much. Malawi is one lucky country in Africa that
has been granted an opportunity to continue in the second phase of the Bridge Project. This
paper discusses the Bridge Programme in Malawi from the perspective of Adult Literacy
and Education and Inclusive Education.

The targeted beneficiaries of the programme include the illiterate population aged 15
years and older; Early Childhood Development (ECD) learners (3-5years); and Primary
school learners - after school support classes (6-14years).

Table 1: Targeted Beneficiaries of Bridge Malawi Project I1

) ) ) After Adult
2. Brief Background Information about Malawi Name of CLC Population of the areas served | ECD School | Literacy
Class class
Malawi is alow-income country with a population of 19.6 million (UNFPA 2021). According Female Male Total
. L e
to UNDP, Malawi Human Development Index (HDI)' for 2019 was at 0.483, positioning Namiyango 263200 232450 | 495,650 - 110 -
Naphini 5,241 3,507 8,748 60 430 34
Mwera 762 968 1,730 105 485 42
Ibuzya - new proposed CLC in
: 2,800 2,200 5,000 200 600 400
1 The HDI is a summary measure for assessing long-term progress in three basic dimensions of human the north (estimates)
development: 1. A long and healthy life (measured through life expectancy); 2. Access to knowledge Total 272,003 239,125 511,128 365 1,625 476
(measured by mean years of schooling among the adult population); and a decent standard of living _
(measured by Gross National Income (GNI) per capita expressed in constant 2017 international Projected Targets (all CLCs) 3,165 9,625 3,276

dollars converted using purchasing power parity (PPP) conversion rates)
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4. Rationale for the Bridge Malawi Project approach --

Challenges of the Formal Education system of Malawi

The latest education data available, the Malawi 2020 Education Statistics, shows that only
35.6 percent of the learners who first registered in primary schools in Malawi had an ECD
background, thus implying that 64.4 percent of the learners had no ECD support. Good ECD
services are mostly accessible to communities located in urban and semi-urban areas and
mostly offered by private providers at a cost not affordable by many poor households. Out
of the children that access ECD services, only 17.2 percent have demonstrated proficiency
in literacy and numeracy expected at that level. There is high pupil dropout rate resulting
in low primary school completion rates hovering around 53 percent. Survival rates for
standard five and standard 8 stand at 68 and 41 percent respectively (Fig. 1). About 3.4
percent of the total enrolment are learners with special needs categorized as Low Vision,
Blind, Hard of Hearing, Deaf, Physical Impairment, with Learning difficulties and Albinism.

==}

i T University
Tunlar | I 2 Seniar L. - : g Education
¥ secondary | L Serondary SR mel  (diploma and
¥ — L {Zyrs) degroe
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beaners Programmes)
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e Teacher 55,545
e leanars
ECO Early Childhood e dio et - Training
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CHE:  Complemmniary Sasic Echeation Education gy
PELCE; Frimary Schoo! Legwing Certrboate of Educstion {2vgg}
o
Fouth 2E:  sosecr Cartificeto of Education sxamination
Bkills MECE: Ml Schood Dertaf| coteiof Educabion e amwation

s - Echacation Man agement irtormatan System

Basic Educatian Secondary Education Tertiary Education

Source: Minlstry of BEducation 2020 l

The incidence of illiteracy in Malawi is currently estimated at 27% of the population
(19% and 34% for men and women respectively), cumulatively representing over 4 million
people in absolute figures. Beneficiaries of non-formal classes offering ECD, After-school-
classes and Adult literacy classes are mostly unemployed illiterate persons who largely
subsist on small scale farming and piece work. The target group desperately looks for
education opportunities that can empower them to actively engage in economic activities
that advance their socio-economic lives.
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Theory of Change

The approach adopted in Bridge Malawi Phase II project is guided by the Theory of
Change (ToC) presented in figure below:

Achieving SDG 4.6
Goal
Improving Enhancing
Accessibility ] Quality

Mid-long term Dutcome 1 Mid-long Term Dutcome 2

lita RCTEAased 4 mber Contents of Hteracy
lﬂlll'll trained Ee lapraved

Short-term Qutcome 1 Short-term Outcome 3

CLCs sire Appropriate Education TG i+ ssvablished and Teaching matarials
constructed quipmant sra providad TG ‘mml"l:glﬂm --dr-lvvw:;su;:u
and renoveted F = ey Bre printed a
Lt L Instrctors are wn";’d”t:'ﬂ[:f i CRAput 5 distributad (10]
kit provided [Hatianal Forum) ey

Daput 1

{Magomer o Linij
Cetput 3 Dt 4

Resylts Track 1, CLC related Results Result Track 2. Policy-System related Results

Figure 2: Theory of Change for Bridge Malawi Phase II Project

The overall goal of the project is to assist Malawi in attaining SDG Goal 4.6 on Literacy and
Numeracy. The mid-long term outcomes are: 1) Improving Accessibility and; 2) Enhancing

Quality.

The project has two tracks. Track 1 is the continuation of Bridge Phase I CLC activities.
The main aim of Track 1 is to consolidate sustainability of the CLCs. Four outputs that are
categorized in two are envisaged in this Track. The first category comprises: Output (1)
Construction of additional structures and renovation of existing ones; Output (2) Provision
of appropriate educational equipment; - These two outputs are expected to lead to short-
term Outcome 1 - Increased number of learners. The second category comprises two
outputs: Output (3) - Community-based instructors are trained through courses offered
by Magomero Community Development College, and Output (4) - Professional trainings
are provided to a wider audience through a national forum. These two outputs will lead to
short-term Outcome 2 - increased number of trained professionals and instructors.

The second Track (Track 2) is focusing on Policy-System related Results. This Track has
two outputs. The first output which is Output 5 in the overall ToC is the establishment of a
Task Group (TG) and carrying out of TG activities. The second result under this track which
is Output 6 of the ToC is the printing and distribution of Teaching and Learning materials
and relevant guides. These two outputs will lead to attainment of short term Outcome 3,
i.e. Improved contents of literacy materials.

It is intended that the impact of the project should have national dimensions in order to
contribute to the reform of the non-formal education system in Malawi. The intervention
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will scale up the provision of non-formal education in the existing CLCs and will promote
Government’s intervention as well as the work of other partners working in non-formal
education to adopt innovative and effective delivery programme approaches. The project
expands the work of the CLCs in three existing localities of Namiyango in Limbe, Blantyre in
the southern region of Malawi; Naphini situated in Domasi, Zomba in the southern region
of Malawi, and Mwera in the central region, and also is establishing a CLCs in the northern
part of the country in order to have representative coverage across geographical regions.

Bridge Activities in ECD

Since the inception of Bridge Programme, there has been a lot of activities in the non-
formal sector that have been positively recognized by various actors. In efforts to promote
access and delivery of ECD in Malawi, the Bridge Project has established Community
Learning Centres in Lilongwe at Mwera; Zomba at Naphini; Blantyre at Namiyango and the
soon to be constructed in Chitipa at Ibuzya.

Bridge Project has contributed in increasing access to ECD education services through
the provision of ECD classes in the Community Learning Centres. These centres operate on
daily basis following the government’s school calendar. The Project also provides support
to the ECD caregivers in the form of honoraria, and also teaching and learning materials.
These ECDs in the CLCs carry out feeding programme where learners are provided with
meals on daily basis which acts as a motivation factor and promotes participation of the
learners. Through the Bridge Programme, Mwera CLC in Lilongwe constructed a Cafeteria
through support from Green Foods Hyundai Corporation Ltd. The structure is used to
provide a safe environment for the learners.

Bridge Programme’s contribution in improving quality of learning and teaching in ECD
has been through capacity building training workshops organized for the volunteer teachers
and caregivers in the CLCs.

Governance and management of ECD in the communities where Bridge Programme
operates has been improved through capacity building activities training for the
Management of the CLCs which has been facilitated by officers from the Social Welfare
department under the Ministry responsible for Child Affairs.

Bridge Activities in Afterschool classes - Primary Education

Access and equity are some of the priority areas in primary education. The number of
children enrolled in primary education was 5,274,819 in 2020. However, only about 400,000
transition to secondary school level. Majority of Malawians drop out at primary level.
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Even though primary education falls under the formal education under basic education,
Bridge promotes access to basic education by engaging school going children in remedial
classes after they have attended classes in their respective public schools. These remedial
classes are called afterschool classes which provide access to education to learners from
Standard 1 to Standard 7. The provision of the classes is always aligned to the school calendar
that is provided by the government and follows government curriculum.

In addition to the provision of classes, the project also provides support to volunteer
teachers through provision of honoraria which acts as an incentive to them and motivates
them. Not only does the project provide honoraria, but it also provides teaching and
learning materials for both the teachers and learners.

One contributing factor to quality education is the quality of teachers or instructors.
In order to promote quality, Bridge Programme trains instructors and volunteers in the
delivery of lessons. The trainings are facilitated by experts in primary education from the
Ministry of Education.

Bridge Activities in Adult Literacy and Education

Universal education and skills development are fundamental for the attainment of
sustainable development goals. A literate and educated society is a strategic means for
achieving increased productivity, income distribution and improved standards of living
(Ministry of Education, 2020). High illiteracy rates, especially among the productive
population, impede programme design to boost livelihoods, sustainable economic growth,
environmental protection, promotion of good governance and democracy. This becomes
even more critical in the context of increasingly complex contemporary development
challenges characterized by, among others, severe poverty conditions, food insecurity,
environmental degradation, emergencies, HIV & AIDS and COVID-19.

It has been observed that more women (90%) than men attend adult literacy classes. This
is attributed to cultural barriers, and the question of relevance of the curriculum, among
other factors.

In the area of access, Bridge Programme established adult literacy classes in all its
CLCGs. The classes target to reach out to illiterate men and women who live in marginalized
communities. The provision of the classes is always aligned to the school calendar that is
provided by the government. The calendar runs from March to November.

In addition to the provision of classes, the project also provides support to the instructors
through the provision of honoraria which acts as an incentive to them and motivates them.
Not only does the project provide honoraria, but it also provides teacher and learning
materials for both the instructors and the learners.
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The programme trains instructors in the provision of teaching and learning process. The
trainings are facilitated by expertsin adultliteracy from the relevant ministry responsible for
adult literacy and education under the supervision of the District Community Development
Officers at the district level.

Bridge Activities - Strengthening Management Systems and Inter-ministerial
Collaboration

The management of the Bridge Project is strengthened at all levels, i.e., community,
district, and national level. The programme builds capacities for the community and CLCs
management in carrying out their daily activities for an effective and well-coordinated
programme delivery. There has been strengthened inter-ministerial collaboration through
the Bridge National Committee (BNC). The BNC is composed of key Ministries and is
represented by high level senior government officials.

At national level, the project envisages a well-coordinated and managed adult literacy
system. In this regard, the programme intends to develop a Management and Information
System (MIS) which will assist in providing relevant data for well informed decisions. The
programme is also supporting the revision of the teaching and learning materials of the
Adult Literacy and education functional adult education. The materials that are currently
in use are obsolete and do not effectively address emerging issues affecting the learners,
the nation and the world. The Bridge Programme is also supporting the development of
a diploma course in Adult Literacy and Education at Magomero Community Development
College.

At district level, the programme is strengthening capacities for District Community
Development Officers (DCDO), Community Development Officers (DCOs), and District
Community Assistants (DCAs). The last level, the community, is capacitated in carrying out
their daily activities for an effective and well-coordinated management system.

5. Bridge Activities in Special Education

Inclusive Education (IE), and Gender are considered to be crosscutting issues affecting all
levels of education. Learners with special educational needs, orphans and other vulnerable
children (OVC), and girls still remain marginalised in terms of equitable access to quality
education contrary to the aspirations of leaving no one behind enshrined in the SDG 4.
According to NSO, Housing and Population Census of 2018, the population of persons
with disabilities from the age groups ranging from 5-14 and 15-19 is 227,814 and 105,176
respectively. It is estimated that children with special educational needs are in the range
of 15 to 18 percent of total number of children in Malawi (Ministry of Education, 2020).
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To comprehensively address Special Education, the Bridge Programme is implementing
its activities at Namiyango CLC. Namiyango CLC provides education opportunities to
learners with disabilities. At the centre, the learners are offered basic literacy skills in
reading, writing and numeracy. The teachers at the CLC are trained from time to time on
disability related issues that capacitate them in inculcating skills and knowledge to the
learners with disabilities. The CLC has partnered with a university, Catholic University, in
strengthening its capacity on offering learning experiences to the learners.

The CLC registers learners with different learning needs. Some of the registered learners
have disabilities such as down syndrome, emotional behavioural disorders, physical
disabilities, mental health, ADHD (attention deficit hyperactivity disorder), Hyperactive
disabilities, Hydrocephalus, those with epilepsy, Autism, Hyper compulsive disorder,
Hearing impairment visual impairment, deaf-blindness, Gifted and talented, among others.

Namiyango CLC is well linked with other Special Needs Education institutions that
offer assistance to the CLC. When the learners reach an advanced level in their skills they
are sent to other Special Needs Education Institutions such as Maryview School for the
Deaf, Mulanje Mountview School for the Deaf, Chisombezi School for the Deaf-Blind,
and Montfort Demonstration Mainstream School. The CLC also carries out community
sensitization meetings on disability issues and promotes advocacy.

6. Conclusion

Bridge Programme in Malawi is a programme that is reaching out to segments of
Malawi’s population that are becoming excluded from the privileged sections of the society.
Challenges of the formal education system at primary level such as overcrowding, high
pupil teacher ratios, high repetition rates, very low transition rates due to limited access
at secondary and tertiary levels, are creating a segmentation of the population into a class
system of the ‘elites’ vs the ‘have not’. The reality that is slowly emerging, but is surely
becoming the reality is that majority of the privileged lot are not sending their children to
the over-crowded primary schools. They are sending them to expensive private schools.
The poor have become segregated. That privilege pervades them. There is need for more
interventions like the one by the Bridge Project through non-formal approaches, approaches
that are not fixated by the chains of bureaucracies to bridge the gap between the haves and
the have not.
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Evaluation of the Bridge Laos Programme
HEIX| 2RA ARY W7} Contents

* Current state of the programme

Ms. Philany Phissamay Achi q ibuti h ; &4 o
ElMI_u_"OI Iélal'l—l chievement and contribution to the non-formal education in Lao

PDR
Deputy Director-General of Department of Non—formal Education,
Ministry of Education and Sports of Laos * Challenges of the programme

BlOA MSHSE HISAIS T Alojzt

* Suggestions

Evaluation of the Bridge Laos Programme

Background Information
Bridge Programme

* Out of school and Venerable youth and Adult are given an alternative
pathway to education and accreditation through Non Formal
Education.

* In order to reach the ‘unreached of Lao PDR youth and adult who
Philany Phissamay are estimated never attend school — programme will progressively

Deputy Directar General phase in a ‘non-formal’ approach to primary .

Non Formal Education Department MOES Lao PDR * The non-formal approaches will build on significant work undertaken
by the Department of Non-formal Education (DNFE), in partnership
with Lao National Commission for UNESCO
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The objective

* to improve equitable access to quality of education for marginalized
6 — 14 years children who currently never attend school and dropt
out by using flexible programme

* Train basic vocational to community people as well as to achieve
SDG 4

* Capacity Building on TOT Master Trainers
* Develop NFE channel particularly Community learning centres

Project implementation

The first year of project 2020 was preparation phase

* selected target villages where are among the poorest and most
remote in the country.

» Reviewed and developed appropriate primary education
equivalency curriculum and teaching-learning materials to ensure a
minimum 70% overlap with the formal curriculum.

* The programme also developed capacity of master trainer in
targeted provinces

2021 2EIX] LA
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Situational analysis and sample survey |dentify target villages
The situational analysis and sample survey was conducted in 3 o, Plstriet humber o -1 yeers popuiation
. target Total Female % of the
provinces ,
pa— s dN DlstFicts IS kh . villages unenrolled
istricts as Sapone and Nong Districts In Savannakhet province. 7 Yengedn r v 57
* 2 districts as Sayaboury and Saysathan Districts in Sayaboury 7 T Phukhoun 5 148 il
province 3 | Xayyabouly 5 184 62
* 2 districts as Xienguen and Khoun Districts in Luangprabang province 4| Xaysathan 5 157 74
5 | Sepone 5 127 65
6 Nong 5 95 55
Total 30 782 381

Conducting EP class:

* The EP Classes started EP Primary Education and lower secondary
Education in October 2020 in afternoon and evening session it
depend on need of learners.

* Formal Teachers and NFE teachers are teacher of targeted group in
30 villages 6 districts and 3 provinces. NFED ask PESS DESB to use
alterative system in teaching leaning for those learner due they have
go for flids or generated income to their families. Following as the
report from target PESS and DESB we can summary as the first grade
in the following detail
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Conducting EP class:Laungprabang Province

No | Learning classs | District Village Total Leamers

1 Grade i Xienguen | Samakyxay 17

2 Xienguen | Phonsavang ¥

3 Xienguen Thinkeo 14

4 Xienguen | Thadkajum 20

5 | Xienguen | Sylalate 13
Total 71

Conducting EP class:Loungprabang Province

No | Learning classs | District Village Total Learners
1 Grade i Phoukou | Prakeing yai 30
2 Phoukou Chemp ]
3 Phoukou | Phouviennoy 30
4 Phoukou | Phouyang 30
5 Phoukou | Viengkham 27
Total 148
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Sayaboury province

Mo | Learning classs | District Village Total Leamears
ki Grade | Haingyaboury Heum ]
1) Aaingyaboury MNangka 35
3 Xaingyaboury Houchit 23
4 Aaingyaboury | Houghau 27
5 Xaingyaboury | Khounphai 66
otal 54
Mo | Learning classs | District Village Total Learners
il Grade | Xaingsathan Mithecaly 29
2 Xaingsathan Kaeipha 31
3 Kaingsathan Roupralof 39
4 Xaingsathan | Sysaithong 30
5 Kaingysathan Sama 2
Total 157

Capacity development

* Atotal 60 participants attended the training.

* participants are officials and were invited from DEB of four target districts in
Savannakhet province, Savannakhet Luang prabang and Sayaboury PESS, NFEDC,

and DNFE.

Mo | Leaming classs | District Village Tolal
Learners
1 Grade Meng Phonam 20
2 Meng Phouthal 17
3 Nong Thathai 15
4 Maeng Kaeling 18
5 Mong Kalaing 2=
Total 95
Mo | Leaming classs | District Village Total
Learners
1 Grade Sayphon | Kala 18
2 Sayphon Sadoun 2f
3 Sayphon Lako 29
4 Sayphon Latheung 13
2 Sayphon Lakhoum 29
Total 127

Preparing document for master trainers

* Three fundamental subjects;

Laos Language, Mathematics, Moral Education and
World around Us are stipulated as required subjects.
The teaching-learning materials, therefore, will be
produced and used to support and promote learning

process.

* The materials will include students’ text book and
students’” work book in each subject, students’
learning follow-up book, guidebooks. DNFE
responsible staff has been reviewed existing primary
education teaching/learning materials and

guidebooks.
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Materials development for basic vocational
training

» Adult Education Vocational skills trainings for skills enhancement and
Financial literacy which linked with local Market as well as getting order
work encouraging local crafts and Financially profitable for them and
families

* Fundamental subjects for training basic vocational training in targeted in
Community learning Centre as food procedure gardening, tree plantation,
women Rights awareness .

* DNFE responsible staffs with cooperation Non Formal Education Centre
has been reviewed existing packages for Basic Vational Training materials
and guidebooks.

* DNFE further develop and provide appropriate teaching-learning materials
in lines of final draft of Technical and Vocational curriculum.

* Loungprabang Province

Conduct Training basic Vocation Training

No Activities District Village Subject Total Learners
1 Basic Vocational Xienguen Samakyxay 20
Training
2 Training Xienguen Phonsavang 17
3 Training Xienguen Thinkeo 17
4 Training Xienguen Thadkajum 17
5 Tralning Xienguen Sylalate 17
Total a8
Nao Learning classs District Village Subjects Total Learners
1 Basic Vacational Phoukou Prakeing yai 20
Tralning
2 Phoukou Chemp 17
3 Phoulkou Phaouviennoy 22
4 Phoulkou Phouyang 22
5 Phoukou Viengkham 17
Total 28

2021 2EIX] LA
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Conduct Training basic Vocation Training

* Xiengyaboury province

MNo Learning Dristrict Village Subject Total
classs Learners
i Srade | Xaingyaboury Houm 18
= Xaingyaboury Mangka 15
- Xamngyaboury Houchit TE
q Xaingyaboury Houphau 17
= Xamngyaboury | Khounphai < Tr
Total S5
™No Activities District Village Subject Total
Learnars
1 Basic Xaingsathan MMith=any 15
Vocational
tralning
2 Xaingsathan Kaeipha 17
= Xaingsathan Houpralot iird
4 Xaingsathan Sysathong 1T
5 Xaingysathan Sama 17
Total 83

2021 2EIX] LA
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Conduct Training basic Vocation Training

* Savannakhet province

No Activities District Village Subject Total Learners
1 Basic Vocational Nong Phonam 17
training
2 Nong Phouthai 17
3 Nong Thathai 17
4 Nong Kaeling 17
5 Nong Kalaing 17
Total 85
No Activities District Village Subject Total Learners
1 Basic vocational Sayphon Kala 17
training
2 Sayphon Sacdoun 17
3 Sayphon Lako 17
4 Sayphon Latheung 17
=] Sayphon Lakhoum 17
Total 85

Development of Monitoring and Evaluation
guideline

* Monitoring and Evaluation guideline and Tools for Data collection, M & E
system based MOES systems in order to develop human resources and
competencies in M&E through capacity building initiatives to address
results-based management;

* To ensure that results of various plans on the project are properly
measured and collected;

» facilitate cross-disciplinary data gathering;

* enhance participation of villages, district education bureaus, provincial
education services, in participatory monitoring and evaluation;

M&E system in measuring the results of Non formal education
implementation as initiatives



I 2021 Bridge Conference 2021 23X A I

Day 1 Session 2 | T2IXt HIM 2

List of provided equipment ® buwsp ==
Jg1 338

* Year 2020
=van
- 6 motor bike
* - 30desk Computers
* - 30 microphone
Teaching and learning material
- Stationeries( books, pens pencils, rule, school bags ....)
- black broad, while broads, color pens ....

Vocational material
- Kitchen Utensils

-material for much room growing ( plastic bags, much room spores, and other materials..

