


(수정)ESD콜로퀴엄영문논문집.indd   1 13. 8. 13.   오전 10:35



(수정)ESD콜로퀴엄영문논문집.indd   1 13. 8. 13.   오전 10:35



Today, our world is challenged by some of the greatest crises in human history: climate change, severe 
economic recession, and increasing violence and terrorism. Perhaps most distressingly, much of the world 
indulges in overconsumption even though there are still more than one billion people living below the 
poverty line. The key to addressing all of these troubling circumstances is Sustainable Development, which 
entails a global effort and an outlook that encompasses the past, present and future. 

Sustainable Development is a vision of progress for the entire world ecosystem, integrating every life 
form—people, animals, and plants—as well as all other natural resources. Moreover, Sustainable Develop-
ment seeks to address a range of human issues (e.g. poverty, gender equality, education, health, security, 
cultural conflict, etc.) within the overall context of protecting and replenishing the natural environment.

The holistic realization of economic development, environmental conservation and social peace demands a 
massive paradigm shift in how we produce, consume, teach, learn, and live, and Sustainable Development 
provides the impetus for making that shift. Above all, the top priority for Sustainable Development is 
reconstruction of consciousness through education with the aim of renovating people’s attitudes and values.

In recognition of the importance of Education for Sustainable Development (ESD), the United Nations Gener-
al Assembly declared 2005-2014 the ‘UN Decade of Education for Sustainable Development (DESD)’ and 
designated UNESCO as a lead agency in charge of promoting DESD. In order to address the social, economic, 
cultural and environmental problems of the 21  century, UNESCO has actively sought to integrate the 
principles and practices of Sustainable Development into all aspects of education.

Korea is now looking to Sustainable Development to counteract some of its most profound national 
problems, including growth without development and ecological deterioration. As part of the national 
commitment to ESD, the Korean National Commission for UNESCO (KNCU) launched the ESD Colloquium 
Series in 2010. 

The ESD Colloquium Series was created to help institutions, policy makers and experts adopt and apply ESD 
in their own fields. This series seeks to advance the ongoing debates about how to most effectively apply ESD 
in Korea, while strengthening our contribution to Sustainable Development around the world.

In 2012, four thematic sessions were held, delving into some neglected but crucial themes, such as youth in 
society, and ESD in higher education.

www.unesco.or.kr

· Youth: Learning and Enjoying the Community / Soo-yeon PARK
· ESD Case Study: Geumcheon Creative & Competent Character Academy / Seong-ik CHO
· ESD and the Field of Youth / Jeong-soo BAE
· Applying ESD to University Faculty and Staff Training / Gyu-hwan KIM
· ESD and Consumer Ethics Education at the University Level / Kyung Hee CHUN
· Status Report on Sangi University’s Green Campus Program / Young-seung CHEON
· STOP School Violence! – with the Daegu Commission on Youth Activities / Myeong-jin KIM
· Joyful Coexistence ‘Gongsaeng Gongjon (共生共存)’: Saving Migratory Birds of Gimpo / Hee-joo SO
· [Addendum] ESD Case Studies and ESD Country Indicators in the Republic of Korea / Haejae Debbie OH
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10 New Approaches to New Futures: Selected Papers from the 2012 ESD Colloquium Series

Over the last 20 years, the rapid advance of technology and globalization has helped fuel 
some tremendous global advancements on a number of social fronts. But whatever recent progress 
we have made can still be erased if we are unable to solve the complex problems that continue to 
threaten our quality of life. Taking a look at the world today, we see terrorism, warfare, extreme pov-
erty, unprecedented natural disasters, a global water shortage, and persistent social, economic, and 
gender inequality. At times, these problems can seem overwhelming, but they are all soluble through 
Sustainable Development, which is now recognized as a responsibility shared by every nation, com-
munity and individual. 

Sustainable Development is a collective idea that encompasses economic growth, social 
development and environmental preservation. The overall goal is to improve life, not only for our-
selves and people living today, but for all future generations. Of course, our wide world is marked 
by vast and diverse differences between individuals, communities, and nations, so steps taken to 
improve the quality of life will lead each of us down a different path. Some of those paths will surely 
intersect, while others may collide in opposite directions; thus, it is essential that we work together 
to coordinate and compromise our actions for the greater global good. Although each of us has an 
individual responsibility to Sustainable Development, no single person, institution, government or 
continent can achieve real progress alone. We share the risk imposed by global threats, and so must 
we share in their solution.