- Material for tree plantations such ne2038nmfimu was Am
fiunmnawantsisy
nsgojlinafin cas fa 2020
flumuSnaentsisjy
2020
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=g | A 0= R
1 Grade i Xienguen | Samakyxay 17
2 Xienguen | Phonsavang 7
3 Xignguen Thinkeo 14
4 Xienguen | Thadkajum 20
5 Xienguen Sylalate 13
g n

No|sts my ik ok & sant

1 Grade i Phoukou | Prakeing vai 30

2 Phoukou Chemp Bl

3 Phaukeu | Phouviennoy 30

4 Phaukeu | Phouyang a0

5 Fhoukeu | Viengkham 27

58] 148

Ne | g s P otg # &3 4
1 Grade i Kaingyaboury Houm 33
=) Xaingyahoury |  Nangka 35
3 Kaingyaboury Houchit 23
4 Xaingyaboury | Houphau 2F
& Xaingyaboury | Khounpna 66
BE | 84
No | s 4l e o2 & Han 4

1 Grade | Xaingsathan Mithealy 29
2 KXaingsathan Kaeipha 3
o | Xaingsathan Houpraiot 39
4 Kaingsathan | Sysaithong 30
5 Xaingysathan Sama 27
CE | 157
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No o= == X9 i) o= S aAsl S
1 |71 5y g | Xenguen Samakyxay 20
2 = Xienguen Phonsavang 17
3 =3 Yienguen Thinkeo 17
a4 = Xienguen Thadkajum 17
5 ] Xienguen Sylalate 17
HE 88
o T8z 2y Ny |ag A% &
1 |22 me @1 | Phoukou | Prakeing yai 20
2 Phoukou Chemp 17
3 Phoukou Phouviennoy 22
4 Phoukou Phouyang 22
5 Phoukou | Viengkham 17
A o8
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Evaluation of the Bridge Timor Leste Programme
HEIX| SEIZE AY "o}t

Mr. Francisco Barreto
OZIA[AT HHIYE

SEIZE RUIAT=7I0IEe] S

Evaluation of the Bridge Timor Leste Programme

O
&

- misaun
————————_ . MNasional Timor-Leste
e ha UMESCO
United Nations - —
i Rt . Timor-Leste
Educational, Scientific and - 604 Commission

] 1= Cultural Organization . for UNESCO R —

EVALUATION OF THE BRIDGE PROGRAMME
IN TIMOR-LESTE

PRESENTED BY:

Francisco Barreto
Intetim Executive Secretary of TLINCU

Interim Executive Secretary of Timor Leste National Commission for UNESCO
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Content

* Introduction of Timor-Leste
* Vision of NFE of Timor-lL.este
* Progress Bridge Timor-Leste Project implementation

* Conclusion

. Challengcs
|
® ® |
© Introduction of Timor-Leste o

® The Official Name: Repub]ica Democratica de Timor-Leste
The country occupies an area of 14,874 km?, im:luding the islands of Jaco.
The nation has 13 Municipalities and 65 Sub-districts, as well as 442 villages.

The nation has a pupu]utiun of 1.2 million Pt‘.{)‘r'!lt‘ (in 2015), t:ﬂpit;i] and ]argest city is Dili,

spo](en Language are Tetum and Portuguese (both official), Indonesian, Eng|is}1
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| Non-Formal Education of Timor- Leste |

* B = &
** The Vision for Recurrent Education '

In the future, the quality of the formal education system will be such :
that literacy and second-chance education programmes will be :
unnecessary for youth adults

As all Timorese will be literate, the system of recurrent education is
mainly concentrated on providing the National Equivalence

|

|

i “* Long Term Goal (2030)

\

|

| Programme (NEP) for adults.

"
e

Brogress of 2020 Bridge Timor-Leste Project |

1mplementation |
| .

. There are 5 main actvities of 2020 Bridge Timor-Leste project that '
- run by the Timor-Leste National Commission for UNESCO
(TLNCU):

* Building construction of CLCs
* Provision of educational materials

|

|

!

- * Provision learning program

! * Training for teachers/coordinators
|

Distribution of Learning material for the other CLCs
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| Conclusion

The implementation of 2020 Bridge Timor-Leste project, during the year
of 2020/2021 have been undertaken 4 mains activities such as:
Constructed 4 buildings tor the current CLCs, teacher training forl6
teachers and 3 coordinators, enrolled 250 learners of Tetum literacy
program, and provided other educational materials for the CLCs.

And the good cooperation among the government of Timor-Leste
through the Ministry of Education, Youth and Sport, and community
leaders as well as the structure members of CLCs supported the project
implementation ran well.

|® O

'_j_'": : {11} | . ! 1 -\“.“T Tvrr]nllu‘l,‘n i”

A13041
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Challenges . =5

©
I
N\
<
M
<
o

o

* Covid-19 affected all activities of Community Lcarning o s N [t
ran not cfficiency, due to lockdown situation have been restricted
the community to undertake the tegUlar ACtVItIES. e,

* The construction of CL.C’s buildings constitute one of the
obstacles, as the project managed b}-’ the community 18 L5 0.8 Fol = A 1A O O
thus, the construction process were ran very slowly and not meet
withthedeadling s - e - 200 S i D UEREEEIIII At bk AR At Rs A bbbtk k s

Q)
&

Thank You ...........................................................................................................................................................
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Achievements and Sustainability of the Bridge Eswatini
Programme Background

HEIX| I AJE|L] AFH T} * Access to Secondary education is a issue in Eswatini and is reflected in the numbers

of primary schools versus secondary schools - 618 Primary schools and 275

. secondary schools.

Ms. Phumzile Hlophe . ’ _

Zxiy 2 * An estimated 32% of children of secondary-school age are orphaned (WHO, 2019)
Secretary-General of the Eswatini National Commission for UNESCO * 18% of girls drop out of primary school and 35% of girls drop out of junior

HAQIEL] QUIATRI}O|SIS| AFREE} secondary school due to pregnancy, with rural and poor girls being at much greater

risk. (UNICEF, 2019)
* NET enrolment rates for lower secondary 35 %.

* Non Formal Secondary Education (NFSE) classes were established in KuGeza and
Nkhungwini Community Learning Centre (CLSs as part of the BRIDGE initiative)

* At Nkhungwini the lessons were conducted at the nearby community high school
whilst at KuGeza they were conducted at the CLC
Achievements and Sustainability of the Bridge Eswatini Programme

Achievements and contributions to the non-formal
education through the Bridge programme in Eswatini

* This initiative gave a second chance to members of the community that have dropped out of the
formal education system for various socio economic challenges including:

. . I H * Poor performance resulting in repetition, early marriages, early and unintended pregnancies, lack of school
Achievements & Sustainability of the féey
A & * Project addressed most of the barriers experienced by learners attending formal

BRI DGE Programme In Eswatl ni schools through the following ways:
The present and future of non-formal education in * Not tjequired to wear scho_ol unifprm, safc;:- travelling distapges within their communities, N.ot
the government (public) sector from the perspective required to pay fees, provided with learning materials, ability to attend class whilst attending
of the Bridge Programme, focusing on the issue of to socio-economic responsibilities within families and communities, flexibility in learning
sustainability ! times, not refused entry because of age, etc.

* NFSE teachers were trained on non-formal teaching methodologies. Through these trainings the
teachers reported to have been motivated and to have applied acquired teaching methodologies
when teaching learners in the formal schools.

* The project raised awareness on the importance of education at community level
and was supported by critical stakeholders (including chiefs and head teachers)
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Relevant national strategies to strengthen the right to

Achievements and contributions to the non-formal . d A .
education for the educationally marginalized people in

education through the Bridge programme in Eswatini

Eswatini
* Response to COVID:
* The BRIDGE supported NFSE classes manaﬁed to use social media to continue engaging with National Education & Training Sector Policy of 2018
learners during the COVID-19 lockdown. These sessions complemented the radio sessions ‘ Th f thi I d | PEdEl fth . o AT
supported by the government The scope of this policy addresses every level and sub-sector of the education and training
. continuum, from Early Childhood Care Development and Education (ECCDE) to Higher Education
* Strengthened partnerships: (HE) and non-formal education and training. Not only does this reflect Eswatini’s commitment to
1. Partnership with education practitioners: inclusive Lifelong Learmng}LLL)_, but it also draws attention to issues of access, quality, equity,
* National Curriculum Centre provided technical expertise during the training of NFSE relevance, efficiency and effectiveness of service delivery
* KuGeza CLC was recognised as an examination centre by the Examination Council of Eswatini * Short term: Extend non-formal and continuing education programmes to select primary schools and secondary
2. partnership that has been established with high schools in these communities resulting in schools and provide NPE and NSE programmes to all out-of-school children, youth and adult learners
the provision of learning spaces where needed as well as technical expertise from the * Short to medium term: Establish open and distance learning opportunities where appropriate and second
teachers. chance secondary education opportunities throughout the country.
« NFSE dul d for | in both * Medium to long term plan: Sustain the free Frimary education programme and introduce state-funded
modules were procured Tor learners in both centres education at lower secondary level in all public secondary schools.
* Through this initiative, learners are assisted to write the same external * The Ministry is in the process of preparing its next Education Sector Strategic Plan (ESSP) setting out
examinations as provided by the formal education system; Junior Certificate (JC) the direction for changes and investments in education over the next ten years

as well as the Eswatini General Certificate Secondary Certificate (EGCSE)

* Provision of infrastructure to communities- these can be used for future
educational programmes

Remaining challenges focusing on the sustainability of the Bridge
Eswatini Programme

* NFSE classes are continuing at KuGeza CLC with learners paying fees
but is facing numerous challenges including the following:
* Low enrolment
* Inability to buy learning materials
* No capacity building for the NFSE teachers

* COVID 19 effects on the education system including the Non-Formal
education system.

* Facilitators unable to continue with using social media is a challenge due to
lack of learner support services - devices are very expensive and learners are
unable to buy data.

200 201
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Non-formal Education in South Korea:
Policy & Sustainability Contents

sH20| HIHAITS HAT XIA7HsA

I Current status of non-formal education policy in
South Korea

Prof. Sunok Jo

XA
=
How should we view the sustainability of non-

formal education policy?

=

Professor at the Graduate School of Education, Inje University
QUMY WS THEH W

]]I Factors affecting sustainability of non-formal
education policy in South Korea

IV Challenges for non-formal education policy in
South Korea

V A sustainable future for non-formal education
policy in South Korea

Non-formal Education in South Korea: Policy & Sustainability
@

Bridge Conference 2021

I Non-formal Education in South Korea: Gurrent status of noretormal
Policy & Sustainability e e

South Korea

Sunok Jo

Inje University
sunokjo@inje.ac.kr




B 2021 Bridge Conference

Day 1 Session 2 | T2IXt HIM 2

m Non-formal education in South Korea

Definition of “lifelong education” under Article 2 of the Lifelong Education Act
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2021 2EIX] LA

m Non-formal education in South Korea

Major lifelong education policies

e Keorean Massive Open Online Literacy education Vouchers for lifelong
i s . " i 5 g g PfOVislon Of Course (K-MOQC) programs for adulls educalion
@ “Lifelong education” means all types of systematic educational activities other opportunities Nationai Lifelong Education Karean GED programs Certification of felong
Portal (Meulbasum) educators
= . . - - J
than regular school curriculums, including supplementary education to upgrade educational -
attainment, literacy education for adults, education to enhance occupational skills, humanities and +  Lifelong Learning +  Academic Credit Bank )
) . . . . I Recognition of Account System System
liberal education, arts and cultural education, and education to enhance civic participation. +  Bachelor's Degree
results Examination for Self-
Education W,
@ ‘theracy education” means a systematic educational program that enables people to attain -
basic life skills, including literacy skills, which are socially and culturally required for daily life. ic Development of lifelong learning ~ +  National Institute for Lifelong = National lifelong
g y y y q y E_Stab“bhme{?t Of cities Education education statistics
im ple mentation Cperation of municipal and Matianal Lifelong Education
provincial institutes for lifelong Fromotion Center for Persons
SEICIE education with Disabilities P,

# Summatized from the budget details of the Ministry of Education's projest for building a ifelong vocational edusation ayatem

m Non-formal education in South Korea

Lifelong education in 2020

How should we view the

Rate of participation in No. of lifelong No. of lifelong No. of lifelong education Y -
non-formfl e.ducation educalior‘l/i\r:stitulions education programs teachers/employees Susta| nab | I 'ty Of n On_fo I"m al
. - -
ﬂ iz ./:l education policy?

281,420
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il How should we view sustainability?

Key Question: What elements drive lifelong education policies in Korea?

Factors affecting sustainability
o of non-formal education policy

. arity of policy goals

= Consistency of policy execution © D Tamenark in SOUth Korea

Structure for implementation

= Organizational structure

» Budget

= Changes in the social and international

* Characteristics and needs of target group environment / events / technological changes

= Policy awareness » Impact of government institutions
4l How should we view sustainability? m Legal framework
Legal framework for lifelong education:
Key Question: What elements drive lifelong education policies in Korea? the Constitution, the Framework Act on Education, and the Lifelong Education Act.

[Education law in South Korea]

Implement-
Policies ation
structure

Establishment of basic plans and execution

Constitution

plans for the promotion of lifelong education

Operation of organizations dedicated to

Non-formal

education policies supporting lifelong education

Framowork Act on
Educatien

Expansion of opportunities to obtain

Targets qualifications and degrees
| Operation of lifelong education institutions
‘ Eary Chldnond O Higher Education Act Lifelong learning support system
lucanon Ac Act
9 1
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4l Policy goals

Give shape to the ideology of lifelong education stipulated in the Constitution
via the Framework Act on Education and Lifelong Education Act, and
transform this ideology into policy through basic plans for the promotion of lifelong education

Article 31 of the Constitution

1) All citizens shall have an equal right to receive an
education corresponding to their abilities.

(31 The State shall promate lifelong education,

Basic plans for the promotion
of lifelong education (5 years)

Yearly execution plans for the promotion

of lifelong education (city/province)

Framework Act on Education

Article 4 {Equal Opportunities in Education)

1} No citizen shall be treated with discrimination in education
for reasons of gender, religion, faith, race, social standing,
economic status, or physical condition, etc.

Article 10 (Lifelong Education)

(L; All forms of lifelong education for citizens shall be
encouraged.

2 The complation of lifelang education may be recognized as
the completion of school education equivalent thereto, as
prescribed by statute and regulation.

Lifelong Education Act

City/province & city/county.
lifelong education ordinances

4l Policy goals

Goals & ideals of lifelong education
Article 4 of the Lifelong Education Act

Guarantee all citizens the right to lifelong

learning and education

Contribute to improving all citizens’ quality

of life and pursuit of happiness

1. All citizens shall be guaranteed equal opportunities
for lifelong education

2. Lifelong education shall be based on learners'
willingness to participate and study.

3. Lifelong education shall not be exploited as a tool
for the promotion of political or personal prejudice.

4. Any person who has completed a certain lifelong
education course shall be afforded due social
rewards, such as accreditation of the relevant

qualification and educational attainment.

Goals of lifelong education policies

Basic plans for the promotion of lifelong education

Realize a lifelong learning society

Build an educational welifare state (Edutopia) and a
powerhouse of human resources

Realize a learning sociely in which people enjoy learning,
share their joy, and are appreciated

Realize a lifelong learning sociely in which people enjoy
learning, prepare for the future, and live in harmony

Realize national happiness through creative lifelong
learning for the era of hundred-year lifetimes

Realize a sustainable lifelong learning society in which
individuals and society grow together

Bl Structure for implementation

Giving shape to the system for implementation of lifelong education
through the Lifelong Education Act

Vertical axis

= Linking the national, regional (city/province), and
loeal (city/county/district) levels

= Ensuring that national and regional policies are

Co-ordination hodies [ Aci odies P linked

Horizontal axis

= Establishment of administrative, coordination,
and implementation bodies

= Operation of the National Institute for Lifelong
Education, and regional/ local institutes for
lifelong education as implementation bodies

Bl Structure for implementation
Implementing policies through lifelong education professionals

Certified
lifelong educators

Literacy educators

24 of the
ication Act

= Professionals who plan, conduct, analyze, .

Professionals who can teach literacy education
evaluate, and teach lifelong education Y

programs

= Issuance of certificate by the Minister of -
Education after completion of a course of study
or achieving promotion within a lifelong
education training institution

A requirement to operate literacy education
programs that accredit educational attainment

= 5,720 teachers trained from 2008-2020
Mandatory assignment of certified lifelong
educators in lifelong education institutions

= 143,808 certificates issued from 1996-2020
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m Policy needs & awareness m Structure for Implementation

Surveys for data-based Lifelong Education Promotion Committee: aims to enhance cooperation among
policy making

government ministries relevant to lifelong education policies

Attempts to understand current
Survey on lifelon i i i : Lifelong Education Promotion Committee
Ieamiﬁg St;”s“cg demand for, m_tenpons to partl_{:lpa_tg |n (Article 10, Clause 4 of the Lifelong Education Act)
and satisfaction with lifelong learning initiatives

Reviews major matters concerning lifelong education promotion policies
Caonsisls of the Min

er of Education, serving as the c

Survey on the state of

airperson, plus
vice ministers of @ ministnies, and experts from the private sector

482 693 e 728 T
personal lifelong learning i
i 54,6 X
» Ministry of What abOUt
202 Education - =

Survey on adult literacy |n realltv?

R Ministry of Ministry of Ministry of
éil.—n;sgtg U; Culture, Agriculture, Trade,
ey 2 Sports & Food & Rural Industry &
Level 2

finance ik Tourism Affairs Ene
White paper on lifelong Lk G i Overallwelr Mentaiheath Pysicsl  Socel  Financal o #
education being healh  padicipation  security Ninistrye of P —— Minlst:ly of Ministry of ed:::]ls:‘sgfm
i o 5 : i Ge G
[Intention to participate in programs [How participation in lifelong education Health & Employment E;::"-t:r& SMEs & i
by level of literacy] improves the quality of life] Weifare & Labor Famil Startups disabilities
Saur=: Nafional InsEute for Lifslong L=arning. Ministry of Educaion. (20213 2020 Suney on Adudf Liemacy. 3

Fonean Educational Develapmient Instiute. Ministry of Edusafion. {2020). Real Stete of Korean Adils' Pariiipstion in { fsong Lesrng,

i Budget

[Budget for lifelong vocational education as a
percentage of the total education budget]

The budget for lifelong vocational el e and o Sy
education as a major item in the —i—Lifelong & voeationsl

Challenges for non-formal

; ) Ministry of Education’s overall budget o a8 . 832

education policy r=— i
In South Korea Does the budget size
match the importance

of the policy? ! 15 -

Source: National nsiiiuta for Lfelong Learming. Ministry of Education. {2021}
2020 Whits Paper on Lifelong Leaming.
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&8 Changes in the environment

The lifelong education scene is changing faster than we previously imagined.

== -

2hojupans
BEE 28

Blockchain-based
lifelong education vouchers

83% of lifelong learning
program participants are

Metaverse lifelong educator training

2021 Eaix| AmzEA I

Digitalization

Reduction in the shelf
life of knowledge &
information

Diversification of
employment types,
changing industrial

structures & fundamental

m Changes in the environment

Population
decline

Regional decline

Advent of super-aged
society

Percentage of adult
population lacking
literacy skills
necessary for daily life:
4.5% (2 million adults)

Skills gaps between

Reformation of the
lifelong education
environment

generations
online learners changes in the labor market

Yeongdeungpo-gu, Seoul Gangbuk-gu, Seoul

Bource: Korean Educafional Development Institute. Ministry of Education. (2020) Real State of Korsan Aduits’ Participation in Lifelong Leaming
Pheoto spurca: bitps. v decenier kriNews\iew Y YYEXUPWIGZ0S . hitp:faww sjung.co kr'news/aricleiew_ htm Pideno= 260892 20 22

i Changes in the policy paradigm

Legal guarantee
of the right to lifelong learning

From provider-led
to learner-centered

Full implementation of lifelong learning

Revision of the Lifelong Education Act
vouchers

= Guarantees “the right for all citizens to
learn and receive education throughout
their lives” (Article 1 of the Lifelong
Education Act)

= Vouchers provided by the government
to enable learners to self-engage in
learning according to their needs
(amount = $294 per year for those in
the low-income class)

= Can be issued to any citizen by the
state and local governments
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il Policy response to changes in the environment m The outlook for sustainability of non-formal education policy in
South Korea

Lifelong education policies to overcome the COVID-19 crisis

Sep. 2020 Aug. 2021 I
oy e Realization of a society with universal \ /
EE—— T lifelong education

o I BN TN e
s s bl Not but — —
: i Non-face-to- ijg:{giltl;ntgf recognilion of _ I
G =avn ue L face participation learmning

resulls

TS 0F HETA BHE A
10 ZaEEme

Oct. 2020 24

4l Policy response to changes in the environment Bridge Conference 2021

Support for online study to increase access to lifelong learning

Lifelong Learning Building a system that provides customized training content for online
Center for All lifelong education and offers one-stop management of learning and Th a n k yo u '
|

training history

Reinforcement
Provision Utilization of of technical
of content results infrastructure

Big data-based Al analysis
Managing learning history based
on blockchain and xAPI
Fintech-based open market

+  Web security

Providing quality online = Granting credits through the
content related to lifelong Academic Credit Bank System
learning, starting with « Issuance of completion certificates
« Link with lifelong education

university courses
vouchers to subsidise expenses

Diaital capacitv buildin = Expanding the scope of adult literacy education to include _Sun"?k JO'
9 il 9 education in digital media competencies Inje University
= Building a digital convergence training platform sunokjo@inje.ac.kr
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Ms. Soojeong Kim
PSS

Director of Bucheon Lifelong Learning Centre
SXAN BMSHSME A%

Shaping Bucheon into a Friendly Learning Community with Self-reflective

Citizens in the ‘With Covid-19’ Era

Shaping Bucheon into
a Friendly Learning Community
with Self-reflective Citizens
In the "With Covid-19’ Era

Kim Soo-jung
Director of Bucheon Lifelong Learning Center

Shaping Bucheon into a Friendly Learning Community
with Self-reflective Citizens in the ‘With Covid-19’ Era

SR

g

I. Bucheon, a Lifelong Learning City

2000
2002
2003
2011
2015
2017
2020
2021

2022

As part of Green Bucheon 21, the Agenda on
Education was adopted

Ministry of Education selected Bucheon as a
Lifelong Learning City

Bucheon Lifelong Learning Ordinance was
enacted

Bucheon Lifelong Learning Center opened
Bucheon Citizens' Learning Center opened
Sosa Citizens’ Learning Center opened
Bucheon joined the UNESCO Global Network
of Learning Cities (GNLC)

Bucheon won Excellence category of Korea
Lifelong Learning Award

Bucheon was selected as an Excellent
Lifelong Learning City e SN
Ojecng Citizens' Learning Center will open iy e

54

National LLL & Gyeonggi-do LLL
-Mational Institute for Lifelong Education
-Gyeanggi-do Institute for Lifelong Education

Bucheon Lifelong
" Learning Center

GNLC
~Global Netwark of Learning Cities of
UIL[UNESCO Institute for Lifelong Learning)

Into the community

Bucheon LLL Division & related departments
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IT. Online Programs

Into the community,

Tamn e (iR e 5 ¥ . . s
0 Ut tO the wo l'ld . ey e — Clgzen Autonomy Council Workshop Litelong Learning Forum (2021.7.3) Lifelong learning curation
- o e (2021.5.13~5.18) Global Citizenship Shart Poem Bucheon Yauth School
B uc h eon I d L i fE I on g B LLL Experts Workshop Campaign LLL council meetings

Everyday Citizenship Teachers After Wark Classes Fall Festival

Bandi Managers monthly meeting
Warkshop Learning Club workshops

Growth & Learning City

v (2021.3.10)
Specialized ¢ Enhancement of LLL counselling ¥ Bucheon Life School graduation = LLL Coordinators monthly meeting
Lifelong g Bucheon Citizen Univ.- & courses g ceremony 'S Learning Club
Luarming sauares open o citize 7 58 . . A=
isste ace o eretotonl Learning . o ;.ea;n Tc':get?e‘; {capability building u>J ?-_r“"]_u E Learning on Delivery 'Hakseub
and leisure | S for teachers)- 4 courses =T Ttok'
E After Work Classes-11 courses Fherf sirme e LG é\
" A g Bandi Learning Program g
Buchi Citizens’ L ing Cente: tizens' Learning Center .
MR 0B LA [ Y i it g . Bucheon Life School/After Work - - £
0, Loarning Center, Connect with Classes A ) e e E
RN vulnerable = Citizen-driven Learning/Democratic o 4l 2ylas okgal [w}
- e learners Citizen Education - MigsH 2 v
SO0, A = =3
T A 2 Literacy Classes/Teachers Courses pes g’
=3 OQjeong Citizens’ o B
7 Learning Cemter =
“Irrplement citizen-driven lelong learming astonomy “Cosative leisure and education for citizens . E
-Centers dor ciizen capability sssescment & learning counseling -hidress loeal mees B create new |abis thru learning ‘_‘ D
e -
-
*

2019-2023 Mid to Long-term Development Plan to
build a Bucheon Lifelong Learning City

186 courses in 2020 443 courses in 2021

Main Projects Shortly after Covid-19

83 programs at 3 v What: Bandi Learning Managers Manthly = What: Workshop for Citizen Autonomy Council
Ladiis .  When: 2020310, 10:00 * WHERRUARIR ST
2 5, Hizénohip EaEaon : 2l 1 . ; s
576 soudents G v Where: Bucheon Citizens' Learning Center, 3™ = Who: 387 candidates for Citizen Autonomy

Council (actual count)

floor, Nuritea
v Who: 38 Bandi managers + How
= Two-way workshop on Zoom

« 10 or less students/facilitators (LLL experts)
and 2 main instructors per classroom

Supparn for
104 pregrams I
at 31 cznters

21 programs,
2,500
participants

29 programs, 851
participants

Excitements over the new experience /
Screens, smartphone, laptops
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How can we continue to guarantee ~ What is the role of lifelong
citizens’ right to education? learning in sustainable growth?

New isolation and
potential of lifelong
learning

Everyday lifelong
learning in
neighborhoods
to achieve SDGs

The new normal in lifelong learning due to
Covid-19

Provide anline lifelong learning support for
vulnerable learners

SNS Short Poem Campaign for Global
Citizenship

B s [*[} s A i o AU R 125
ﬁ e 2

2021 FIEE AN 2
YetE Hi B E A B 22H

a
£ 010315 5 1 A 50 495 qEs Ik Gl
0WES EWELID, g o1
R o ool 2L B T AIE Fo g Tm
' O@®® sEm%as! s

794 .7 967 B IR IET Lt FUTEE T N

Fa
Eﬂﬂ.@am -8 2525

A EET MY ) NUEE S0 BRI
HE F44E SHILD

1= Eeew BY

T )
Topic ) ) Process
Global ideas/local locations short poem contest < open vote 2 deliberation by experts
Our actions for global environment 2 winners announcement
Our actions to avercome Covid-19 Submissions 319 & 234
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e-studio

Facilities: studio, 1-person media room [ - 0
Size: 123 5m’ |
Budget: 130 mil KRW i 1
Completed on: 2020.12.31. s, Sl ik

0305

II. The Role of Lifelong Learning in the
With Covid-19 Era

* Nurture self-reflective citizens & build a friendly community
through learning

* Enhance citizenship education

=
+ Democratic Citizen Education, Citizen-driven Learning, ;..Q., el
Bucheon Citizen Univ., etc. = = ™
+ Sustainable Development Talk Show, Everyday ©)
Citizenship Education O (=
- (Lifelong Learning Festival) Lifelong Learning, : m: " 5 "
Embrace the World from Our Neighborhoods e @‘ O.cﬂ\-.:’..,. f
« More support for vulnerable lifelong learners = OO
+ Expand 1:1 customized mobile learning e

+ Digital literacy education & counselling
+ Volunteer groups for digital literacy among older adults
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Online Learning Development Tasks

» Embrace online education as a pillar of lifelong learning

* Incorporate benefits of online learning in offline education

- Diversify blended learning

+ Redefine education in the online learning era by expanding online learning community

+ Knowledge & information from content, self-reflection & actions through online learning communities

« From class rooms, teachers, textbooks to virtual spaces, facilitators, activities (gatherings, discussion, action
books)

« Drive new & innovative perspectives on online learning system and support structure

+ Provide 1:1 learning to close the learning gap among the marginalized

Support for Vulnerable Learners &
Sustainable Development Education

e Self-reflective & transformative |earning to facilitate Learning ...........................................................................................................................................................
to Live Together

» Enhanced sustainable development education to coexist with
NatUre and the WOIId e

. Community_|e\/e| actions focused on Caring and Solidarity O
live harmoniously with others & lead global standard
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The Present and Future of Non-formal Education in Efforts to Achieve SDG4
AWK HIYQt Ol2 - AZLE 2 8 FAAS LSH ZotE A HHA NS A%

The Present and Future of Non-formal Education in Efforts to Achieve SDG4

HSAD S| Afe 0J2) - ZELE 8 5 H9P0S DR ZE Pl HigAmSo| o u

Day 2 Session 3 Day 2 Session 3 | 22Xt Ml 3

olr} -
24X - M 3
@ Session 3 M2 3
Good Practices and Challenges for the Private Sector | PP
in Various Types of Non—formal Education

2UZH SHO| CRfot HIHA WS T Al32t =Bt

Prof. Sungwoo Choi
PSR

Professor at the College of Lifelong Education,
Soongsil University

ST BYDSSD 24

| Speaker1 | &H&1 | Speaker2 | &H&2

Mr. Sun Kim Ms. Jiyoung Moon
\: M =X38

Senior Specialist of CJ Social Contributions

C) AeIB 3T 2

(RUAZ AHuS HE)

Director of International Development
Division, Good Neighbors

RUO[HA SHAE=RY

Ms. Hyunju Kim

"
=
PALIES

Mr. Uwe Gartenschlaeger
H| 7IE=H A

Core Impact Director, ENUMA
Oll =0 AHE Al Cl2E

Deputy-Director of the DVV
International

S YousHe| FHET|”
DVV International £CHE
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Status of Good Neighbors’ Non-formal Education Projects
—Focusing on Projects Advocating Child(Girl’s) Rights—
TUIO|HA H[HA WK At oigt

-0IS(0{0NHE|BSAIUS BHCE-

Mr. Sun Kim

A4

Director of International Development Division, Good Neighbors
ZUH|O|HA ZHAG2EE

Status of Good Neighbors’ Non-formal Education Projects
—Focusing on Projects Advocating Child(Girl’s) Rights-

OMS s 574
T . - m . o,

Status of Good Neighbors’ Non-formal Education Projects
—Focusing on Projects Advocating Child (Girl's) Rights-

Kim Sun, Director of International Development Division
@ ETLTEES
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01. Meaning of Child Rights in Good Neighbors?

Why is it needed?

Limits existed in addressing human rights and gender-sensitive education through formal
education, so the non-formal education approach was adopted for another form of child rights

improvement and capacity building.

United Nations

Guaranteeing children's rights to
life survival, protection,
development, and to be heard

YEo LeEy

(Ml6z=)

308 Blre 5017 | Bragink, Thalses

5

Promoting rights of women and girls
and realizing gender equality and
equity

XL

s

SUSTAINABLE
DEVELOPMENT

G:ALS

Safeguarding the rights of children
1o life survival, protection,
education, environment, and fair
opportunities, etc.
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Strategy Directions and Results System of
Good Neighbor's International Development Projects
Strategic Objectives

Set the strategic goals for child protection, run programs for children to actively raise their voices to
realize their rights as children, and establish a community-based children protection system

b 27 0|2 Rl M2 EEE0], 9

0 18 501 A S8 el

Ruloji A

B @ @ @ @ @ @ @

Y=E 6 r_Lo
E-’ ! mpegss
=AEe Eaer|

=l

i From Details of International Development Project’s
| Strategic Objective No. 2

| - Children are aware of their rights
- Guarantee the right to education of children from vuinerable groups
! - Heighten the level of awareness of parents and the community on

| children's right to education

- Foster the environment for girls to receive education in a safe and

i healthy manner

R UCE ey Sr s A A R S S AP TR e

02. Introducing Good Neighbor’s Projects

Advocating Child (Girl's) Rights

2021 2EIX] LA
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01
Strategies of Projects Advocating Child Rights

Rather than rote learning, we provide support for children to form attitudes and a set of values
they need on their own, and encourage changes in behaviors and awareness of family and local
community that influence children

The world where chlldren are happy

Children (girls) are aware of their rights

Enh

5 "’ 's awar on
child rights

Environment of Local
Communities

Parents and School Staff

Empowerment of
Children (Girls)

LU ES

02
Current Status of Projects Advocating Child (Girl’s) Rights

As of 2021, 22,975 children are participating in 472 child clubs located in 21 countries

[Clubs by Regions (No. of Countries)]

10 g 21 out of 39 cauntries
2
= = Club
| Latin * No Club
Asia Africa Arariea
Asa - 279 ; 7.781
) Atn_a s i 1ay 841 o 22,975 children in 472 child
L s 19 . 3 i clubs in 21 countries
alln : : 5

Amerlea -
' B oo
[Girls’ Club Status (as of 2021)]

7 out of 21 countries

o) [ e 0 27

Asia (2) Kyrgyzstan, Vietham ﬂfn[:a © 44 10,790
Africa {5) Kenya, Malawi, Rwanda, Tanzania. Uganda

Ciub  » No Club

oS Lt
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05.

How Malawi Girls' Clubs are Run

03
Cases of Child Club Projects (Nepal & Paraguay)

Children proactively run the clubs with senior members evaluating junior member candidates,
selecting them through interviews and votes, and providing TOT education

When children understand their rights, they can actively engage in advocating their
rights such as the right to education as well as that of those around Level 3: Expert

-Mame: Child Cauncil their age, and forming an organization to work together facilitates building healthy
-Target. Organized based on schools i F ; " i H i i Tt

(L iAseE Sehetar i e th) relationship with other groups with shared interests, reinforcing activities. o’
-Activities: Self-help group, child el

rights ecucation, campaigns (rights

to education and opposing child

- In charge of selecting and guiding teaching methods

of level 2 education team
- 10 senior members (7t graders and lower)

ety @® Target: Students of Elementary, Middle, and High School - Taking on the role of Good Sisters’ advisors and
Associstion of councils established School —  Area ~  Country Supervisors
ChildClub  Committes Council Parents Teachers Promoticn
) ) Level 2: Intensive ; i
i omruwanenes =4 [ etzimene

e Child Journalism Club

- Area; Las Mercades COP :
h 1 f
W e « Establish after setting the main

Bisnaared children org. target and activity themes 0
= Details: Enhance awareness on - Have educaftion and related activities
child rights while telling local for 4 of more times
news through local radio Edu..
brosdeast and newspapers Reoul i K
- Operation: Once a week /1 hour R THAgURNMERinga aneaa WS |
radio broadcast Ac v

- In charge of selecting and educating level 1 junior
members
- 20 senior members (6% graders and lower)

Promation
(Exam
Fducation Interviaw)
. F‘la‘nland implemen] advocacy
Student Association gg:gm activiies at least twice a year Local

:%:;:etaéor:‘nﬁ:;:aﬁ: and 6" Community - 35 Good Sisters’ members (5" graders and lower)

grader representatives - Participates in sexual health, child rights, early
- Details: Improve awareness on . n n
. marriage, and vocation guide education

childfyauth rights and carry out -
advocacy activitias L Q ZHo[HA

06
04, Photos of Giris’ Clubs

Cases of Girls' Club Projects (Malawi & Uganda)
Bl S & rcoes

Malawi Uganda
Good Sisters’ Club Girls Ambassadors
fhedah: B b bbbt bt 7>
i & iiiieiel ¢
HHES ot
Q il y o itk y
Location Targel Duration Impact Location Target Duration Impact
Lilongwe 1,410 PP Oct. 2012- :‘:!:;:h"‘::r“““‘ Jinja 1,988 PP Jan. 2017- ::m;:-:;:«rwﬂ
activities for “child activities for “child
participation” participation™
= Girls Club Activities: Education on sexual : s::t: I::'m;ml:; ;E&';ca:::;i:: :xr:'::l
health, child rights, early marriage and mallni] Sy e :
vocation X K + Boys' Club Activities
Key * Capacity Building Educatif:n. Taach[ng “5"' + Policy Advocacy Activities: Campaigns and
Activitles method trah_‘ling. self activities, meeting on Activities policy forums
planning skill trainings and meetings with + Improving Family and Local Community’s
leaders. A : Educating people
* Improving Local Community's Awareness: (parents, teachers, male adults, boys, etc.),
Campaigns, puppet shows campaigns, puppet shows, and plays
g2 oA
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07

Exchange Program for Korean-International Youth

Divided into 20 small groups to A have study sessions for international issues, A seek resolutions
that can be implemented, and A join real-time sharing of information and discussions in steps.

)l Citizenshi 1
u Perind: Sep. 2021 - Dec. [4 months]
m Target: 100 youth from home and abroad /
20 groups total
(Korea) 50 12" graders of middle schoaol
[10 groups)

(Intl.) 50 Malawi and Kenya's upper grade studenis of
alementary schoals (5th-8" graders) [10 groups]
m Topic: SDGs, climate change and environment. and
child rights
= Operating Method: 10 rounds

- B rounds of small group activities within a nation

- 4 rounds of small group activities among nations
\ .

“Mixed Exchange Method (online + offline) "were adopted for youth at home & abroad to
let them experience expanded opportunity to exchange and bolster the network

LU ES

03. Challenges in Carrying out Non-formal Education

as a Part of Child (Girl’s) Rights Advocacy Projects

Lessons Learned

Need to further expand advocacy efforts to bring about a change in parent

and local community's awareness

Need linkage with national law and institution improvement for

sustainability in the long-term

Need a non-formal education approach as a global citizenship education

(Korean student-centered — All student-centered)

Need an integrated approach by staying connected to education curriculum

LU ES
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Lessons Learned
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C) Group’s Girls’ Education Campaign
—Cases in the Contact-free Era-
(a8 2Hus AN QI

—HEHE A|LH AtE| S4-

Ms. Jiyoung Moon
=X[F
Senior Specialist of CJ Social Contributions

O ARSI RHRUAT AHUS HY)

ABBIEATER FUTURE FOR CIHLE
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Importance of Girls' Education

‘Investment in girls’ education may well be the highest return
investment available in the developing world.”

- Former US Treasury Secretary Lawrence Summers

98,000 lives saved

Fact sheet » as maternal death falls by 40%
R &) | whenalimothers receive

elementary education

Save 1.7 million children

Girls’ from
o Cepmermeanomnerro  Educalio et
2 illterates worldwide n
130mil ¥ i A and Adiea - '
TR R e v

secondary education

UNESCO-CJ Strategic Partnership for Girls'

Education
CJ Group and UNESCO Forged Partnership to
Improve the Environment for Girls’ Education in 2014

Campaigns Conducted to Boost Girls' Education in Developing Countries

To globally promote girls’ education,
carried out joint cause marketing campaigns and programs,

fund-raising, and activities for enhancing awareness

= Fund-raising through joint cause marketing = Improving awareness and partnership visibility

campaign/programs through
- Promotional activities and fund-raising through the campaigns
Group's subsidiaries and domesticloverseas events - Utilized various media platforms such as online websites,
= ral platsg i i | 2
Ml icrg® '

PARTREFING 10 ks

TARTLIEH FIUSATIOR,
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Campaign History - OliveYoung

2014 & 2015 Sold Limited Edition Goods for Girls' Education

= Girls' education goods {eco bags, All Bling Diaries) sold to customers
who made purchases
= Celebrities like Kim Woo-bin and Park Bo-gum were cast and

all the revenue from the sales went into donation for girls' education

2015- Ran Girls' Education Campaigns Using Structures In and Out of the Stores

= N Seoul Tower, flagship stores, and town stores had structures inside for the
campaign
= Placed wobblers within steres when regular girls' education campaign weeks were

held {2-3 times per year)

2015- Heighten Awareness with Girls’ Education Campaign Videos Played in Stores

= Used displays in stores to play campaign videos for gids' education

2015- Fund-raising for Donation with the Pink Receipt Campaign

* A certain ratio of the amount on each pink receipt issued within the campaign week
werit into the donaticn fund

Campaign History - MAMA/KCON

gt 1 £ mis = el
2015 KCON LA 2016 KCON France 2016 KCON LA
Artists included Artists 1.0.| served as Artist Eric Nam served as
Girls Generation & Roy Kim PR Ambassadors of Girls' Education the PB Ambassador of Girls' Education

2016 MAMA X Girls' Education Campaign
Artist Dema Lovato (US singer) was a part
of the Girls" Education Video Message

2021 Eaix| AmzEA I
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Campaign History — KCON

With UMEECO, . wishas

2017, 2018, and 2019 KCON LA
Fund-raising event using promational booths for
the Girls' Education Campaign

New Campaign — OliveYoung 2020

O] Ei0|En 31 AT A HH| 210 B} 0 S X QAT AlES MHR

%EI’OIE. b/

CLINIQUE

102 N 2H0AL
628+ SIE| SFH AjeiE=al

ZHIE S, 214 8 ZEBH S8 555 1,00078 EHE AL 1R

T A ALS SH8 T
L4010 [ B2 |tiesn) 2RIy AJfT] | mem v
TSNS LIRS B

IS : ouve@voune
" &

2020 Celebrating the Day of the Girl with All Live
Promote the importance of the Girls' Education Campaign and
encourage customer's parlicipation
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New Campaign — KCON:TACT 2020 Education Program - Girls can do IT

1 — koonglobe

- e - ——
DONATION EVENT
DONATION EVENT with K-POP ARTIST

M 4

#LearningNeverStops

2020 KCON:TACT
Online fundraising, artists’ talent donation, and
educational contents provided in an entertaining manner

2020 & 2021 SW Creativity Camps
Provided contact-free coding education

New Campaign — KCON:TACT 2021

CJ = UNESQO'S Girls' Education
Compaign Streaming Ewant

Bright girls, brighter tuture!

Take o meremnshot of ortin
Education Canpaign while watshing
it with the h b

HI 5 D&Y Sand

3 selected winners wil be given aprize.
The screenshot of the YouTube. TVING

BI& Smart giachest will bn acoepind anly ‘:i‘

e Bor s el T nE TG T

2021 KCON:TACT
Conveyed the message of the Girls' Education Campaign and
encouraged participation of fans through online shows and concerts
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UNESCO-C] Strategic Partnership for Gis' Education

CIOAEYN QUIATE=2014E AL S U THMS IOt ITE Y HIZ
MNEEY= 2HS2 WaFTS AT BHAS TP

AT T2 TG Al
35 ZXOGY WP - T2 AN U 7|3 23 U AN D BE FY

=8 I 0FY YHY/Z2 0 E P 7I5Ea - WHAURS S HSAA AL A MEHY TAKY T

— FUHAPAM YL IEAZAEST 7B 25 Y — MANA, KCON § 25 B2 9 e = 22001 YMo[E §
Z2QHYE Ciygtojoe] EHE 88
M cg®

PARTREFING 101 ks
ABAIGHTER FUTUFE FOR GIFLE
TARTLIEH FOUSATION

Campaign History - OliveYoung

Girls” Education (£1428) 2| F249

THL=H=N 71 22740 2 HF2 A4 180|| TS £X1 Zio|C}”
(Investrment in girl’s education may well be the highest return investment availabie in the developing world)
- EENA A{HA (L awrence Summers) & 3 A2 &2

2014, 20154 440 % 2|0|E|= oflc]d 2= TOf

- 0|2 fyo= £1408 2= 0|24, BEY Clojoj2) Ty
- 2R e S0l 2 BEHO HI £ 4T HY ABR0Y )Y

y 98,0002] 4 Al
£ ) Soeunrsassvs e

20153~ DHE Q| HES SES ST A= T T
MDARE 40% L4

* NMEEHR ZYIUAFEO EIRARO U HESE WH e T
» 7| A E WHQ # = (A 230 T A F OFE oS 2 vl k|

?._'?JJP,?—,’%,?; we o 20158~ 0% L) A4DE ATIOl A4S 53 91X 7D
v F A 79 70009 Eo| FEEEioyat * iR Cl2Sa0| B8, 24 us HH 2l 2 2l
67% BYR 5 oH UF
12 3,0002¢ ’ :{ﬂg &!S';t‘i.fﬂ 2015~ YIP4SS AHOIS B6 7|83 T4
< EQE P[5 EAED EER67% UL
3.400%2t 718% WAl ot A0 &

« WmelHac S = YagrE U 2ESYS VISR 2
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Carrpaign Histery — MAMAJKCON

£ - UNESCO GIRLS EDUCATION CAMPAIGN

SO THE MOVEMENT WITH GRLT GRERATEAL 71 EB £ g'ﬁ‘_ il
20159 KCON LA 20161# KCON g4 2016¥ KCON LA
OfE|AE AFAICH, 20JE #Y OEJAE | O A1 8 ZHIfM 2T OHE|AE o3| A0S FHOIA HF

201648 MAMA X 41418 2H2I
OfE| A E 0] EHEE (D12 7f4)
AEHDS U0 2 HA X &

Campaign History = KCON

With UMESCD, Ol wishas

2017,2018,2019'4 KCON LA
AEEE HHOI ZTH HA SV D2 OMIE

=

2021 2EIX] LA

MNew Campaign — Olive'Young 2020

0|20t & 443 ALTRS BHOIEN ALY

CLINIQUE

102 N BH0AL
622 HE| S5 AsfFral

HL BRI A0S
304 10 T
WSV TRTH LTS SHIEN

= ICH

IS : ouve@voune
3

2020 -42] & 7|E Bato|2

41418 HEQIS FQ-HES FLTID 1M HAE 53

o SP1EE X QUIAT A A0S FHD

oo 2T A JT e

New Campaign — KCONTACT 2020

11 = koonglobal

DONATION EVENT
DONATION EVENT with K-POP ARTIST
L]

WOW 70 RAIMICRATE |

P i AL
7 T s g 8 AWEE

A 8

#/11 1000 POT & HARKET GLOBAL

Ml ven

#LearningNeverStops

20209 KCONTACT
2201 2F U OIE|AEQ A F7| 2 AHUE &Y BHAS OIFH2Z N
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New Campaign — KCON:TACT 2021

Bright girls, Brighter future!

Takn & mere ununqrsmw:mg
Qirly EducatinCampaign whilawabshing ||| i eeesssee st e e et e et e e et et et e e e s eeeetea e eetaaeneeeet et eeseeeteneeeteaeteeeeteeenteeeteaenteeetetecseteteteteetteetttesttaetttesttaenssaesene
HI % DAY Sand it with the h el

3 selected winners wil be given aprize.
The screenshot of the YouTube. TVING

Pi& Smart gigefrst will e aceeptnd anly ‘i' k.

e s BwsmRa s oL TRRLT ShETRS Y

2021%8 IKCOMNTACT
2201 & 91 EME FTF LS AHIQI HAIX) HE S S FE{L

BlUcstonPragram -GS SR doiT™ L ek L L L s s L e L s s s st sttt e

20202021 SWRIGITHI. e e et

HICHH 2G5 2y
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Supporting the Development of ALE

by NGOs
dolsks 9 W WHME 2o HI-HRE 7|2 X[#

Mr. Uwe Gartenschlaeger
SH 7tE=HA

Deputy-Director of the DVV International
= MOIIRHS| A= 7|2 DVV International ELjE

Supporting the Development of ALE by NGOs

vhs®.

DVV International

.(f -_..‘-:\b

|

] N

. oy

N 4
S

Education for Everyone. Worldwide.
Lifelong.

Supporting the Development of ALE
by NGOs

Uwe Gartenschlaeger,
President of EAEA, Deputy Director DVV International

vhs-?_.‘;,

Curriculum globALE

The role of NGOs in promoting ALE

= NGOs as main drivers for innovation and
development

* NGOs as advocates for
o More ALE
o Access for vunerable groups
to ALE and LLL

* NGOs as implementers of ALE

vhs®.

DVV International

NGOs as advocates for more ALE

we are ale

unites organisations
to make adult

learning and educat

seen, understood

www.we-are-ale.org

2021 2EIX] LA
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vhs®. vhs®.

DVV Internationsl DVV Internationsl

Types of NGO actors on the global level Vision

Networks of ALE providers We fight poverty through education
and support development. A

fo oy PBAE ‘LJ‘J. @\ 5 ’
E \\} AST T oA AHAED As a globally acting professional

nB PN ~ceaal organisation for Adult Education,

ADULT EDUCATION for Basic 1""""}\. R perioH :I-.H-.\ We bu”d a Sustainable System for
Adult Education along with citizens, .' .9
educational organisations and
governments.

Project Implementers (mainly as a part of their mission) Together with the people in our A g
partner countries, we establish 7
places for Lifelong Learning.

vhs’. vhs®.

DVV Internationsl DVV Internationsl

DVV International: A specialized actor for ALE in Development Our partner countries

@ Institute for International Cooperation of the German Adult
Education Association (DVV)

More than 200 partners in over 35 countries in Africa, Asia,

Latin-America and Europe \‘-’ )] y & $ '
&

@ Creation and development of sustainable structures for ‘ "l
Youth and Adult Education in developing £
and transition countries

@ International lobby work for Lifelong Learning ,f

@ Training, consulting and media for global,
intercultural and European learning policy
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vhs'.

DVV International
How we work — our integrated approach
Work on 3 levels

On the meso-level we

strengthen the institutional
and human capacity of our
local partners.

On the macro-level we advocate ™
worldwide for Lifelong Learning.
We advise governments and
support networks and partners in
their lobbying efforts on behalf of
Youth and Adult Education.

On the the work is
directed at the individual,

e.g. through literacy courses,
professional training or

health education.

...
vhs®.
DVV International
Southeast Asia
Laos

Macro-Level
= Consulting and supporting the government in developing the Decree on LLL

= Supporting the MoE in the establishment of decentralized country-wide structres in
ALE

Meso-Level
= Establishing a Ressource-Center for ALE on national level

*  Pre- and in-service training of Adult Educators in the NUOL and the Ressource
Center

Mobil skill trainings for disadvantaged groups and villages
= Pilot trainings in Community Learning Centres (literacy, health and sanitation, VET)

2021 2EIX] LA
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vhs'.

DVV International

Lessons learnt: The role of non-state actors in promoting ALE
Non-state actors are adequate partners in a sector, which is dominated
by NGOs and community based organisations

Non-state actors are more dynamic and flexible to adapt to changes and
innovations

Non-state actors are nearer to the needs of marginalized and vuneralbe
groups

Partnership between door countries, NGOs, academia and international
organisations can ensure the best results possible

The potential of ALE for global development needs to be fully
recognized by all actors (EAEA: No greening without ALE)

dvv-vhs.de www dvv-inlernationa.de
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vhs®.

DVV International

vhs®.

DVV International

o ‘dolgt
o F%A

Byt

Curriculum globALE

2021 2EIX] LA

vhs®.

DVV International

golets W us oS ?let FH2 K&

we are ale

unites organisations
to make adult
learning and educatis
seen, understood z
valued global

www.we-are-ale.org

www.dvw-vhs.ce www.dvv-inlorabionad.da

vhs'.

DVV International

doldts A usS Kot 222 HIERI|F

\“f ciien AN AHAETD
A qm,(‘.\i"“r\vuhfl.\nul.u[: C@OO‘.
Li- Rl Auit B X

OHAL

PTERNA COUNCIL FOF Y. conseja de educocin papuar
ADULT EDUCATION for Basic A o o 'yl oot

Z2NE 28 oY BY (R HFYSIIT YR Ash

www.dvw-vhe.ce www dvv-inlernationa.de
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Education for All, Powered by Digital Technology

CXE 7= 2E7I= 258 flet s

Ms. Hyunju Kim
Yoz

Core Impact Director, ENUMA
Ojl5=0F AE ArY L=l

a’wf-
Education for All,
Powered by Digital Technology
Bridge Conference 2021
Hyun-joo Kim
Director of Core Impact, Enuma
enuma i

2021 Eaix| AmzEA I
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K-EduTech Startup that Addresses the Basic Education Gz
QUALITY

We create the best Iearning tools that help children with less access to public education study without EDUGATION

problems. s

In 2019, ‘KitKit School’ proved to have cutting-edge technology by winning the ‘Global Learning
XPrize'. which is sponsored by Elon Musk, the CEO of Tesla, Inc. in hope of solving the global crisis of
basic education.

‘Todo Math’, another app launched in 2013, reached 9 million cumulative downloads and “Todo English’,
released i 2020 reached the top of the sales rankings in the category of educational applications tor
children in Google Play Store in Korea,

We have attracted approximately 22 billion KRW of accumulated investment from the corporations such
as Yellowdog, SK Holdings, SoftBank Asia, etc. in Korea, as well as K9 Ventures in the US, TAL
Education Group in China, and HEAD Foundation in Singapore.

E = 5312014) S A0f {2020) 040222020} Ofj-0rL 2 (2021)

A future for all children reading and writing
at the level of second-graders

‘Reading

Early Child Development

) e RIS
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Global Learning XPRIZE(2014-2019)

“The 815million Global Learning XPRIZE challenged reams from arcund the world to

GLOBAL .
LEARNING XP R I z E develop apen-source, scalable software that empowers children fo teach themselves
basic reading, writing and arithmetic within 15 menths " (xprize.org)

EMPOWERING YOUNG MINDS EVERYWHERE
= i | s
Torern & T
INESCT ‘h‘%‘j @a Tablet PCs were distributed to 3,000 out-of-school children in Tanzania for 15 months
to see if and how they study voluntarily. The ‘KitKit School” won the prize by showing
the highest performance among all contestants in a randomized control trial (RCT).

Hending Gains Numerscy Goins
50 o
40 &0
o 0
0 40
(1] o
o 20
One Word Full Sentenee Single-Digit Addition or Subtraction Problems
Bafore B Afer Bt " e

PRSI o ol MWL L, (NP RIS, TP (i YR 1 T T, I V. pn L
ling self-teaching for children with less access to public education

HE 2020 INNOVATION FOR
HE SDGS COMPETITION WINNERS

T
T

Elementary schools in Refugee camps in Education support program
Tanzania, Uganda, Bangladesh, for out-of-school children
Rwanda Kenya
- ——y
“A very rare digital learning tool
that works well even in remote areas
without intermet access”

|9,
Local community Return-to-school Use of adult literacy
learning center program program _classes )
for child refugees in local community
4

o e o o S LTI S e TR R S A
Education Project for Rohingya Child Refugees

AUTEARLTIENL

in Banegladesh
in Bangladesh RESCUE

Project operators: International Rescue Committee - Airbel Impact Lab (US, Bangladesh)

Aggravated gap in learning due to COVID-19

Glotal monitoring of school cosures caused by COVID-15% +

v

@ rartially open @ Cloved dorw COVID-18 @ pally sper 8 Aradomic bress

- 1.6 bullion learners unable to attend school

- 45% of learners worldwide and 83% of learners in sub-Saharan Africa do not have
internet access (World Bank)

- Children in low-income countries have 66% fewer school days than their peers in
wealthy countries (Save the Children)

- 700 million students are to dropout of school in 157 countries (World Bank)
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Expansion of digital learning earning due to COVID-19

) ==
—

Free-of-charge distribution of ‘KitKit School” to educational institutions in developing countries in
relation to the KOICA CTS program from August 2021.

More than 40,000 applications for provision of KitKit School from 329 institutions in 54 countries,
which led to 8,052 downloads and installations

Expansion of digital learning earning due to COVID-19

* A mobile application for basic Korean literacy for children from migrated and/or low-income
families
+ KB Bank’s Social Contribution Project " Youth Mentor KB! ; (2020, 2021)
* Reading, writing, language stimulation and pronunciation trainings at the level from preschool to
second graders
+ Bilingual books and webpages for parents provided in different languages as Korean, English,
Chinese, Japanese, Vietnamese, Thai, etc.

EO Sl

ﬂ':,! 4

o
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Digital learning programme at Enuma School Indonesia

e Curricula for preschoolers to second graders

e Including subjects as Bahasa Indonesia (Indonesian local language), mathematics and English (ESL)
e Two-year curriculum featuring game-based learning activities, books and videos

e Learning in class and at home without internet connections

e Operable on low-end tablet PCs and smartphones

e Customized difficulty level adjustment and achievement monitoring according to cach learner’s need

RIELAICH S O~ 2 G MO HWEDLAS LB BAM |~

Custom-built curriculum for

Indonesia

e Linking to the government curriculum through
participation of experts from the Indonesian
Ministry of Education;

e Adding Bahasa Indonesia basic literacy course

® [nviting participation of Indonesian writers,
illustrators, voice actors, etc. from the beginning
phase of the contents development;

e Expanding library to cover local history, culture,
and natural environment, instead of merely
translating the existing materials;

e Having the local experts to review the curriculum
in order to prevent biased and/or negative
representations of culture, ethnicity, religion, race,
class, gender and children's human rights
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a0y Thievement f the 1] nrolact o . . . 1 ¢ . T .
1e achievement of the pilot project Spreading social impact through ‘Basic Education

during the COVID-19 Pandemic Campaign’

D aviiawin o 1
!\i‘f\ 1ICWINEZ 1

e Approximately 40 hours of learning over 3 months from January to April 2021 in Lampung and Medan in North Sumatra, Indonesia

e 580 children (preschoolers to third graders) leared via *Enuma School’ at after-school classes or Community Leaming Centre
courses while school closed due to COVID-19

e A local NGO hired and trained the youth from the local commumty as facilitator

@ Distribution of ‘Sekolah Enuma: Bahasa Indonesia’, a mobile
application that provides Enuma School basic literacy course

® Free-of-charge download for anyone on the App Store

® |Increase in the number of downloads thanks to the campaign
with the Ministry of Education and Culture, Google Play,
telecommunication companies and corporate CSR projects

® Contribution to the efforts to minimize the learning gap due to
COVID-19

&  Achievements:
@ Increase in test marks of Bahasa Indonesia by 6% (Medan) and by 5% (Lampung)

o Particularly significant improvement in English in Lampung (17.24 points)

< Meaningful increase in test marks of math in Medan (10.21 points)

BE(Lampung) XY T2 3% HiEH{Medan) X o B He

subsequent paid subscriptions for math and English courses by middle-class

m Through the campaign, it has established itself as the representative educational
content for low-grade children in Indonesia and achieved business growth with
U households

Digital learning that connects inside and outside of School

= Digital learning technology that ®  Learning contents thal
®  Has a umiversal design for Learning for all; *  Ensure cultural relevance through partwipation of local
= Assumes the environment with unstable internet connections experts, writers and illustrators;
and lower-end devices; *  Include leaming games and librares retlecting the context
®  Customizes to each learner’s difficulty level through learner- of the learner's life;
centered. algorithm-based, reactive learning opportunities; ®  Have basic literacy courses designed in consideration of
®  Motivates and supports sell-directed learming with game- various language backgrounds

based materials

*  Teachers, communities and houscholds = Government and its public-private partnership
_— - . , . . R ®  Playing the roles of main actors who review, adopt and ®  As expanders who disseminate educational
e Initiated a joint project at 47 schools in 2021, together with Muhammadivah, one of the largest Islamic integrate educational lechnologies: technologies reviewed and adopted in the actual
. . ®  Technology acting as a {acilitator that allows people scene of education;
NGOs located in Indonesia that runs more than 20,000 schools g 1o :
2 to look back on practices and gives new options, *  Digital lechnology as an important element to determine the
e The Head Foundation, a non-profit foundation, supported Indonesian NGOs to provide learning satigr than & gisfuptive innovation that radigslly learning gap between groups:
changes the existing education system: ®*  Main actors in public-private partnerships who redistribute
opportunities to about 5,000 children *  Empowering teachers, making peer learning resources;
opportunities among teacher and encouraging ®*  Emphasizes data-driven performance management
e Introduction of on/oftline teachers training sessions and school support services engagement of the community and parents
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Early Child Development

Motivation to learn

Froerut e,

228y AATR0 X US
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(2014-2019)
eamine XX PRIZE

EMPOWERING YOUNG MINDS EVERYWHERE
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The Present and Future of Non-formal Education in Efforts to Achieve SDG4
AWK HIYQt Ol2 - AZLE 2 8 FAAS LSH ZotE A HHA NS A%

The Present and Future of Non-formal Education in Efforts to Achieve SDG4
HIEA W g0| Xyt 0|2 - T2 8 ot HAAS LS LS flot HigAugo| A H

Day 2 Session 4
2xk- MM 4

Achievements, Challenges, and Good Practices in Literacy and Mother Tongue Education,
with a Focus on the Work of Organisations that Have Won the UNESCO King Sejong Literacy Prize

=0l X 20| 25 P4 71249 Al g, ofA| 2|1 s
(612l RUIAT MBZoHe =712t L 261 7|2 MRS SH2E)

Prof. Jihyang Lee
0| X

Visiting Professor at the Graduate School of Public Policy
and Civic Engagement, Kyung Hee University

A0 BR0HSH Aeus

| Speaker2 | &2

Ms. Gil Andrea

A oteg|of

Coordinator of Always Learn
Program of the Uruguay Ministry of
Education

2=210] RS2} AC|Y|0|E

Mr. Sarawanamuthu
Dunaisingh

Metet2eE SLt0|

Senior Lecturer/Head of Open School
Unit, National Institute of Education

Adjz7t FYTSY DY

Mr. Jongsuk Moon
=P
Loy |

President of the Purun Citizen
Community’s Mother’s School

FEAZE FEOHLSILY

Ms. Shaheen Attig-Ur-Rahman
VIR

Vice Chairperson of Bunyad Literacy
Community Council, Pakistan
O} | AEHRO0IE 2oiX|GRe| 2 E

=

Dr. Rana Dajani
2Lt ChRHL

Director and Founder of Taghyeer Jordan
QECHELIS|2 IHE
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The Bridge Sejong Programme in Uruguay

Characteristics of the Uruguayan prison population

HEIX| MIE RE340] ALY AL Byl ROP
Ms. Gil Andrea & e cairaie aanEeern e
= : ! POPULATION  Ape MEN
Coordinator of Always Learn Program of the - 6%
Uruguay Ministry of Education o ARE WOMEN
FEU0l uSEelT FLUOE > POORLY LITERATE © 10% COMPLETED THE  © 2.7% REACHED © 75% ARE

POPULATION. 50.71% BASIC SECONDARY THE HIGH YOUNG ADULTS

REACHED PRIMARY EDUCATION SCHOOL UNDER 35

EDUCATION AS THE

HIGHEST LEVEL © 2.8% REACHED

THE UNIVERSITY

The Bridge Sejong Programme in Uruguay

UNESCO Prize 2018
Literacy and skills development

taking
the floor ) CYCLE OF WORKSHOPS

TO STRENGTHEN THE §
MANAGEMENT TEAM

CONSULTING FOR
PROGRAMME'
SYSTEMATIZATION
AND EVALUATION

© REGIONAL SEMINAR -
YOUNG PEOPLE AND
ADULTS' EDUCATION:
SCENARIOS FOR
TRANSFORMATION

o PAS
Dirgccién @«"hl Programa
de Educacién . ar Siempre

Aprend

EML Minlsterio
r= de Educacion
- y Cultura
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Taking the floor

TO CONTRIBUTE TO REDUCE ILLITERACY
RATES IN ADULT PRISONERS.

AN ACTION IN THE FRAME OF THE NATIONAL
EDUCATION PLAN IN PRISONS.

3 components

B -

MAINSTREAMING OF A REA-
DING AND WRITING MEDIA-
TION PROPOSAL IN ALL PAS'
WORKSHOPS, o

C
S
A * DEVELOPMENT AND

* AMETHODOLOGICAL MODEL ~ EQUIPMENT OF TWO

3 MULTIMODAL AND
FOR EARLY ILLITERACY COMMUNITY - OPEN

RIAGHORES ) LIBRARIES IN UNITS #4
AND #20

Main activities
3

o DEVELOPMENT OF A
2 METHODOLOGICAL MODEL
. DEVELOPMENT, EQUINENTAN 1O THEEARLY DIAGNOSES
ORGANIZATION OF TWO
MULTIMODAL AND
COMMUNITY-OPEN LIBRARIES
L\_

A1
* TEACHERS' TRAINING ON
READING AND WRITING

4

PAS NATIONAL EVENT TO
EXCHANGE NON-FORMAL
EDUCATIONAL PROPOSALS

5 [ ]

> A CLOSING EVENT TO

SHARE DEVELOPED
PRISONERS' LITERACY

MEDIATION EXPERIENCES
Mainstreaming principles
-
EQUITY -
® INCLUSION © EDUCATION QUALITY -
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Progress of the first stage

-
© ON-LINE REGIONAL 3 WORKSHOPS ON READING
SEMINAR. ANDWRITING MEDIATION ettt ettt ettt e e ettt et et e et e et et e et et et
FOR PRISONERS
® PREPARATION OF THE == 1 et ettt eeeeeeea e eee et eaa e eaa et et et a ettt ettt et et e e
NATIONAL ANUAL
EVENT: TAKE THE
FLOOR
® FORUMS FORTHEEXCHAN: T RE=—— "7 s
GE ON THE MODEL FOR
THE DIAGNOSIS OF
ILLITERACY e BUBLICBEEENEATION L N Rt
OF THE PROJECT —

taking ...........................................................................................................................................................
the floor

f Programa Aprender Siempre MEC Direccion de Educacion MEC

‘ “i\ Ministerio | e"‘() g
P Diracclén () pro

= de Educacion L

g y Cultura de Educacién Ao
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No Of Illiterate Women

m Total literates
m Total illiterates

The Bridge Sejong Programme in Pakistan
BEIX| MZE o7 | AEE AL At

Ms. Shaheen Attig—Ur-Rahman
A3l OHI| 3
Vice Chairperson of Bunyad Literacy Community Council, Pakistan

L7 AEHZORE oi|f3| RLfE

— -

Total Women Population 111 Million approx.

No of illiterate women in 1972= 28 million approx.

The Bridge Sejong Programme In Pakistan No of illiterate women in 2020= 51.5 million approx.

CRITICAL FACTORS

U Total Population 226.8 Million , 49.2 % female
U Population growth rate 2.2% , 6" largest in the world
U Poverty :60.19% earn less than 2 $ a day

U 21.4% earn less than 1.5 $ a day (Pakistan Economic Survey
2013-14)

U Pakistan’s education budget is low: less then 2%

U Literacy rate is 58%,Women fewer.

U 27.8 million out-of-school children.

U Very high illiteracy amongst 10+ age (70 millions)

U Rural/Urban divide very wide (68.6 % living in Rural areas)

BUNYAD LITERACY COMMUNITY COUNCIL -
PAKISTAN
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* BUNYAD formed &
registered in 1994

¢ Bunyad Focus on
Integrated Educational
Programme which provide
Literacy, Non-formal,
Education, Livelihood and
need base Trainings

e Institute of Community
Education-ICE, partial
contribution by the Sejong
Prize.

BUNYAD ACHIEVEMENTS

Comenius Medal
UNESCO, Paris, 1996
for Innovative work in literacy §

1 2.5 millions were made literate
/ 60% females

U 90% teachers are females

W Concentrating on SDG 4.6

() 260+ Literacy Material
published

U Child Labor Rehabilitation

* King Sejong Literacy Prize,
UNESCO, Paris 2002

* Comenius Medal, UNESCO Paris,
1998

* Aizaz —E- Fazilat, Presidential
Award, Government of
Pakistan

« Best NGO Award Gouvt. of
Punjab

King Sejong Literacy Prize
UNESCO, Paris, 2002

2021 2EIX] LA

BUNYAD’S PROGRAMMES

Non-Formal Education — 36 Months

Adult Literacy — 7 Months

Mobile Based Literacy - 7 Months

Community Learning Center -7 Months

Functional Literacy-7 Months

Adopt A School Programme (Public Private partnership)
Early Childhood Care Education = 6 Months
Financial Literacy — 4 Months

Mobile Rickshaw Libraries: promote Reading habits.
Digital Hub.....Taking IT to Rural Youth.

Short skills cources

Encouraging Private Secondery Schools

150 Libraries , Corner Libraries

BUNYAD & KNCU

Awarded King Sejong
Literacy Prize UNESCO Paris
2002

Partnership since 2012

Beneficiaries : 53418 till 2020

Aiming :

— to give a voice to
marginalized Rural
Women

— To make a show case that
the Government may take
to scale
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Geographical Coverage MATERIAL DEVELOPED with the support of KNCU

Targeted Union Total Population{UC) We Covered
Councils(KNCU) * Three steps ( literacy Books )
* Functional English for neo literate
Hafizabad Ram Ky Chatha 35820 17806 * Financial Literacy / Math to
Marketing)
= Counting chart (snake & ladder)
Khushab Chak 10 29310 17806 «  Community Dev Chart

= Functional Literacy books ( 2 parts

* Impact Assessment Report /Focus
Group study

* Case studies

Lahore Munawan [ Attoky 85670 17806
Awan

Rahim Yar Khan Kotla Pathan 34876 2514 £ Hoaciitentanies on Froject
success
— https://www.youtube.com/watch?v=e ¥ AN
hLDFXzY3dE W\ 11992
—  https://www.youtube.com/watch?v=k i§ % e
2kC2DrrXGO

MAIN COMPONENTS Innovations for LLL

for Quality Learning

*  Adult Female Education

= Vocational Training

= Capacity Building of Literacy Teachers &
vocational instructors

= Life Long Learning

= Life Skill Based Education (LSBE)

* Inclusion of Value added activities by
involving Public Departments

= Trainings on Livestock Management

= Kitchen/Urban Gardening, Enterprise
Development Financial Literacy /
Marketing

* Linkages with Public Line departments via
meetings,

*  orientation sessions and exposure visits
for strengthening the Project activities

= Awareness Trainings

= Exposure Visits

LLL through Mobile Rikshaw
Libraries & Digital Hub

Post Literacy Through
Mobile Phones
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VALUE ADDED ACTIVITIES for

Sustainability & Ownership

Kitchen gardening/ Tree Plantation .
Rescue 1122 / First aid
Women Rights awareness.
How to &where to Complain if GBV,
Promote smaller families. Breast feeding
Birth Registration [ CNIC
Health Camps,

O  MIND Camp/ Epileptic Patients

1 Hepatitis Camp

O Breast cancer
CRC-Child Rights Convention explained
Link with market after skill enhancement
Linkages with Public Line Departments

CcCoCcoCLcoo

ooo

v recmy
| AWdiciess S ssioms |

<3l g
o apect |y
" e sy
L i

SUCCESS STORIES

U Village Shashaheed Lahore... Acknowledging the efforts and work of Bunyad,
gave land to Bunyad to carry out the process of Education and Literacy for Rural
Females. Bunyad constructed CLC Building, The community assigned the piece of
land

* Girls being sent to schools regularly

2021 2EIX] LA
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CLC in to Women Business

CLC Munawan

Ongoing activities of Center

Confidence building
Linked with Bunyad Micro Finance

Trainings for skill enhancement/
Financial Literacy

Linked with Local Market
Getting Order work
Encouraging Local Crafts

Financially profitable for them
&families

Empowering women to work together
A source of sustainable income

Sustained CLC

Formal School adopted by a Brick Kiln owner

* ACLC in previous phase adopted |
by a local brick kiln owner

* Given a three room building

* Salaries to 3 teachers every
month

* Bearing operational cost of
school
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KNCU Impact on Rural Women

Aiming to make a viable Model for Rural Women’s emancipation

 Confident /Enhancing vision of women

* Bonding together

* Working together (many started their small businesses)
* Sending children to schools , especially girl child

* Giving them chances to have a better future

* Moved towards self dependency

* Narrowing the Gender gap

* Sharing alternative avenues for women to improve

their lives

* Becoming aware of Public Services

LESSON LEARNT

JImproved Literacy Skills ... &Economic growth
WdNarrow Rural Urban Literacy gap .. More
positive results

[ Holistic Approach .. Wider Impact

d Community Involvements for Sustainability
dPromotion of local skills relevant to the market
dYouth Engagement accelerate development
process

dLink Communities with Line departments +
Academia

CHALLENGES

L Status of women though improving , .. Slow

W Public sector concentrating on enrollment not on
retention

U Focus on School Children not much on Adolescents,
youth and women

U Status of women too dependent on others
U Few opportunities for financial support
WlIsolated from marketing condition

W Poor exposure to Global challenges

CONCLUSION

U Putting forward KNCU model as success, Making a project for

early implementation by Government (older girls and rural women come
to learning with skills )

U Lobbying with Govt for Female Youth Literacy Programme
W Promoting Rural learners as change agents.

U Bunyad had a strong presence in the formation of Literacy
Policy for Punjab Government.

U Encouraged ownership community giving land & we are
building rooms / computers for digital hubs

U Mainstreaming Rural Women in the development arena
U Lesson: with women’s participation development not possible

333
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Comenius Medal
UNESCO, Paris, 1938 King Sejong Literacy Prize
for Innovative work in literacy § UNESCO. Paris. 2002
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T OFEL} FH| AR TH=2| A 2] (KNCU)

« 2002. MIECHE =ola 4
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« 2012. oH|Qt THEHA K| &2
« 78 0| X} 5= (-20203):
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Al AL
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The Bridge Sejong Programme in Sri Lanka
E3X| ME A2 Z7F ALY At

Mr. Sarawanamuthu Dunaisingh
Ar2fetF 5 FLIHO|

Senior Lecturer/Head of Open School Unit, National Institute of Education
227t FEHUSHEY

The Bridge Sejong Programme in Sri Lanka

NATIONAL INSTITUTE OF EDUCATION

Sllll_.lllll(ﬂ
M ‘e

United Nations : Korean
Educational, Scientific and - National Commission
Cultural Organization . for UNESCO

OPEN SCHOOL PROGRAMME

SUSTAINABLE DEVELOPMENT GOAL 4
Ensure inclusive and equitable quality education and promote fifelong learning opportunities for all

R Day 2 Session 4 | 22Xt M& 4
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NATIONAL INSTITUTE OF EDUCATION
OPEN SCHOOL PROGRAMME

02

OPEN SCHOOL PROGRAMME

o T

1\

NATIONAL INSTITUTE OF EDUCATION
&é OPEN SCHOOL PROGRAMME

B
o

Open School Programme
(Funded by KNCU)

Mission

To provide wider access to sustainable and learner-centric
quality education and skills development through open and
distance learning, resulting in an inclusive learning society.

Establishment
- Inaugurated in May, 2005

- Programmes started in 2007
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What is Open School?
OPEN SCHOOL PROGRAMME

06

"é\ NATIONAL INSTITUTE OF EDUCATION
pra

Providing opportunities to access education
(no one behind) for those who are not benefited
by formal schooling.

Contd....

a low cost, non-formal innovative learning channel Ensure importance and value of continuing

education for improving quality life
to bring P &q 4

real,

collaborative,
flexible,

enjoyable and
meaningful learning

O Promote social justice and social harmony

O Promote a learning society

to the doorsteps of the thousands of children, youth,
and adults from breaking all barriers to learning through

adapting Open and Distance learning system.

OPEN SCHOOL PROGRAMME

05

07

é\ NATIONAL INSTITUTE OF EDUCATION é\ NATIONAL INSTITUTE OF EDUCATION
:I'I.I / :I'I.I I'
Pt Pt

Objectives
Provide an alternative path for those who need to
continue their education

Provide assistance to those who need to complete
their Secondary Education

Provide opportunities for those who are unskilled
or semi-skilled

Strengthen a strong link between education
and the ‘World of Work’

Contd....
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f@\ NATIONAL INSTITUTE OF EDUCATION OPEN

P-4 SCHOOL PROGRAMME

08

Main Activities:

I. Conducting basic literacy course
2. Conducting foundation course

3. Conducting secondary course

4. Developing materials for Literacy course tutors.

5. Establishing Regional Study Centres
Contd....

NATIONAL INSTITUTE OF EDUCATION
OPEN SCHOOL PROGRAMME

09

Contd....

6. Provide capacity development programmes for
futors

7. Evaluation of the Programme

2021 2EIX] LA

Day 2 Session 4 | 22Xt HIM 4

P~ NATIONAL INSTITUTE OF EDUCATION
! OPEN SCHOOL PROGRAMME

10

Open School’s major Achievements at a Glance (After the intervention of Korean
National Commission for UNESCO- KNCU- BRIDGE ASIA — 2014 -2021)
International Recognition

2015 - UNESCO - International Literacy Award
2018 - Honorable Commendation - Asia - Pacific - UNESCO

SIN Description No of Learners
1 No of learners who sat the (/L examination 2012 - 2019 1537
z | Noof learners who passed (/L examination 2012 - 2019 o
3 |Learners who joined the formal education  2002- 2019 o

1

4 Number of learners who were able to get jobs after completing their courses in Open School 2.200

5  |Number of Learners who did with Yocational Courses along with the Open School saa
Lemersiho comalebed Male Female Total

Literacy Course 720 500 1220

5 Foundation Course Boo 1.575 L.E35
Secondary Course 6,859 6375 13,234
0 17,289

Total 5438 8,85 128

UNESCO international Literacy Award - 2015
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UNESCO WENHUI AWARD
(HONORABLE COMMENDATION) - 2018

B
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NATIONAL INSTITUTE OF EDUCATION OPEN
SCHOOL PROGRAMME

14

13

@ NATIONAL INSTITUTE OF EDUCATION
p=a

Major Issues

Lack of infrastructure facilities.

Difficult to provide all the necessary requirement

of learners such as stationery, learning materials.

Limited study sessions.

Difficult to find suitable tutors in remote areas.

Funding sources/ constrains

UNESCO WENHUI Award
(Honorable commendation) - 2018
https://bangkok.unesco.org/content/education-

everyone%E2%80%99s-responsibility-message-2018-wenhui-
award-winners

comosa.org _hitps://comosaconnect.org/unesco-commends-
national-institute-of-education-nie-in-sri-lanka-for-open-school-
programme/

@ NATIONAL INSTITUTE OF EDUCATION
M OPEN SCHOOL PROGRAMME

15

Education in the Fourth Industrial Revolution: Covid 19
and the plight of marginalised community children

%+ SCHOOL CLOSURES
% TECHNOLOGY

&+ TEACHERS
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:‘@\ NATIONAL INSTITUTE OF EDUCATION
| OPEN SCHOOL PROGRAMME

16

Lessons learned
<+ We were able to cater more than expected

learners for their respective courses despite of limited

resources.

.,
0..

First time in their life 60 learners got an opportunity

to learn the alphabetic in their mother tongue.

"7
0.0

The programme was identified as an impressive
learning method for marginalized community
%+ This programme is one of a unique programme for

differently abled learners.

NATIONAL INSTITUTE OF EDUCATION NATIONAL INSTITUTE OF EDUCATION
OPEN SCHOOL PROGRAMME OPEN SCHOOL PROGRAMME

17 19

Ta rgets for future

> Establishing new centres

»> Introducing new learning technology and

courses such as vocational transition

> Research studies for further development

» Community awareness Programmes
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NATIONAL INSTITUTE OF EDUCATION
OPEN SCHOOL PROGRAMME

21
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6. ZAIEF AL =207 29
7. T2 D7}

S0 BE=gRlstn x2 08 =9 Mo}

(2014~2021 RUYI AT TH=| A 2| EHX| OFAOF AHY 74 O] F)

=HH A

20154 SU| A ZH 2o A =4

20184 FU|AZ OFEA| Y HOiA =44
SN A Ei
1 |2012-2019%9 O/L M EAE S 1,837
2 |2012~2019Y O/L AJE #AX} 1,337
3 |2012-2019Y 332 Yext 2,723
4 |BASD IH S8 FFLUATGET 3 2,200
5 (WP sm apdat w SYRUE Ue 58 644
SEX 5 = as b
gooe 720 500 1,220
5 £=aps 860 1,975 2,835
SEE 6,859 6,375 13,234
=7 8,439 8,350 17,289
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The Bridge Sejong Programme in Jordan
HAX| MZE Q2T AP Ab|

Dr. Rana Dajani
2fLt ChXFL

Director and Founder of Taghyeer Jordan
QECHELTY|Z E

R A |
Changing mindsets through
reading to create
changemakers

The Present and Future of Non-formal Education in Efforts to Achieve SDG4:
The Bridge Sejong Programme in Jordan
December 1, 2021

; _
=
“: Rana Dajani, PhD Y
T N T —
Bl s Gad Founder and Director of We Love Readin
WE LOVE READING g TACHYEER

UNESCO King Sejong Award 2017

Changing Mindsets through
Reading
to Create Changemakers

A

3

-

Belp BN o s % L= 3
WE LOVE READING

2021 Eaix| AmzEA I
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i T

92

Countries

/,903

Trainees

4,463

& W
'-_‘I"E

Reading ambassadors

The Impact

® Engaged in early
childhood reading
and learning

MR aaiuas
WE LOVE READING

@ Reduce mental
health burden and
boost resilience

® social
entrepreneurship
(mindset “l can”)

® A global network
of people at the
street level

152,498

Reading sessions

263,563

Books distributed

448,912

Children read to

1‘,,
*
.

2021 Eaix| AmzEA I
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G
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€
BROWN

Uriversty of Lencion

ﬁ’é\

X

-

aee,

How is WLR Innovative?

Effects are largest for children with lower

Improvement in Executive Functions

family socioeconomic status

B Low Reading Change at Home
[ High Reading Change at
Home

Dajani, Al Sager, Placido &
Amso, 2019, Proceedings of
the MIT LINC Conference

»
w
*
e e L)

, , 8elpall wai gad
High Family SES suE}:oI{aE'REAm

Low Family SES
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New grant from Bridge Korea Program

Long Term Impact of the We Love Reading

* What are the Long term impacts of We Love Reading on Children?
And to what extent are effects on literacy and love of reading
indirect, through changes to cognitive and social stimulation, or
through family functioning?

Impact of We Love Reading on Women Ambassadors

* What are the impacts of We Love Reading on the women volunteers
in terms of resilience, empathy, leadership and self confidence?

It has been said that something as small as
the flutter of a butterfly's wing can ultimately
cause a typhoon halfway around the world..

Chaos Theory

Find out more

www.welovereading.org

Follow us on social media
D @WeloveReading @ @WeloveReadingProject
ﬂ @WLReading m Love Reading m

Sslp—B) s G

WE LOVE READING
ST —

Questions?

Ul Sale sali sl
Sl U3 Tty g 3580 Ja
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o Improvement in all
three Executive
Function

Empathy data

1.00 5.00
0 G 4.50
g 80 e 4 ¢ : "
g 80 | St o 3.50
5] - =
g 70 3.00 -
§ a0 : i 2.50 W Pre
E ‘ g 2.00 M Post
& 50 Dajani, Al Sager, = 1.50
Placido & Amso,
40 Baseline Post- Saselin PostWLR  gadbfie 2019, Proceedings of 1.00
WER Téting Tifat-WLR the MIT LINC e
Conference
0.00
Control Intervention
Estimated Marginal Means of knowled ge LO n g Te rm I m pa Ct
55 cnl.-_!::’; age R, g
Vit sz * RQ1: Does We Love Reading improve children’s educational trajectories long
: | term? To what extent are effects on literacy and love of reading indirect,
g i through changes to cognitive and social stimulation, or through family
= - .'f . . ?
2 o / functioning®
g i * Mixed methods
E = /, * Semi-structured interviews
g _/" * Syrian refugee adults and 7-18 year old children (n = 40 max)
1 § * Thematic analysis
sl * Wait-listed cluster randomized controlled trial
.y s * 100 Syrian refugee mother-child dyads (50 treatment, 50 control)
Intervention

* 4-8 year old children
* Two timepoints: baseline and endline
The Journal of Environmental * Multi-method and multi-informant

E Education * Questionnaire measures, behavioural assessments, and
= observational task

« Data collection for both conducted in Amman and Za’atari or Mafraq

AcrEneE G
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WLR’s Theory of Change: Ambassadors

Predictors Mediators 0 11 (s T 4T3 PP U UUUTPRN
LYY o o (4 ;1 | =
Salience | Resource- Leader
fulness Identity
Re]at'onal ...........................................................................................................................................................
Importance

Empathy .

Ot At O O |
Lead

Brupowenmenblar™ L
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www.welovereading.org
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D @WeloveReading @ @WeloveReadingProject
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ﬂ @WLReading m Love Reading m
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The Success, Limitations, and Future Direction of Literacy
Education in Korea
ot= Eollw g2l Muf, A 2|10 WSt

Mr. Jongsuk Moon The
=&H Backdrop of
President of the Purun Citizen Community’s Mother’s School Litﬁracy

Education in
Korea

FEMEE FEOHUILE

The Success, Limitations, and Future Direction of Literacy Education in
Korea

= Potential demand for adult literacy education
- People aged 15 or older with below elementary/middile
school academic proficiency: 5.99 million (15.7%)

+ Sourca ! Statistice Korea (2005), Census

The success,

The CUrre nt o People aged 19 or older with almost no sentence
] = = comprehension ability: approx. 2.6 million (7%)
I I m I tatl o n s a n d fut u re * Source : National Institute of Korean Language (2008), National Survey of Basic Literacy
J
L= - L s-tate Of i pen Adults wha need elementary school | Adulls who nesd middle school
direction of literacy Literacy e
ducation in Kor Education in | | T e ||
e u ca I o n I n o ea Ko re a 38,055,306 | 1,865,993 | 209,907 ZE::"::;” 3,765,126 | 150,204 ﬁ:ﬁ? s::lﬁr
Level Lavel of Literacy ::: m Parcentage
lliterate Unable to read or write Approx. 620,000 1.7%
Semi-literate ;b:.::h::‘m:’mm" bttt upiatiis Approx. 1,98 millicn 5.3%
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The Current
State of
Literacy
Education in
Korea

The Current
State of
Literacy
Education in
Korea

Continuing
statistical
uncertainty

Women in their
60s or older

The Limitations of National Literacy Survey

No. of Koreans that have no reading or writing abilities

6.4%
25642142
2014
Adult Literacy Survey 201749
Adult Literacy Survey
7.4 2020

3111373 Adult Literacy Survay
v ] Q

. 4.5%

1‘:‘- 2001 428

2021 2EIX] LA

Day 2 Session 4 | 22Xt M 4

« According to the report submitted to the OCED, though literacy

Current
State of

education is compulsory for citizens who missed out on basic
education, literacy learners receive only 0.67% (67,000 KRW) of

Literacy the annua blic spending per elementary student

Education in -

Korea : "ML % [l

-2 0.67%

Serious

Operational *

Issues in

Literacy 10 million KRW 67,000 KRW
per elementary (0.67%) per

Education school student literacy learner

annually annually

1950-1960s: llliteracy Eradication Campaign during the
Korean War (Soldiers)

1970-1990s: Night School Movement (adolescents)

History of

Literacy 2
Education in o

Korea

Late 1980-Early 1990s: Establishment of Private
Literacy Education Institute (For adult women)

2007: Support for Literacy Education through
Legislation
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« Recovering
from war and
poverty

+ Recovering
from the
sacrifices of
industrialization

The R—
Objective of

-
Literacy
Education
* Returning to Obtaining the
become a right to receive
member of a sustainable
community education

Literacy education expands to forming a literacy
learning community

The
Objective of
Literacy

Education

Becoming a member of a
group/community
Actively participating in
community events

2021 B3X ZmEA

R Day 2 Session 4 | 22XF MM 4

Results of
Diverse
Literacy

Education
Programs
from Private
Institutions

Results of
Diverse
Literacy

Education
Programs
from Private
Institutions

.  Exhibition of illustrated * d » Wit
1. Culture Education R POREY ORI AU WERI

I tion parties, forming the
mother's theatrical troupe ‘bom-bom’, performing plays,
watching movies and plays, visiling museums etc.

" Education on being a d ic citizen (under
2. Social participation Korea's modern history), envi P
{training on the i t, urban gardening, visiting food
waste disf | sy ), health (laughing therapy,
yoga), volunteering activities (making healthy meals and
birthday meals for elders who live alone), women's
i ion (b a smart ) etc.

© School entrance ceremony, spring field trip (overnight],
3. Building a community autumn outing, a warm meal with the teacher, participating
in special lectures on health and building relationships,

a bazar, icipating in literacy events, openup a
Korea booth In a multi-cultural festival, etc.

Growth programs based on personal needs —

Writing an autobiography

“| could write over ten books
about my life..” publish an
assortment of autobiographies
of older women and the
hardships they faced to
increase their passion for
writing
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Results of
Diverse
Literacy

Education
Programs
from Private
Institutions

Results of
Diverse
Literacy
Education

Programs
from Private
Institutions

1. Tl applaud myself:

2."Learning to love myselfy 3. "I'm happy.

SIH AL

A A g Fot

&Y

5 TWriting with a wooden stick

4."That young 3

maiden is lovelv,

Growth programs based on personal needs —
Writing Poetry

Expressing oneself through poetry
and matching illustrations

Results of
Diverse
Literacy

Education
Programs
from Private
Institutions

Results of
Diverse
Literacy

Education
Programs
from Private
Institutions
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Publishing illustrated poetry books

Hwang Bo-chul, the neo-literate poet
- Published two books of collected poems

‘Hwang Bo-chul, who received her firsl education at lhe age ol 71
becomes a poet

“if | hadn't leamed poetry 8t school, | wouldn't have bean able to write 8 single
day of my life

“
| Hge ghd e 2ln
Bl gre) gla anlgbeba,
ey
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Youth Cultural Festivals in the Seoul Region (2011~2019)

Classes using mobile devices

Growth programs based on personal needs —
Expressing Myself through Drawing

Growth programs based on personal needs — Plays

.

| dghoj2
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O E O WEL.E2HE B EE 203 WE
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Field Trips

Slogan Performance — 'Literacy e-People’ at Gwanghwamun Square / 'Requests
to the New Government’ on Palicies related to Literacy Education

Results of
Diverse
Literacy

Results of

Education Korea’s

Programs
from Private
Institutions

Literacy
Education

Quasi-public
Literacy
Education

Private Literacy
Education
Facilities

Public Literacy
Education
Facilities

Korea-Japan Literacy Education Exchange (2004~2018)

Limitations ' __

Results of in Korea’s  Literacy Social Visiing Literacy.
nesu = —| education — welfare asses
Ko l'ea’s Erdte ra cy ‘ institutes centers °mlr:::‘::ly

.. = : ] ucation . ._ governments
Literacy — S Tm— g
Education — Night School — Learning

Center

Lack of education
budget focused on
~_ ‘programs’ |
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+ Need to legislate a Basic Education Act on Literacy Education
« (Start providing a stable compulsory education system)

Financial crisis as
private institutions have

Lack of

countermeasures
against COVID-19

Limitations

The

poor budget structure

in Korea’s
Literacy
Education

= Public literacy classes
have ceased
operation for over a
year and many
students are being
isolated and dropping
out

= Difficult to hold online
classes

« Students’ health are

—_—

= The government only

funds lecture fees
given to teachers,
which makes it difficult
for private institutions
to continue to provide
private literacy
courses

« Lack of a stratified

budget supporting

Challenges
Korea’s

Literacy
Education
must
Overcome

* Need to increase support to provide a stable education environment
* (full-time faculty, administrative staff, educational environment, budget
etc.)

+ Need comprehensive support on literacy for 15t phase neo-literates
(Koreans) and 2nd phase neo-literates (migrant women, children)

* Need to develop and operate educational contents for life long learning

i i system
deteriorating as they Y regarding literacy for students and elders

\  are being isolated

-

Need to transfer literacy

education to the basic and
compulsory education system

Need to solve the complicated
g issues regarding budgeting :
and support

B Need to obtain sustainable
‘ literacy education

For lifelong literacy
education that
brings joy and

happiness

Limitations
to Korea’s
Literacy
Education

Thank you
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The Growing Role of Non-formal Education for Lifelong
Learning
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Dr. David Atchoarena
CI[O[E! QEZ=0f2 Lt

Director of UNESCO Institute for Lifelong Learning (UIL)

QUAT BUBREADAY

Dear participants of the BRIDGE CONFERENCE 2021, ladies and gentlemen, good
morning, good afternoon, and good evening.

On behalf of the UNESCO Institute for Lifelong Learning, I am very pleased to make this
presentation on the link between formal and non-formal education in the framework of
lifelong learning.

Let me start by recalling a few relevant concepts/definitions to make a case for considering
NFE in a lifelong learning perspective.

Part 1: Historical development of NFE as part of education systems

Long before the concept of nonformal education formally appeared and was juxtaposed
with formal school education, different forms and activities of what we know today as
‘nonformal education’ were carried out in many societies. Some such as apprenticeships in
specific trades continued to function despite the expansion of formal school education and
formal TVET programmes.

In the 1970s, much work and interest were generated around the promise of learning
outside of the school system followed by an increase in organised NFE provision through
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organisations and state bodies!. The diversity of NFE was especially valued, given the
complex and diverse needs of children, youth and adult learners which were not addressed
by the formal education system. This corresponds to the definition of and discourses about
NFE as complementary or compensatory educational provision outside the main formal
education system, the purpose of which was to address the deficiencies of formal school
education.

However, this attention paid to NFE as a tool for providing alternative basic education
was not sustained. This was partly due to the pressing need to expanding access to primary
school education as part of the 1990 Education For All agenda. In this context, NFE was
treated, as Rogers (2004) stated, as ‘the poorly and badly dressed guest’ at the education
table?, and an unwelcome part of education provision. In short, NFE was recognized but
with less valued than its formal equivalent. This neglect of the contribution of NFE to
education provision was reflected in the lack of planning for NFE and in its absence from
Education Sector Plans®.

Interest in the potential of NFE as a critical tool in addressing educational inequality
in access and learning outcomes worldwide has been revived in recent decades. This is
thanks to the advocacy role played by UNESCO and other international organisations as
well as civil society organisations*. In that process, the meaning and purpose of NFE were
gradually repositioned. Rather than understood as just one form of educational provision
outside of the formal system, and thus a parallel or opposite of it, NFE is now articulated as
part of a continuum of learning within a lifelong framework.

This gradual historical expansion of the concept of NFE, from education to learning,
corresponds to the diversity of NFE provision to deliver skills and knowledge and offer
multiple learning opportunities outside of formal education systems®. The articulation
of learning as a broader and wider process has repositioned NFE as a powerful tool, not
just in terms of second chance education but to offer learning pathways throughout life.
Furthermore, in the context of sustainable development, achieving the SDGs also requires

1 Coombs, P. 1976. Nonformal Education: Myths, Realities, and Opportunities. Comparative Education
Review, Vol. 20, No. 3, pp. 281- 293.
2 Rogers, A. 2004. Non-formal education: flexible schooling or participatory education? (CERC Studies

in Comparative Education 15). Comparative Education Centre, The University of Hong Kong.
Hoppers, W. 2006. Non-formal education and basic education reform: a conceptual review. IIEP.

4 Rogers, A. 2019. Second-generation non-formal education and the sustainable development goals:
operationalising the SDGs through community learning centres. International Journal of Lifelong
Education, 38 (5), pp. 515-526

5 Coombs, P. 1976. Nonformal Education: Myths, Realities, and Opportunities. Comparative Education
Review, 20 (3), pp. 281- 293.
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the provision of NFE. The flexible, non-standardised and participatory nature of NFE makes

it particularly relevant to realising these goals®.

As defined by the International Standard Classification of Education (ISCED, 2011),
“non-formal education is education that is institutionalised, intentional and planned by
an education provider. The defining characteristic of non-formal education is that it is an
addition, alternative and/or complement to formal education within the process of lifelong
learning of individuals.”

Non-formal education can be better understood not as a separate ‘system’; but rather
a multiplicity of activities, organisations, and learning opportunities which respond to
identifiable and specific learning needs of communities and individuals, according to
their circumstances’ . One of its distinguishing characteristics is its flexibility, versatility,
and adaptability in terms of age groups -diversity of skills, knowledge, and modalities for
learning. _

These aspects make NFE critical to achieving the right of access to education for all,
as it caters to people of all ages and circumstances. Unlike formal education, it does not
necessarily apply a continuous pathway structure and may be shorter in terms of duration.
Of particular note here is that non-formal education mostly leads to qualifications
that are not recognised as formal or equivalent to formal qualifications by the relevant
education authorities or to no qualifications at all. However, the recent developments
in the recognition, validation and accreditation of informal and prior learning provide f
possibilities for addressing this challenge.

Non-formal education sometimes is also referred to as ‘alternative and non-formal
education (ANFE), ‘continuing education’, ‘mass education’ and ‘lifelong learning’, depending
on national contexts. What is common among all these terms, however, is that a wide range
of education providers offer such programmes.

In the context of adult education, NFE is recognized in the UNESCO Recommendations on
Adult Learning and Education (RALE, 2015) in relation to three learning domains: literacy,
continuing education and active citizenship. As recorded in the UNESCO’s Global Reports
on ALE (GRALE) most countries have programmes in place for non-formal education in
order to provide education to those children, youth and adults who missed out on formal
education or training, or who have no or insufficient foundations skills such as literacy and
numeracy skills, or need to upgrade their skills.

6 Rogers, A. 2019. Second-generation non-formal education and the sustainable development goals:
operationalising the SDGs through community learning centres, International Journal of Lifelong
Education, 38 (5), pp. 515-526

7 Coombs, P. 1976. Nonformal Education: Myths, Realities, and Opportunities. Comparative Education
Review, 20 (3), pp. 281-293.

Part 2: Present (the COVID impact) contexts of NFE

With the outbreak of the COVID-19 pandemic, education was disrupted in unprecedented
scale affecting more than 1.6 billion students. I want to highlight here that these statistics
do not even include those youth and adults who were enrolled in nonformal education
programmes.

In the context of the Covid-19 crisis, many governments had to explore and adopt
alternative learning modalities. One can observe a diversity of measures employed by
different countries in this process. On the one hand, those with good technological
infrastructure and internet coverage managed to shift to distance, digital, remote and
hybrid models of education whereas many low and middle- income countries adopted
low and even no-tech solutions. In this new era of remote learning, more than ever one
witnessed blurred boundaries between formal and non-formal education.

This rapid shift to distance and online learning pointed out the gap in accessing learning
opportunities as many learners living in rural or remote areas with limited technological
infrastructure and connectivity were excluded. 46.4 percent® of the global population did
not have access to the internet in 2019 with most of the offline populations living in least-
developed countries (LDCs). In addition, the gender divide related to internet access persists
as according to the International Telecommunication Union (ITU), in 2019, 48 per cent of
women used internet globally, compared to 58 per cent of men . Furthermore, learners
outside the formal education systems were given less priority in giving access to devices.

The lack of digital skills among the adult population, in particular among older adults,
represented an additional obstacle for them to access learning opportunities during the
pandemic.’

Despite these challenges and limitations of government measures, the pandemic
has also offered an opportunity to rethink and reimagine more equitable and inclusive,
more flexible and innovative forms of learning. In some countries, the digital solutions
offered new responses to address the learning and training needs of the marginalised and
underserved adults and youth in society. In this regard, I would now like to share with you
a few examples.

In Mexico, the ‘Building & Growing’ programme of the non-profit organization
‘Construyendo y Creciendo, provided marginalized learners and their communities
(45 percent of whom were women) with customised digital literacy courses to acquire a
functional level of digital literacy, as well as learning or improving a trade related to the

8 https://www.itu.int/en/ITU-D/Statistics/Documents/facts/FactsFigures2019.pdf
9 https://unesdoc.unesco.org/ark:/48223/pf0000373815
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construction industry. Learners had a second chance to obtain an officially-recognized and
comprehensive education of good quality™.

In Cote d'Ivoire, the ONG GA-TIC, through its programme ‘Functional literacy for traders
in Abidjan through the use of ICT’, is empowering women market traders with functional
literacy skills through digital technology, helping them improve their skills and livelihoods
and also gain access to vital health information!'.

During the pandemic, the UNESCO’s Global Network of Learning Cities (GNLC) has
provided a useful platform for cities to learn from one another. Launched in 2013, GNLC
provides inspiration, expertise and best practice support for municipal governments in
developing lifelong learning systems. It also stresses the importance of creating learning
communities that connect with transformative social movements, addressing a wide range
of sustainability and citizenship issues that interconnect at many levels. When examining
the practices of GNLC, we saw that non-formal is often delivered through community
learning centres (CLCs), which are well placed to reach vulnerable learners such as women
and other vulnerable groups, to adapt to life changes, such as the ones caused by COVID-19.
In CLCs, which are local educational institutions, learning programmes vary according
to local needs and contexts. These include literacy, post-literacy and basic education, life
skills, income generation and civic education programmes.

The Republic of Korea has been actively pursuing the development of learning cities
since 2001 under the Lifelong Education Act, which empowered local municipalities for
promoting adult education and lifelong learning at local level . Many local governmental
initiatives have been incorporated into regional ordinances for promoting local lifelong
education and helping to establish and operate dedicated community learning centres
in each municipality. Main areas of learning include adult liberal education, cultural
arts education, and citizenship education. For example, Dongducheon City developed a
vision of an ‘all together’ learning city, where communities learn and share collectively.
The city launches initiatives for encouraging inclusive learning, learning in families and
in communities'?. Similarly, the city of Eunpyeong-gu aims at a sustainable future and a
people-centered community through building ‘sustainable lifelong learning communities’
by encouraging cooperation and solidarity among various stakeholders'.

lhottps://en.unesco.org/news/mexican-programme-supporting-adult-education-wins-unesco-literacy-prize
11

https://en.unesco.org/news/literacy-programme-women-traders-cote-divoire-wins-2021-unesco-prize

12 https://uil.unesco.org/city/dongducheon

13 https://preprod.uil.unesco.org/city/eunpyeong-gu

It goes without saying that the COVID-19 crisis has changed the way we learn, work,
and engage in communities and society. It impacted our access to information, services
including health and education. Globally, one witnessed the future of society, economy and
education which has become increasingly and rapidly mediated by technologies.

Part 3: The future of non-formal education in the framework of lifelong learning

I wish to emphasize here how NFE could be further strengthened and reconceptualized
in the framework of LLL in future. Lifelong learning comprises all forms of education and
learning which mostly takes place in non-formal settings and through non-formal education
modalities and in public spaces, at the workplace and in communities and families. It is
rooted in the integration of learning and living, covering learning activities for people of all
ages, in all life-wide contexts and through a variety of modalities, be it formal, non-formal
and informal, which together meet a wide range of learning needs and demands. Lifelong
learning policies adopt a holistic and sector-wide approach involving all sub-sectors and
levels to ensure the provision of learning opportunities for all individuals. Hence, by
essence, LLL refers to NFE.

Lifelong learning is a conceptual framework and organizing principle of all forms of
education, including NFE, based on inclusive, emancipatory, humanistic and democratic
values. It is necessary for a democratic, just, inclusive and sustainable society, as it supports
the development of learning to live together, peace and sustainability, emphasizing
intergenerational and intercultural learning across all levels of education. The 2030 Agenda
for Sustainable Development illustrates that the role of lifelong learning is vital to realizing
the Sustainable Development Goals and is central to deal with the rapid changes in our
societies.

Aswas evident during the pandemic, other issues such as the digitalization of society and
the economy, the climate crisis and ageing highlight the importance of NFE programmes
in the future. I want to argue that formal education and training systems, cannot respond
to demands and changes alone. NFE is needed to provide learning opporrtunities to those
who are left behind and to open lifelong learning pathways to youth and aduts, including
the fast growing population of older adults. NFE being more flexible, learner-oriented,
and able to respond to a diversity of needs, it will be in increasing demand and should be
recognized as such.

Although the use of technologies in education and learning has been increasing for the
past three decades, the Covid-19 pandemic has surely made a leap in this respect. Today,
more learners, irrespective of their ages, have opportunities to access different learning
materials and courses online, and increasingly in multilingual formats. In the future, one
can expect further expansion, diversification and optimization of technology will make
NFE provision even more accessible at an affordable cost, if not for free.
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Coursera, the well-known a massive open online course provider, works with renowned
universities to design and offer online courses, certifications, and degrees in a variety of
subjects (digital marketing, project management, social psychology). In 2021 it was estimated
that about 150 universities offered more than 4,000 courses through this platform.'* The
development of technologies such as Artificial Intelligence and Machine Learning is likely
to open the way to new forms of learning platforms offering truly individualized and tailor
made non formal learning pathways.

New tools for learning and training are not just fundamentally changing a learning
landscape, but they are also helping reconceptualize how learning in general can be
defined, conceived, designed, delivered and acquired. In the future, the focus will be more
on the learning outcomes, rather than the modality of provision. Simultaneously, learning
opportunities are increasingly available beyond schools in libraries, cultural centres,
museums, cinemas and even commercial centres.

Due to the expansion and diversification of learning opportunities offline and online,
national qualifications systems need adopt new mechanisms and tools for recognition,
validation and accreditation. In other words, the current qualifications systems that still
focus on formal learning will need to adapt to a world where informal and non-formal
learning are gaining currency. Recognition and validation of NFE can benefit the most
vulnerable, and therefore contribute towards correcting educational and social inequalities.
In an environment where economies and societies change rapidly due to the advancements
in technologies and the increase in human mobility, the demand for different types of
knowledge, skills, and competencies will keep changing fast. NFE and recognition and
validation can therefore have a significant impact for individuals, on accessing knowledge
and skills and for the functioning the labour market.

In this context, the expansion of micro-learning may be expected. With this, micro-
credentials as a highly flexible, inclusive form of recognition of learning allowing the
targeted acquisition of skills and competences and helping to bridge gaps in learning
outcomes will become even more critical’>. UNESCO is currently working to develop the
World Reference Level tool, a universal tool for the recognition of skills and qualifications
across borders, with a common understanding of skills and qualifications to aid peoples’
mobility and their working and learning opportunities?®.

14 Coursera, 2020. Coursera Impact Report. Retrieved from: https://about.coursera.org/press/wp-
content/uploads/2020/09/Coursera-Impact-Report-2020.pdf

15 UNESCO, 2018. Digital Credentialing: Implications for recognition of learning across borders.
Retrieved from: https://unevoc.unesco.org/home/Digital%20Cred%20Report

16 UNESCO, 2019. World Reference Levels. Retrieved from https://unesdoc.unesco.org/ark:/48223/
pf0000371395

More digitalization also calls for developing generic frameworks or minimum
requirements. For example, learning provisions in NFE which rely on new technologies
need a general reference frame to support the development of youth and adult digital
competences and to safeguard the quality of training programmes. The development of
digital competency frameworks directed towards learners and teachers at all levels of
education, from early childhood to higher and adult education would help in supporting
monitoring, assessment and standardisation of online and offline, nonformal and formal
learning.

While digital competencies will be essential in non-formal education, soft skills will
become increasingly important. These include critical and innovative thinking skills,
interpersonal skills (communication skills, organisational skills, teamwork, etc.), intra-
personal skills (self-discipline, enthusiasm, perseverance, etc.), global citizenship
(tolerance, openness, respect for diversity, intercultural understanding), and media and
information literacy (such as the ability to locate and access information, as well as to
analyse and evaluate media content)”. They enable empowering people to share knowledge,
become aware of their environment, make informed and responsible decisions and allow
individuals to live and work in a context characterised by ambivalence and uncertainty. All
of these skills cannot be developed and updated only through formal education.

Conclusion: Key messages

Every crisis comes with opportunities for change. It is in such unprecedent situations as
the COVID-19 crisis we are experiencing now that we are reminded among other issues,
that non-formal education is a crucial part of comprehensive education provision and
learning eco-systems.

Non-formal education approaches, in particular, have the potential to reach the most
vulnerable and underserved members of society. Even if many education activities have
been put on hold all over the world, digital tools and platforms developed to mitigate
the effects of the pandemic and ensure continuity of learning have also shown that new
initiatives can promote non-formal learning and achieve systemic and transformative
social change.

It is this intersection of the possibilities offered by the new digital learning landscape and
the flexible, nature of non-formal education which can be used to address the particular
circumstances and learning needs of vulnerable groups.

17 UNESCO Bangkok Asia-Pacific regional bureau for education. 2014. Policy Brief: Skills for holistic
human development. [online] Available at: https://unesdoc.unesco.org/ark:/48223/pf0000245064
[Accessed 25 October 2021].
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Non-formal education constitutes an indispensable ally for all those concerned with
addressing our current challenges through lifelong learning. UNESCO and its partners will
continue to broaden their work and deepen their engagement to find sustainable solutions
directed at those who need them the most, such as women and other vulnerable groups.

In short, to address contemporary challenges and achieve sustainability, learning
ecosystems must recognize NFE as an integral and growing part, not simply a ‘gap filler’
but as the passport to lifelong learning journeys.
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5 Coombs, P. 1976. Nonformal Education: Myths, Realities, and Opportunities. Comparative Education
Review, 20 (3), pp. 281- 293.
1 Coombs, P. 1976. Nonformal Education: Myths, Realities, and Opportunities. Comparative Education 6 Rogers, A. 2.0.19' Second-generation non-formal educgtlon and the sustaln.able developmen’g goals:
: operationalising the SDGs through community learning centres, International Journal of Lifelong
Review, Vol. 20, No. 3, pp. 281- 293. Education
2 Rogers, A. 2004. Non-formal education: flexible schooling or participatory education? (CERC Studies 38 (5), pp. 515-526
in Comparative Education 15). Comparative Education Centre, The University of Hong Kong 7 Coombs, P. 1976. Nonformal Education: Myths, Realities, and Opportunities. Comparative Education
3 Hoppers, W. 2006. Non-formal education and basic education reform: a conceptual review. IIEP. Review, 20 (3), pp. 281- 293.
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Sustainable Governance in Non—-formal Education

I. Introduction

The importance of non-formal education is likely to increase in the era of uncertainty
caused by COVID-19 (MOE & NILE, 2021). This is the case because all people will need
to acquire new knowledge and skills to overcome the difficulties of this period of
unpredictability in the economic and social systems. It can be argued that the importance
of non-formal education is particularly great for those who did not receive the benefit of
a formal education during their school-age years due to circumstances at home (Kwon,
2020). Non-formal education not only re-connects them to the education system, from
which they were involuntarily disconnected during their school-age years, but also serves
as an intangible asset needed for them to pioneer a new future for themselves. In this
regard, it is critical for countries participating in the Korean National Commission for
UNESCO (KNCU)’s Bridge Programme to carefully evaluate their current non-formal
education system and look for ways to develop it.

Systemic expansion of non-formal education for the marginalized at the national level
requires various efforts, of which establishing a non-formal education governance that
reflects the educational conditions and administrative systems of each country is the most
pivotal. Such governance can be defined in different ways, but the common interpretation
suggests that it should avoid unilateral policy initiatives by the government or public
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institutions, as previously seen, and should rather be a policy-making method based on
partnerships between the government, private institutions, and civil society (Teisman and
Krijn, 2002). Given this definition, “governance” in most countries can be said to be a
strategy aligned with policy decisions on non-formal education advocated by civic groups
rather than public institutions. Further development of non-formal education, previously
led by civic groups of local level, requires seamless cooperation between NGOs and aid
agencies that have been in charge of non-formal education in each region. When such
partnership-based governance is established, the area and scope covered by non-formal
education can grow while still making good use of the diversity, locality, and specificity
that it has evolved spontaneously in each region.

It is in this context that the rest of this paper discusses the process of development
of non-formal education governance in South Korea since the 1980s. In the case of
South Korea, the universalization of elementary and secondary education and university
education was achieved in a short period of time, but support for non-formal education at
the national level was relatively insufficient. Against this backdrop, non-formal education
at local level is growing beyond the existing system, which was promoted mainly through
central government education policy, through a non-formal education governance in which
local governments, lifelong education organizations, and other relevant institutions can
participate. This South Korean model offers meaningful lessons for countries participating
in the Bridge Programme that want to expand non-formal education for the marginalized
in the future.

II. South Korea’s Experience of Establishing Non-Formal Education Governance
1. Development of Non-Formal Education Governance

Following a regime change in 1980, the South Korean constitution was fully revised and
included an article on lifelong education (“non-formal education” is hereinafter referred
to as “lifelong education”) for the first time. Article 29 of the Constitution provides a
legal basis for the state's obligation to promote lifelong education (Paragraph 5) and a
basis for enacting laws related to lifelong education (Paragraph 6). In order to turn these
obligations into a concrete reality, the Social Education Act was enacted in 1982. This
Act defines “all forms of systematic education, except school education (including higher
education), for the lifelong education of citizens” as “social education,” and stipulates
that the purpose of the law is to provide opportunities for social education throughout
every citizen’s entire life. To realize this, Articles 12 and 13 of the same Act respectively
stipulate that a “Social Education Policy Coordination Committee” be established within
the Ministry of Education as a national social education governance body, and the “Social
Education Committee” be established as the regional social education governance body.
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Following the global spread of the lifelong education paradigm in 1999, the Social
Education Act was completely revised, to become the Lifelong Education Act (Ko, 2010).
Then in 2007 the Lifelong Education Act was again completely revised, and the existing
governance structure modified to revitalize lifelong education (Ko, 2010). Article 10 of
the Act provided for the establishment of a "Lifelong Education Promotion Committee"
under the Minister of Education, the purpose of which was to deliberate on major matters
related to lifelong education promotion policies. This committee was given the authority
to deliberate on: 1) issues regarding the basic plan for promoting lifelong education;
2) issues regarding the evaluation and improvement of policies to promote lifelong
education; 3) issues regarding cooperation and coordination of lifelong education support
services, 4) and other matters prescribed by Presidential Decree for policies to promote
lifelong education. The Lifelong Education Promotion Committee comprises the Minister
of Education and a maximum of 20 other members. The committee members have expert
knowledge and experience on lifelong education, as they comprise vice ministers of

ministries related to lifelong education, and experts on lifelong education and education
for the disabled.

When the Ministry of Education's Lifelong Education Promotion Plan is finalized
through the Lifelong Education Promotion Committee, each city and provincial governor
must then ensure that their city or province’s Provincial Lifelong Education Committee
establishes an annual plan for the promotion of lifelong education at the city and province
level. The law also provides that an Institute for Lifelong Education must be established and
operated to promote lifelong education at the provincial level, and that City, County, and
Autonomous District Lifelong Education Committees must be established to coordinate
projects related to lifelong education for residents at the city, county and district level,
and to enhance cooperation between the relevant organizations. Furthermore, City,
County, District Lifelong Learning Centers and Town, Township, Village Lifelong Learning
Centers must be established and operated to promote lifelong learning at the level of
each regional administrative unit. As such, it can be said that both horizontal and vertical
lifelong education governance has been established in South Korea, encompassing central
and local governments. Table 1 is a summary of the changes in South Korea's lifelong
education governance and relevant laws discussed above.

(Table 1) Legal Basis and Current Structure of South Korea’s Lifelong Education Governance

Category 1980 1990 2000-2007 2008-present
Constitution
stipulates
“state’s
obligation
f.? Fl)romote Social Education
|de ontg » . Act is revised to | Lifelong Education| Lifelong Education
Legal Basis iggga 1on I | hecome Lifelong | Act is completely | Act is partially
Education Act in | revised in 2007 revised
Enactment of 1999
the “Social
Education Act”
is promulgated
in 1982
Social .
. Lifelong . . . .
Central Govern- II:;’dtj.catlon Education Ilslfelong Education I}glfelong Education
ment olicy Promotion romotion romotion
Coordination Committee Committee Committee
Committee
Lifelong
Education Center | National Institute
Specialized is established for Lifelong
Institution at within Korean Education is
National Level Educational established in
Development 2008
Institute in 2000
. City, Province . . . .
Regional Egaalf Lifelong E’Iftyl’ Pr0\é|(;1ce J E}}Eyl, Pr0\é|(|j'1ce .
Govern-ment E uca 'It('in Education CI e on%t ucation CI e on'ngct ucation
ommittee Committees ommittees ommittees
City, County,
Governance ) Autonomous
h?ecr?’! Govern District Lifelong
Education
Committees
16 City, Provincial,
Regional Lifelong
Spepial;ized Educatiqn Provincial
Institution at Information Institutes for
Regional Level Centers are ; ;
designated in Lifelong Education
2000 are established
City, County,
Regional District Lifelong
Public Lifelong Learning Centers
:'eatr?'?.g Town, Township,
nstitution Village Lifelong
Learning Centers

Source: MOE & NILE (2021). 2020 Lifelong Education White Paper (revised by the author).
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2. Current Governance of Non-Formal Education

Figure 1 shows the current structure of governance of non-formal education (lifelong
education) in South Korea, established through the process described above. As shown in
Figure 1, the Lifelong Education Promotion Committee established at central government
level by the Ministry of Education is in charge of overseeing the establishment of lifelong
education policies at the national level. This committee consists of a cooperative structure
that can gather opinions from the government, experts and related parties. The Ministry
of Education has also established the National Institute for Lifelong Education (NILE)
as a specialized institution to support the promotion of lifelong education policies. As
NILE is made up of experts related to lifelong education, it is a critical institution for the
implementation of projects on lifelong education policy at the national level and for the
conducting of relevant research and development.
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(Figure 1) Governance of Non-formal Education in South Korea

Regional governments adapt and supplement the lifelong education policy outlined at
central government level to cater to the conditions and specificities of each region. Korea
has a total of 17 regional governments, as of 2021. Each regional government operates
a Lifelong Education Committee for the promotion of lifelong education that works in
alignment with the policy direction of the lifelong education policy of the Ministry of
Education, taking account of the conditions of each region. These regional committees are
operated as private-public cooperative bodies involving not only public officials but also
local experts on lifelong education and relevant experts from lifelong education facilities.

Regional governments also operate Provincial Institutes for Lifelong Education to make
decisions and execute lifelong education projects at the regional level. In addition, City,
County, and District Lifelong Education Committees exist to make decisions on lifelong
education at the level of the 226 local government units (cities, counties, and districts), and
provide direct support to their residents. These local committees also comprise experts
on lifelong education and relevant experts of lifelong education facilities, in addition to
relevant public officials. In addition to the committees, City, County, and District Lifelong
Learning Centers, and Town, Township, and Village Lifelong Learning Centers are operated
to promote lifelong education at local government level.

The characteristics of lifelong education governance in South Korea discussed above
can be summarized as follows. First, governance at the national level is closely connected
with governance at the local level. When a national Lifelong Education Promotion Plan is
established every five years, in accordance with the Lifelong Education Act, the regional
governments must establish a Lifelong Education Execution Plan for each year of that
plan, ensuring a connection between lifelong education policies at the national level and
lifelong education policies at the regional level.

Second, a cooperative governance is established and operated based on public-private
partnership at the national and local levels. The Lifelong Education Promotion Committee
within the Ministry of Education, the Provincial Lifelong Education Committees within
the regional governments, and the City, County, District Lifelong Education Committees
at the local government level all have experts from private lifelong education and lifelong
education facilities in addition to public officials. Therefore, opinions of experts from the
private sector, and lifelong education institutions and facilities can be factored in, on top
of the perspectives of the central government and local governments.

Third, regional and local governments, which provide various services to local residents,
hold a key role in non-formal governance operations at the regional level. Lifelong
education policy is a key policy of the Ministry of Education in South Korea, but regional
and local governments are included in the vertical governance of lifelong education policy
since adult learners are the main targets (Lee and Chae, 2006). Provincial education offices
and regional education offices that oversee education policy at the regional level play
a role in coordinating lifelong education policies with each of their regional and local
governments. Including local governments in the governance of lifelong education policy
in this way not only helps increase local residents’ participation in lifelong education,
but also helps utilize the local governments’ resources to expand the budget for lifelong
education projects (Kwon, 2006). It is not just the Ministry of Education but also local
governments that contribute to expanding the budget for lifelong education in South
Korea.
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Fourth, various lifelong education models reflecting local conditions and residents’
needs can be developed. As discussed above, the Ministry of Education establishes the
lifelong education promotion plan at the national level in South Korea, but each of the
regional/local governments uses this as a basis to create their own annual lifelong education
execution plans that factor in local conditions and residents’ needs. Accordingly, there are
programs specific to each region based on various lifelong learning models. This kind of
regional diversity contributes not only to developing lifelong education in each region, but
also to enhancing the quality of lifelong education programs at the national level.

Finally, specialized institutions are established and operated in order to support the
creation and implementation of the Ministry of Education and regional government
lifelong education policies. The Ministry of Education receives support from the National
Institute for Lifelong Education in relation to its lifelong education policies, while regional
governments receive support from their Provincial Institutes for Lifelong Education in
respect of the creation and implementation of policies. Continued progress in lifelong
education policies, despite frequent staff movements in central and local governments, is
thanks to the existence of the institutions that specialize in lifelong education.

In this way, the governance of non-formal education in South Korea has several
strengths in terms of lifelong education expansion and quality improvement, but it also
has the following limitations. First, the widening fiscal gap between local governments
leads to regional polarization in lifelong education. Many high-quality programs are
provided for residents in regions with high levels of fiscal independence, but in other
regions, both the quantity and quality of programs may be insufficient to meet residents’
requirements. Recently, the number of lifelong education programs supported by the
Ministry of Education is increasing, but regional polarization is inevitable in a structure
where local governments play a central role in lifelong education governance.

Second, as lifelong education led by public institutions increases, the role of lifelong
education led by the private sector is comparatively weakening. Originally led by civic
groups, lifelong education grew in quality and quantity when it was institutionalized
as part of government policy. However, the role of central and local governments also
increased in that process, relatively weakening the self-sustainability of lifelong education
in the private sector. In order to revive the values of citizen-led initiative, diversity, and
locality inherent in lifelong education, a bottom-up approach is needed whereby civic
groups actively participate in promoting lifelong learning policies by region.

Third, efficient role sharing and creation of an organic linkage system between the
Ministry of Education, which is in charge of lifelong education, and the Ministry of
Employment and Labor, which is in charge of vocational education, are pivotal tasks at
the national level for lifelong education. In the case of South Korea, the boundary between
vocational training and lifelong education is being blurred as the average age of labor

market participation increases owing to the aging population. Thus, both ministries have
each expanded education and training projects for adults, and the overlapping of projects
has been raised as a key policy issue (Ju et al., 2018). Considering the rising importance
of both social integration and national competency development as we enter a super-
aged society, there is a need for a non-formal education governance at the national level
that overcomes the dichotomy between lifelong education, and vocational education and
training.

IMl. Implications for the Establishment of Sustainable Non-Formal Education
Governance

The promotion of lifelong education is a key policy agenda for most countries as a
result of rapid technological advances and regular changes in the industrial structure.
While detailed strategies for promoting lifelong education may differ depending on each
country’s economic level, countries are generally making efforts to strengthen lifelong
education for all citizens. For these efforts to lead to actual expansion of lifelong education,
it is necessary to create a sustainable governance for non-formal education. The following
outlines some major considerations for partner countries of the Bridge Programme to
consider when creating a non-formal education governance structure, based on the
experiences of South Korea mentioned above.

First, conditions need to be created in which non-formal education is included as part
of the national education governance so that non-formal education can receive public-
sector support. There are many cases in which non-formal education is overlooked
among countries that have not yet achieved universalization of elementary and secondary
education, as their government support is focused on elementary and secondary
education. In order to solve this problem, the institution that promotes education policies
at the national level (i.e. the Ministry of Education) must be equipped with a department
specifically for non-formal education. Furthermore, a body equivalent to South Korea’s
Non-Formal Education Promotion Committee should be formed to enable social consensus
to be reached on the way to promote non-formal education, and discuss and decide the
promotion plan for non-formal education and key projects. This committee needs to
institutionalize the participation of experts and practitioners of non-formal education
in addition to public officials from the Ministry of Education, in order to factor in the
characteristics of non-formal education in practice. In addition, for seamless operation of
this committee it is necessary to establish centers to support research and development of
non-formal education projects in state-run education research institutes. This is because
the quality of non-formal education policies at the government level can be enhanced
when an institution exists that 1) regularly surveys the status of non-formal education,
and 2) analyzes relevant data and suggests improvement points for non-formal education.
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Second, local governments that can relatively easily identify potential targets of non-
formal education need to be included as major players in the governance of non-formal
education. The nature of non-formal education makes it difficult to discover targets for
education, and it is also difficult to develop and conduct education programs that consider
regional conditions. As mentioned above, non-formal education in South Korea was able
to take off so quickly because local governments, which support the lives of local residents,
were involved in non-formal education governance. Therefore, although the situation may
vary for each country, it is necessary to consider including local governments (or local
autonomous entities, etc.) in non-formal education governance.

Third, non-formal education governance must be formed in a way that its spontaneity,
diversity, and connectivity can be maintained. The role of public institutions is pivotal in
creating and operating a governance structure to expand non-formal education in a stable
manner. However, to maintain the spontaneity and diversity of non-formal education,
experts from the private sector and relevant groups must be actively involved as well.
Their participation will reduce problems that often arise from the process of expanding
non-formal education led by the central or local governments, such as education lacking
realistic on-the-ground experience and non-formal education unaligned with local
education needs.

Fourth, governance that factors in both sustainability and scalability of non-formal
education must be established. In addition to role division, a financial procurement
strategy must also be considered for the development and execution of non-formal
education policies to ensure sustainability of non-formal education. Unlike primary and
secondary education, for which financial procurement is comparatively easier as they are
most usually considered compulsory education, non-formal education is more difficult to
procure public funding for. To address these challenges in South Korea, local governments,
which collect local taxes, have been included as key players in the governance of non-
formal education, leading to an increase in funding. Meanwhile, to improve scalability,
an institution dedicated to research and development of non-formal education at the
central or local government level must be established. This is because an institution that
intensively studies non-formal education is necessary to explore possible future ways
forward for non-formal education in response to rapid social change.

Finally, a legal basis must be established for the creation and operation of non-formal
education governance. In order to provide secure support for non-formal education like
the support given to elementary, secondary and higher education, either laws on the
governance of non-formal education must be included in existing education law, or a
separate law must be enacted as has been done in South Korea. Such a legal basis is
necessary to secure the structure, resources and funding for the creation and operation of
non-formal education governance. Furthermore, it will enable continued development of
non-formal education governance, reflecting future social changes.
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Bhutan’s economy is largely based on agriculture, forestry, tourism and hydropower. The
Gross National Happiness Commission is the central planning agency of the Government of
Promoting Lifelong Learning through Skills Development Bhutan Wl?lch.plays a k.ey rf)le in 1dent1fy1r.1g pr101‘r1tiles, allocating resources, setting tal.rge’Fs
LS E3F LABHS SHAS) and coordinating, monitoring and evaluating policies and programs. The GDP per capita is
US$ 3411.94 (2019) and GDP growth rate: 5.46% (2019)

China

Ms. Wangchuk Bidha
&% H| =5t
Chief Program Officer, Bhutan National Commission for UNESCO
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Overview of Bhutan

Bhutan is a small and landlocked country, situated between China (Tibet) and India and
has an area of 38,394 square kilometres. Bhutan is located in the eastern Himalayas and
is mostly mountainous and heavily forested. Bhutan is one of the most rugged mountain
terrains in the world and has elevations ranging from 160 meters to more than 7,000
meters above sea level. The country is divided into three distinct climatic zones: alpine,
temperate and subtropical zones.

Figure 1: Map of Bhutan

Under the leadership of His Majesty The Fourth Druk Gyalpo Jigme Singye Wangchuck,
Bhutan adopted the Constitution in 2006 following which Bhutan became a Democratic
Constitutional Monarchy in 2008. The head of government is the Prime Minister, who
is elected from the ruling political party. Bhutan follows a five-year socio-economic
development planning cycle starting with the 1% Five Year Plan (FYP) in 1961.

emagaishel Samdrupjongkhar Y

~_ )
y -

Bhutan’s total population is 735,553 persons where 681,720 persons were Bhutanese :
during Population and Housing Census of Bhutan in 2017. The population grew at a rate Al N B ==
of 1.3 percent per annum between 2005 and 2017. In terms of geographical distribution of o i
population, Thimphu, capital city, has the largest population with 19.1 percent of the total
population and Gasa least populated with 0.5 percent.
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Education System in Bhutan

Education in Bhutan, until 1950’s was mainly monastic and mass modern education journey
around 1955, initiated by and under the farsighted leadership of His Majesty Jigme Dorji
Wangchuck, The Third King, who is fondly remembered as the father of modern Bhutan.
Today, the Education system in Bhutan has three main forms; general education, monastic
education and non-formal education.

Recognising the importance of education in development, the Constitution mandates the
State to provide free basic education to all. Bhutan has always accorded highest priority to
education, as such it has continually instituted various reforms in order to make education
relevant and responsive to the needs of its people. Bhutan has made rapid progress and is
very close to achieving Universal Primary Education. The literacy rate increased from 59.5
percent in 2005 to 71.4 percent in 2017, an increase of 11.9 percentage points and with the
adult literacy rate being 66.7 percent and youth literacy rate of 93.1%.

Bhutan is relooking and reengineering the education system guided by Royal Decree.
Therefore, work is currently under progress to bring about desired reform taking into
account all the critical aspects of the education system such as school structure, curriculum
and assessment, professional development amongst others.

The GNH Survey 2015 also reported an increase in literacy status and values compared
to 2010. Literacy improved in rural areas and more among women. The results can be
attributed to efforts made to step up non- formal education programmes and informal
learning and teaching practices in the rural areas.

Background on Non-Formal Education Programme

The Non-Formal education programme was initiated in 1990 by National Women
Association of Bhutan (NWAB) to promote the socio-economic conditions of Bhutanese
women under the Royal Command of the Fourth King of Bhutan, His Majesty King Jigme
Singye Wangchuck. The programme provided a range of basic literacy and numeracy
materials to teach functional Dzongkha to empower women. The Department of School
Education took over the program in 1993, given the mandate of the NFE programme to
provide functional literacy and numeracy to the youths and adults who missed formal
schooling. With widespread popularity of the programme, the Non-Formal and Continuing
Education Division (NFCED) under the Department of Adult and Higher Education,
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Ministry of Education was established in 2004. Since its inception in 1990, the Non-Formal
and Continuing Education programme (NFEP) has been able to provide functional literacy
skills to the underserved population who are 15 years or older, mostly women. The NFEP
provides 12 months long Basic Literacy Course (BLC) in Dzongkha-National language
and after successful completion of it, BLC graduates move towards a 12-month long Post
Literacy Course (PLC) where basic functional English is introduced.

With the widespread popularity of the programme, CLC was initiated in 2003 with the
objective of developing livelihood skills through tailoring, embroidery, carpentry and
others to Post Literacy graduates of NFE, out of school youth, nuns, monks and anyone who
is literate and is aspiring to learn vocational skills. It was also initiated to promote lifelong
learning

Mandates

1. Provide functional and skills-based literacy to youths and adults who have
missed formal education;

2. Promote Dzongkha, the national language;
3. promote life-long learning;

4. Provide opportunities for acquisition of livelihood skills, career advancement
and academic qualification upgradation for youth and adults; and

5. Provide platform for promoting community vitality

Statistics of NFE

Number of Number of
u Total u Number of Learners Total
Centres Instructors
BLC | PLC Male Female Total Male(M) Female(F)
271 211 482 BLC:79 BLC:192 271 BLC:574 BLC: 2047 2621
PLC: 57 PLC: 154 211 PLC: 865 PLC: 1583 2447
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Map showing the number of Non-Formal Education Centres (NFECs )
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Overview on Community Learning Centres

The NFE programme continues to be an effective programme in providing basic literacy
and numeracy mostly to rural populations who have missed the opportunity to pursue
formal education. With the growing emphasis on the importance of education and skills
development, the Community Learning Centre (CLC) programme was initiated in 2003 to
respond to the rapidly changing socio-economic patterns, national needs, and to promote
lifelong learning.

The objective of developing livelihood skills through tailoring, embroidery, carpentry and
others to Post Literacy graduates of NFE, out of school youth, nuns , monks and anyone
who is literate and is aspiring to learn vocational skills. It has been more than decades since
the inception of CLC.

Similarly, Community Learning Centres (CLC) has been successful in skilling the NFE
graduates who completed Post Literacy Course (PLC) and also out of school youth, nuns,
monks, etc in the field of tailoring, carpentry and other relevant skills. The skills are mostly
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focused on financial empowerment to improve the socio- economic conditions in the
community.

Statistics of CLCs
Number Number of
umbe umber o Total Number of Learners Total
of Centres | Instructors
Male Female Male Female
28 4 27 31 34 310 344

Map of Bhutan Showing locations of the Community Learning

Centers(CLCs)
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Achievements of NFE Programme

Since its inception in 1990, the Non-Formal and Continuing Education programme (NFEP)
has been able to provide functional literacy to the underserved population who are 15
years or older, mostly women. Till date, NFE programme has benefitted approximately
203,471 learners in acquiring functional literacy skills and as per the report of 2017
Bhutan Living Standard Survey.
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Challenges
T I ——— Over the past decades, NFCED has been successful in expanding access to literacy services.
® However, with the rising societal expectations related to the provision of quality education
T —— and lifelong learning in the 21st century, it has become a challenge to adequately serve the
= needs of diverse learners in the society with little or no competent NFE instructors.
PosT LiTERACY COURSE PILOTED L. . . . . . . .
® Similarly, Community Learning Centres (CLC) are intended to provide diversified vocational
skill training to meet the demand of the learners and strengthen lifelong learning. However,
EsTABLISHMENT OF NEW NFE CENTRE ESTABLISHED . A A .

& tailoring has been the common vocational course conducted throughout the CLCs owing to
¥ Gy Liiia Cairis B miis limited vocational skill traits of the CLC Instructors. As such, course diversification in CLCs
+INPEROLICY OOELINES DEVELORED = is seen as one of the means to maximize the learners and also cater to different needs of the

learners in the community.
CONTINUING EDUCATION INITIATED

¢ Some of the challenges that needs to be met:
1. RECRUITMENT OF NFE INSTRUCTORS DECENTRALIZED
2. LR SRILLESASER' PLG ETRUGTORS GUIDE DEVELOPED a 1. cater to the remaining 34% of the illiterate population to achieve the goal of 100%
literacy rate in the country.
NFE IMPACT ASSESSMENT CONDUCTED
T RTERIAE DRV OPEG Ol DR ERATYE CITERsse: AR Rnee, WASTE 2. strategizing vocational trades in CLCs to empower with livelihood skills and
MANAGEMENT AND ANTI CORRUPTION FOR PLC 1 :
2. HoNnOoRARY MENTION OF CONFUCIUS AWARD Strengthen hfelong learnlng
3. Develop capacity and competency of the NFE instructors as recommended in NFE

Revisep BLC CURRICULUM AND INSTRUCTORS GUIDE & Review Report 2015
ADDITIONAL MATERIALS FOR PLC NON DISASTER . . . . .
MANAGEMENT DEVELOPED 4. Achieve 80% adult literacy rate by 2024 as stated in Bhutan Education Blueprint

- 2014-2024
INTERNATIONAL CONFUCIUS LITERAY AWARD

d 5. Digital resources for NFE as recommended in iSherigl Review Report 2018.
e " 6. Strengthen ICT infrastructure and connectivity for better learning and educational

services as reflected in iSherig 2 Education ICT master plan.
NFE MONITORING TOOLS AND NFE OPERATIONAL GUIDELINES FINALIZED

INTERNATIONAL CONFERENCE ON CAPACITY BUILDING IN BHUTANESE NON-FORMAL o
EDUCATION WITH SUPPORT OF KOREAN NATIONAL COMMISSION For UNESCO. NFE
SIERATIONAL TIUIDECINES FINALIKD ® Background on the Bridge Bhutan Project

gy P CPRRATIONAL GUIDELINNE PRIVIED In September 2015, Bhutan together with the global community adopted “The 2030 Agenda
ADVOCATED ALL THE LOCAL LEADERS ON NFE PROGRAM AND NFE OPERA-

.| TIONAL GUIDELINES. for Sustainable Development Goal (SDGs)” in UN headquarters at New York. Given the
similarities between Bhutan’s development philosophy of Gross National Happiness and
SDGs, both aspiring to pursue a sustainable socio-economic development path, the SDGs

1. Non-FormaL EpucaTioN EQUIVALENCY FRAMEWORK were ahgned in the ﬁve_year plans_
2. NaTioNAL LEVEL COMMUNITY LEARNING CENTRE EXHIBITION
3. DOCUMENTARY OF NFE PROGRAMME

DeveLOPED NFE EauivaLEncY FRAMEWORK.(NFE-EaF)

°

1. REVIEW OPERATIONAL GUIDELINES FOR NFE PROGRAMME
2. REVIEW OF BASIC LITERACY COURSE CURRICULUM é At the 2015 World Education Forum held in Incheon, in the Republic of Korea, the
T international community reaffirmed the importance of education as a critical driving force
—e behind sustainable development. The SDG 4 aims to “ensure inclusive and equitable quality
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education and promote lifelong learning opportunities for all”. Among various agents
that hold primary responsibility for achieving the SDGs, the United Nations Educational,
Scientific, and Cultural Organization (UNESCO), as the United Nations specialized agency
for education, is spearheading efforts to achieve SDG 4 by 2030. National Commissions
for UNESCO (NatComs), as UNESCO’s national cooperating bodies, are well placed to
coordinate projects that contribute to achieving SDG 4 at both policy- and field-level, and to
invite governmental/ non-governmental bodies and other experts to conduct projects that
contribute at local and national level.

To this end, the Korean National Commission for UNESCO (KNCU) aims to partner with
NatComsin Asia and Africa to improve access to quality education for the most marginalized
people within these regions. KNCU is partnering with NatComs to become partners of the
“UNESCO National Commissions Partnership Programme for Sustainable Development
Goal 4” to contribute to the achievement of SDG 4 by implementing non-formal education
projects - with a special focus on basic education - in collaboration with other interested
NatComs in Asia and Africa.

The objective of the 12th FYP is “Just, Harmonious and Sustainable Society through
enhanced Decentralisation.” The objective is underpinned by principles of leaving no one
behind, narrowing the gap between the rich and poor, and ensuring equity and justice.
The SDG4 Quality Education of the 2030 Agenda is reflected as National Key Result Area 7,
Quality education and skills, in the 12t FYP.

Bhutan is one of the project countries in Asia to have the opportunity of receiving support
from Korean National Commission for UNESCO, Republic of Korea to enhance access to
quality education for educationally marginalized people through provision of non-formal
education and secondly, to strengthen the capacity of partner countries with regard to
providing non-formal education.

The project entails implementation of non-formal education projects with focus to enhance
adult literacy and skills development. The Memorandum of Understanding was signed in
November 2019 for five years from 2020 - 2024 to implement the project with support from
Korean National Commission for UNESCO, Republic Korea.

Non-Formal Education (NFE) and Continuing Education programme continue to serve as
effective lifelong learning programmes in providing basic literacy and functional skills to
youth and adult population who missed formal education. The Royal Government continues
to strengthen NFE programme to achieve higher adult literacy rate and through the project,
it is expected to support achieving adult literacy rate and enhance skills development

Overview of the Project (2020- 2024)

The project focuses to enhance adult literacy and skills development outlining the
following activities:

1. Development and Implementation of NFE-MIS (Management Information system):

Currently, the data is manually collected and managed at the Ministry of Education,
Dzongkhag, Thromdes and CLCs and NFE centres with varying details and formats.
This practice of collecting data is tedious and does not support in-depth analysis of
data to improve the programme. In addition, the NFE Programme Review Report 2015
recommended enhanced monitoring, evaluation and support services to improve the
non-formal programme and services.

Therefore, the need to develop a comprehensive NFE Management Information
System (NFE-MIS) will help manage information on CLCs, NFE centres, Instructors and
Learners for planning, monitoring and evidence-based decisions. Further, the system
will provide indicators on scope, reach and impact of NFE and CLC programs.

Objectives:

+  Develop the system Create database system which would enhance
administration, improve services and foster evidence-based decisions;

+  Create Repository Module in NFE-MIS to upload all digital resources for easy
access to Instructors

+ Train Instructors and Stakeholders on NFE-MIS

+  Build capacity of the ICT officials to maintain and support the system

The development and implementation of NFE-MIS encompasses of the following sub-
activities:
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1.1. Stakeholders Consultation on Requirement Analysis of the system

1.2. Development of Software Requirement Specifications (SRS)
1.3. Develop NFE- MIS
1.4. Implementation of NFE-MIS

1.4.1. Pilot Testing of NFE-MIS

1.4.2. Training of Stakeholders, Instructors on NFE-MIS

1.4.3. Technical capacity building of ICT and inhouse staff to manage and
maintain the system.

1.5 System Review and Enhancement of NFE-MIS

2. Establishment of New Community Learning Centres (CLCs)

Community Learning Centre (CLC) was initiated with the objective of skilling the NFE
graduates who completed Post Literacy Course (PLC) and also out of school youth, nuns,
monks and anyone who is literate and aspires to learn vocational skills. It intends to develop
livelihood skills through tailoring, embroidery, carpentry and other relevant skills focused
on financial empowerment to improve the socio- economic conditions in the community.
It is not only to promote skills development and livelihood skills but also promote local
wisdom, culture and values to strengthen community vitality and for lifelong learning
opportunities.

In the 12 Five Year Plan, a total of 10 new CLCs is to be established. Therefore, every year,
2 new CLCs are to be established under this project to ensure equity and the plan is to
establish at least one in every district.

Objectives:

«  Develop livelihood skills

+  Provide opportunity for graduates of NFE and out of school youth to continue

learning

«  Promote lifeline learning

The establishing of new CLCs will entail of the following sub- activities:
+ Feasibility study
+  Procuring of equipment and furniture
+ Transportation to the target ClICs

« Launch of CLCs

3. Operating Model CLCs in four regions

A Model CLC is planned to exhibit as Centre of Excellence and also serve as a resource
centre to other CLCs. The model CLC would serve as a training facility, outlet and also to
conduct classes. It would also accommodate training infrastructure and to promote the
skills and produce of the CLCs. This would create a platform for the Learners to showcase
their skills learnt. The model CLC would function as Classes for NFE; Outlet for CLC
products; Exhibition space for CLC; for nearby CLCs.

Four regional model CLCs will be established to cater to the needs of the learners and
Instructors according to the region. The regions would be made operational each in East,
West, North and South in the country. The model CLCs would be established in the existing
infrastructure by retrofitting or maintenance of existing structures.

Objectives

«  Furnish as Model CLCs in four regions
+ Create Outlet to market products for all CLCs
+  Create platform to promote lifelong learning

« Function as resource centres for nearby CLCs and NFECs

The operation of Model CL.C would consist of following activities:
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3.1 Retrofitting and maintenance of existing structure
3.2 Procuring of digital device

3.3 Procuring of furniture

3.4 Procuring of equipment

3.5 Create Library

3.6 Purchase of Utility Vehicle

4. Supply of Equipment and Learning Materials to CLCs (ICT, TVET etc)

CLC is a focal point to provide opportunities for basic vocational, cultural and traditional
educational programmes to NFE graduates and neo-literates to enhance lifelong learning.
The activities organized in CLCs cover a wide range of community -based development
programmes in health, agriculture, education and entrepreneurial skills consistent with
need of the learners. CLCs are increasingly seen as important initiatives for socio-economic
development. Therefore, to make CLCs more attractive and maximize the enrollment,
course diversification has become very crucial. There are currently 26 CLCs across the
country and all CLCs require to be strengthened in terms of equipment and furniture. By
2030, all CLCs must be equipped to strengthen the CLC programme.

Objectives:
+ Improve CLC programme using digital devices
+ Enhance vocational trade like baking, weaving,
+  Equip CLC with teaching and learning materials
The establishing of new CLCs will entail of the following sub- activities:
4.1 Furnishing existing CLCs

4.2 Institute Mobile Instructor

5. Provision of NFE Curriculum in Digital and Printed forms

NFE has a curriculum for Basic Literacy Course (BLC) and Post Literacy Course (PLC)
courses where the BLC curriculum is offered in National Language (Dzongkha) while the
PLC courses are offered in Dzongkha and English. In the curriculum framework for BLC
and PLC, some of the thematic areas are Life skill Education; Numeracy; Culture and Value
Education; Environment Education; Media and Literacy Education; Health, Hygiene and
Nutrition Education; Agriculture Education; Parenting Education; Democracy Education;
Citizenship Education; Rights of the Child; Disaster Management; Domestic Violence; Drug
abuse; Corruption; My country, My King and many more. The NFE Learners once enrolled
will have to complete BLC and PLC to graduate and then progress into an advanced learning
course in CLC. For this, the Learners require textbooks and workbooks for their everyday
lesson.The curriculum requires review after every five years to meet the changings needs of
the learners. The revised curriculum would be provided in digital as well as printed forms.

Providing digital copies is equally important as the Learners and Instructors would get
access to updated teaching learning resources. The digital forms would be uploaded in
NFE-MIS under the Module Repository to provide easy access to Instructors to use for
everyday learning. In addition to digital textbooks, workbooks, other learning materials
will be uploaded and also links to learning materials will be provided. This will enable
Instructors to use a variety of learning materials beside the textbooks and workbooks.

Objectives

Provide textbooks and workbooks to all Learn

Provide Instructor’s manuals to all Instructors

The establishing of new CLCs will entail of the following sub- activities

5.1 Review of BLC and PLC Curriculum
5.2 Printing of Reviewed Curriculum
5.3 Curriculum provided in printed and digital forms

5.4 Orientation on revised Curriculum for Instructors
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6. ICT, TVET Capacity Building Workshop for Instructors and Stakeholders

Capacity building for the NFE and CLC Instructors and Stakeholders is the priority in
realising the goals and objectives of Non-Formal Education. Instructors play a critical
role in providing literacy, post-literacy, vocational courses to the learners. Therefore, it
is pertinent to develop the capacity of Instructors for NFE Centres and CLCs to become
vibrant and successful. The capacity building would allow Instructors to explore and
experience ideas and practices in other CLCs and NFECs and also allow them to share their
best practices. It is also to provide enthusiasm, passion and continuous improvement to
take NFE programmes to greater heights.

Objectives

- Promote and strengthen the livelihood skill development of both CLC Instructors
and Learners.

Provide avenues to improve their socio-economic conditions.

Increase enrolment of Learners

6.1 Study Visit on Adult Education and lifelong learning in Republic of Korea
6.2 Development and Implementation of Online Learning Platform

6.3 Development and Implementation of Dzongkha Reading Application

/. National Level CLC Exhibition

The first ever CLC Exhibition was held in 2019 coinciding with International Literacy Day on
8th September in the capital city under the 2019 Bridge Bhutan Project. The event provided
an opportunity for Instructors and Learners to showcase their exhibits, sell the products
and also learn entrepreneurship skills. It also provided an avenue for all the Instructors and
Learners to interact and share experiences with each other.

Since the first exhibition was a huge success, the exhibition will be organized again to
experience marketing techniques and exchange of ideas among the CLC Instructors and
Learners.

Objective:

- Provide opportunity for the CLC Learners and Instructors to showcase their skills

acquired
provide a platform to share experiences and ideas
support channelling and distribution of the products in the market and

help build entrepreneurship skills.

To organize the National Level CLC Exhibition, following sub-activities is listed:

7.1 Consultative Meeting for Planning and Preparation
7.2 National Exhibition Day
7.3 Post Exhibition Meeting

8. Monitoring and Evaluation

Monitoring is considered as an important mechanism for effective implementation of
the project while evaluation assesses the extent to which the project has achieved its
intended objectives as mentioned in the project document. Considering the importance
of monitoring and evaluation, M&E tools will be developed by reviewing and adapting
from the existing® and used for monitoring for effective implementation of the activities
outlined in the project.

Objectives:

Monitor the implementation of the activities outlined in the plan
Ensure effective implementation of the activities

Measure the achievements and challenges of the project

8.1 Regular Monitoring: Field visit to CLC and NFEC to monitor using the tools
developed to monitor the activities implemented.

8.2 Follow-up and Reporting: Follow up with NFCED and DEOs to ensure activities are
implemented as planned. Prepare reports on a monthly basis through a monthly
report template and update in google forms.
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8.3

8.4

8.5

Auditing of the project: Liaising with Administrative and Finance Division(AFD) to
carry out the auditing of all the activities planned to ensure utilization of the fund as
intended. The Royal Audit Authority(RAA) officials will audit the activities planned
and implemented annually.

Impact Study on project: Upon the implementation of activities outlined in the
project, an impact study would allow us to reflect and learn how the project has
contributed to bringing positive changes in the NFE programme. It will inform on
the success of the program that has supported in accelerating adult literacy rate
in Bhutan and in fulfilling the aim of SDG 4”ensure inclusive and equitable quality
education and promote lifelong learning opportunities for all”. The study would not
only serve as a pointer in the achievements but most importantly, it is expected to
inform on strengths, weaknesses and recommendations on further improving the
NFE programme to achieve 100 % adult literacy rate in Bhutan.

Satisfaction with Life (SWL) Survey: The study will be carried out with the learners
of CLC with a minimum of 60 Learners every year. The study will be carried out two
times a year i.e. pre and post assessment.

Implementation of the Project

2020 Annual Plan
1. Developing ICT-based NFE-MIS (Management Information System)

The development of NFE-MIS entailed Requirement Analysis, Consultation Meetings
and Development of the NFE-MIS.
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2. Establishing 2 Community Learning Centres (CLCs)

The two new CLCs were established in Pemashong in Medrelgang Geog (block) in
Tsirang and Panbang, Zhemgang. The establishment of new CLCs encompasses
feasibility study, procuring equipment and furniture and then launch of CLCs.

3. Furnishing 8 Existing CLCs

The target CLCs were equipped with equipment, furniture and laptops.
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4. TImprovement and Provision of Teaching and Learning Materials

The BLC curriculum was first reviewed looking at the content, language and relevancy
to the current needs of the learners. The reviewed curriculum was then printed and
provided to Learners across the country.

M R e e )

Instructors Guide Textbooks

5.  Training Workshop on Advanced Tailoring for CLC Managers and Learners

The Learners and Instructors shared the need to learn stitching of Gho (National Dress for
men) and Jacket. The Instructors and Learners then trained the remaining Leaners through
Post Training workshop at respective CLCs.

2021 2EIX] LA
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6. Training Workshop on Baking and Weaving for CLC Managers and Learners

The Instructors and Learners from target CLCs were trained on Baking and Weaving and
the training was planned based on the requirements shared by CLCs. The Instructors
and Learners then trained the remaining Leaners through Post Training workshop at
respective CLCs

/. Monitoring and Evaluation

Visit to few CLCs was carried out to see the implementation of the activities of the project.
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Achievements
o Ability to complete the project activities despite the pandemic
o Diversify the vocational trade (baking and weaving)
e Capacity building of learners and Instructors
o Increased partnership and collaboration

Experiences
e Opportunity to collaborate and network

e understanding the role of NFE programme in the lives of the people

W hu CLC .o . . . .
angent » Significance of contributing to enhancing adult literacy

B R e e ooty | chear . conee e VIR TTE T
—— —Sd 1

Tl

Challenges
« The COVID-19 pandemic affected the completion of the activities as per the
timeline

« mismatch of financial years - Bhutan follows the fiscal year, whereas KNCU follows
calendar year.

« Low internet connectivity

Impact of COVID-19 pandemic
« Disengaged from daily contact learning

« Digital gaps

« Learners and instructors not able to cope up with learning through social media
platform.

+ Completion of courses disrupted.

« Drop out of learners.

Conclusion

On behalf of the Ministry of Education, Royal Government of Bhutan, sincere appreciation
and gratitude to the Korean National Commission for UNESCO, and generally to the people
and the Government of Republic Korea for the generous support to the cause of adult
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education in Bhutan. Since 2015, Korean NatCom has been supporting us through the
Bridge Bhutan Project. Through this project, Bhutan has been able to improve the quality of
life of those who could not pursue formal education, through literacy and lifelong learning
programmes at community and national levels in Bhutan. The programme has benefitted
many learners, mostly women, who have been able to create self-employment. For instance,
many have started home-based tailoring; many have got employment with tailoring shops;
while a few have started their own shops.
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From Beneficiary to Active Player:
The Roles of Community in Non-Formal Education

Reemergence and Diversity of Non-Formal Education
Non-formal education failed to hold the attention of global conversations on
education in the late 1990s and the early 20th century, while continuing education
and lifelong education were drawing attention. Starting from the late 2000s, however,
discussions around non-formal education started to reemerge in publications by
international organizations, such as UNESCO, as well as leading journals on education.
There were three main factors non-formal education has been highlighted again.
First, growing emphasis on lifelong learning, beyond lifelong education, led to greater
interest in formal, informal, and non-formal learning.! Second, governments around
the world became more interested in alternative forms of education systems to meet

diverse demands of complex and increasingly changing societies. Third, there was a

1 According to UNESCO (2009), non-formal learning is not provided by education or training
institutions and typically does not lead to certification. However, (in terms of objectives, time or
learning support) non-formal learning is structured and intentional from the learner’s perspective.
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growing realization that international development goals, underpinned by Sustainable
Development Goals (SDGs), could not be achieved through formal education alone.
The roles of non-formal education related with multiple fields such as health, women,
environment, technology became aware of its significance (Rogers, 2019).

There is not a single standardized non-formal education model, and the defining
characteristic of non-formal education is diversity compared to traditional education or
formal education. Non-formal education responds flexibly to growing learning demands
and learners’ needs that formal education cannot easily support, such as out of school
children, illiterate adults, refugees, and migrant adolescents. It could also serve as a
bridge to different education systems through, for example, an education certificate
program . In this sense, goals, processes, and outcomes of non-formal education could
vary depending on the readiness of individuals or regions.

Society is evolving at an unprecedented rate, and COVID-19 has prompted
conversations around the roles of non-formal education again. This is because non-
formal education is proving its potential to complement and produce synergy effects
with formal education, while many schools in the world are closing. At the same time,
the roles of local communities, which have been overlooked in formal education, are

being examined again.

Non-Formal Education and Community

Non-formal education is facing both crises and opportunities amid the
transmission of COVID-19. The government- and private-led non-formal education
sector is experiencing numerous challenges due to economic slowdown, which resulted
to budget cuts, temporary closure of facilities, and unstable employment status of
educators (OECD, 2021). For example, in Cambodia, Community Learning Centers (CLC)
gradually expanded from 321 in 2013 to 356 centers in 2018 (MoEYS, 2019). However, the
COVID19 outbreak slashed teaching staff and resources, and CLC operations after 2020
have been reduced(Chheng, 2021).

COVID-19 also prompted a new perspective about the roles of non-formal

education, which were previously thought to be ‘outside’ of the formal education. In fact,
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education has occurred outside of the school in various respects. Many children and
adolescents have learned communication, empathy, and life skills at home, and adult
learners have expanded their horizon through education programs offered at libraries,
museums, and CLC. As schools are closing globally and learners are staying home and
community, the roles of non-formal education is garnering attention to be present-time-
focused, responsive to local needs, and learner-centered (Taylor, 2006). It is important to
note that non-formal education not only responds to learners’ needs but also improves
learning gaps and complements formal education. As demonstrated in <Figure 1>,
further participation of a community network in education can bring together a social
capital of school, community, household, and non-formal institutions and enrich
curricula and learning outcomes (Iyengar, 2021).In other words, Formal, non-formal,

and informal education crosses each other’s boundaries, enabling community learning.

* Community library

* Expert-led seminars

= Community projects
|e.g., gardening, service)

* Business groups, eco-

friendly vendors

+ After-school classes

+ Health-education modules

+ Parent education
programs

« Examples from

communities shared

through FTOs

A/

Households Nonformal

* Remedial education
programs

= Library programs

= Museums and arboretum-
based programs

* E-modules on various
subjects

* Parent-based
education

» Activity-based classes

» Lesson sharing

= Informal WhatsApp-
based discussions

Ne =73

<Figure 1> Framework of Community Network Participation

in Education and Social Capital (Source: Iyengar, 2021)

In non-formal education with characteristics of diverse participants, communities

play crucial roles and can drive practical outcomes of sustainable development.?
Community-based education leverages its social capital and enables participants,
including future generations to respond to fast-evolving global challenges in a practical
manner. it also contributes to learners’ sustainable improvement by acquiring

new knowledge and technology driven by the community. Most of all, it is when a
community is at the heart of non-formal education that participants can redefine,
reassess, and advance local and indigenous knowledge (UIL, 2017). Communities
previously considered a ‘subject’ or the ‘beneficiary’ in international development
cooperation projects can become an ‘active player’ as non-formal education is planned
and executed with the community at its core (still, objective evaluation of which
community member makes decisions is vital). Community-based non-formal education
can further empower an integrated approach towards social development as it intersects
with various constituents of community, such as education, agriculture, health, culture,
and environment.

Below are two real-world cases of community-based non-formal education
demonstrating communities’ roles and contributions to sustainable development. The
first case is Maetha community in the Mae On sub-district, Chiang Mai, Thailand and the
second case is Hongdong Village in Hongseong-Gun, Chungcheongnam-do, Republic of

Korea.

Case 1. The Maetha Community (Mae On Sub-District, Chiang Mai, Thailand)
The Maetha community in Chiang Mai, located in the north of Thailand, has

practiced sustainable farming for about 20 years and developed a unique non-formal

learning system by implementing open learning spaces and youth camps. Instead of

being independent and secluded, the Maetha community has established a collaborative

2 Diverse entities participate in providing non-formal education, such as public institutions, public-
private partnerships, employers, media, civil societies, NGOs, and international organizations
(Latchem, 2014).
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relationship with the local government, non-government organizations (NGOs), and

urban consumers in designing education models for sustainable development.
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<Figure 2> People of Maetha Community

(Source: Maetha Organic Facebook page)

Green Net, a Thai NGO, played a significant role in the community’s early
transition to organic agricultural practice. Until the late 1990s, a majority of Maetha
farmers grew only one crop at a time, like many other farming villages in the country.
However, this led farmers become vulnerable to price fluctuations or natural disasters,
and the use of chemicals threatened farmers’ health. As such, the Maetha community
and Green Net joined hands to shift to grow multiple organic crops. With efforts to
preserve native seeds and secure markets, there are now over 100 farms practicing
organic and sustainable farming.

The Maetha community has accomplished in integrating non-formal education
with sustainable farming. One of the best examples is Maetha Organic Café, which was
opened under the leadership of young members of an agricultural cooperative, and now

serves as a space for non-formal learning. At the Café, farmers teach classes targeted

2021 Eaix| AmzEA I

Xt MA 5

Day 2 Session 5 |

to community members and meet their learning needs, from producing native seeds to
selling eco-friendly agricultural products.

Non-formal education allows to pass and reproduce community-based indigenous
knowledge to next generations. When there are needs within or outside a community,
experienced farmers become program leaders and share their knowledge. For
instance, when an open learning space on food security was held in the Maetha village,
experienced farmers guided younger farmers to a forest and taught edible plants and
their usage. Non-formal learning goes both ways. In return, younger farmers shared
their knowledge in accounting, computer, and small-scale technology. Especially, the
young are very energetic and some can even share their up-to-date knowledge, since
they are college graduate.

Community-based education models for sustainable development has been a
center of attention to Local governments and civil society organizations. For example,
the provincial government where Maetha community is located, subsidizes an annual
sustainable farming camp for adolescents. The Maetha-community-based non-formal
education model serves as a central point of communication, enabling ‘border crossings’
among generations, communities, NGOs, local governments, and schools, and further

strives for and practices sustainable development (Jung, 2019).

Case 2. The Hongdong Village (Hongseong-Gun, Chungcheongnam-Do, Republic of
Korea)

Korea has recently been focusing on a new form of community model where
schools and villages generate partnership with priority given to education, and aim to
resolve educational challenges and restore community values. The so-called ‘village
education community’ is an educational ecosystem that formal, informal, and non-
formal education interact and cooperate together, and pursues community value and
autonomy (Song et al., 2016; Lee, 2020). The Hongdong village located in South Korea
best represents this concept. Villagers engage with schools to make them accessible to
the local community, turn the village into a classroom for adults as well as children and

adolescents, and eventually shape values unique to the community



B 2021 Bridge Conference 2021 23X A I

Day 2 Session 5 | 22Xt M1 5

activities at the village-owned farm, consumers’ cooperative market, and workshops,
and participate in educational farms, preservation of the local environment, and
humanities classes by making the best use of the community’s resources. The school-
parent academy operated by the school is open for parents of students as well as any
community members (Song et al., 2016). Such partnership between the school and the
village was not forged overnight, but it is the result of discussion and practice regarding
new forms of education, agriculture, and autonomy.

Non-formal education is being held in various spaces in the Hongdong village,
shaping a village education ecosystem. The village’s Hongdong Bakmak Library is
running a learning initiative called the ‘Commoner Village School’. Since 2013, led by a

youth cooperative for co-op farming, the school mobilized learning groups for the young

farmers in the village and a short-term learning program for young beginners. In 2016,

<Figure 3> Map of the Hongdong Village

) o o these learning groups and programs came to be collectively known as the ‘Commoner
(Source: Community Revitalization and Livelihood Facebook page)
Village School’. The school aims to create a new learning ecosystem in the rural area,

_ ) ) ) ) detaching from traditional education with closed space in a school. In addition to these
Schools in the Hongdong village are not just an independent learning space for
) o ) ) ' ) programs, there are ‘Garden of Dreams’, offering regular ecological education and
students but an educational institution for the village that involves with community
o ) ) ) ) vocational training by community teachers, ‘Hongseong Support Center for Women
participation. The village has kindergarten through college programs, including Gatgol
) ) Farmers’, providing educational programs for female farmers, and ‘Sunshine Learning
Day Care, two elementary schools, one middle school, Poolmoo Agricultural Technology
) ) Space Network’, supporting children and adolescents who need care after school. The
High School (Poolmoo School), and Poolmoo community college programs, last two
] ) ) ) ] community used to receive financial support from governments and private foundations
being alternative education programs. In fact, Poolmoo School began the interaction
) to build a village education ecosystem, but it seems active participation of community
between the school and the community. The school opened an unmanned sales shop,
_ _ ) ) _ ' members was the most important factor to reflect the village’s own ecological values and
which was expanded into a consumers’ cooperative market, and organic agriculture
o _ ) ) ) establish a sustainable non-formal education system.
initiatives triggered a regional-level movement. Such achievement was possible

because Poolmoo School removed boundaries between the school and the village,

Contributions to the Community-based Educational Development
allowing voluntary participation of community members (Hongdong Villagers, 2014).

As society and its members’ needs become diverse, formal, non-formal, and

The Hongdong Middle School provides an excellent example of a school and a village

informal education presents increasing potentials to transcend their boundaries and
co-creating and sharing education values. The Haenuri theater hall in the school was

benefit education and social development. Education becomes inclusive, effectively
opened to the public as a community learning center and a venue for village events.

harnesses a community’s social capital, and contributes to advance the community’s
Additionally, the middle school students engage in creative and experiential learning

indigenous knowledge and values, as long as the community performs proactively
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in education. As illustrated in the two real-world cases, if experienced community
members, who have acquired mastery over a long time, participate in education
development, then the outcomes will be practical, vivid, and rich insights rooted in
past experiences. For community-based non-formal education to realize a shared

set of values of humanity— peace, mutual cultural respect, ecological values, and
sustainability— interaction with formal education and boundary-crossing is crucial.
Lastly, while a community’s internal motivation is essential for the sustainability of
community-based non-formal education, a community is expected to find motivations

and learn through partnership with external entities.
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