Above all, improving the quality of life implies changing how we learn and teach. As UNE-
SCO’s Director-General Irina Bokova once stressed, ‘Education for Sustainable Development (ESD) 
based on the interdependence of environment, economy, society and cultural diversity, is the key to 
a better and more just world of the 21st century.’ In recognition of the importance of ESD, the United 
Nations General Assembly declared 2005-2014 to be the ‘UN Decade of Education for Sustainable 
Development (DESD)’ and designated UNESCO a lead the agency in charge of promoting DESD. 

Due to its limitless potential for alleviating issues in various fields, ESD is becoming more 
and more widespread in advanced countries. For example, in Korea, we have applied Sustainable 
Development to some of our deepest national problems, including growth without development and 
ecological deterioration. The Korean government has launched a number of initiatives to raise aware-
ness and stimulate curative activities in these areas. ESD can provide specific pedagogy and proven 
learning techniques that coincide with the social, economic and educational strategies of the Korean 
government, such as ‘green growth’ and ‘creative and character-oriented education.’ Just as impor-
tantly, ESD provides a solid humanist and ethical basis for addressing the complex issues of today 
and tomorrow. 
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As part of the national commitment to ESD, the Korean National Commission for UNESCO 
(KNCU) created the ESD Colloquium Series in 2010, as a way to help institutions, policy makers 
and experts adopt and apply ESD in their own fields. New Approaches to New Futures: Selected Pa-
pers from the 2012 ESD Colloquium Series, the third volume of this series, collects eight of the best 
papers from the 2012 series, offering details and insights from three of the four thematic sessions. 
In addition, as a special bonus, we have included the ESD national report that was presented at the 
2012 international workshop ‘UNESCO Policy Review Workshop: Learning for the Future, Educat-
ing for Sustainable Development,’ which was held in Jakarta and hosted by the UNESCO Jakarta 
Office. This workshop assembled policy makers from throughout Asia and primed them to initiate a 
policy-review process focusing on ESD at the national level. Hence, this report represents the most 
comprehensive guide yet published about the history and accomplishments of ESD in Korea.

I wish to acknowledge the active efforts of all those most responsible for this publication, 
including the authors of the papers, our partners and stakeholders for the ESD Colloquium Series, 
and the entire Education Team at KNCU. I hope this series will advance the ongoing debates about 
how to most effectively apply ESD in Korea, while strengthening our contribution to Sustainable 
Development around the world.

 

Dong-seok MIN
Secretary-General

Korean National Commission for UNESCO (KNCU)
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14 New Approaches to New Futures: Selected Papers from the 2012 ESD Colloquium Series

Education for Sustainable Development (ESD)

Today, our world is challenged by some of the greatest cri-
ses in human history: climate change, severe economic recession, 
and increasing violence and terrorism. Perhaps most distressingly, 
much of the world indulges in overconsumption even though there 
are still more than one billion people living below the poverty line. 
The key to addressing all of these troubling circumstances is Sus-
tainable Development, which entails a global effort and an outlook 
that encompasses the past, present and future. 

Sustainable Development is a vision of progress for the entire world ecosystem, integrating 
every life form-people, animals, and  plants-as well as all other natural resources. Moreover, Sustain-
able Development seeks to address a range of human issues (e.g. poverty, gender equality, education, 
health, security, cultural conflict, etc.) within the overall context of protecting and replenishing the 
natural environment. 

The holistic realization of economic development, environmental conservation and social 
peace demands a massive paradigm shift in how we produce, consume, teach, learn, and live, and 
Sustainable Development provides the impetus for making that shift. Above all, the top priority for 
Sustainable Development is reconstruction of consciousness through education with the aim of ren-
ovating people’s attitudes and values.

In recognition of the importance of Education for Sustainable Development (ESD), the Unit-
ed Nations General Assembly declared 2005-2014 the ‘UN Decade of Education for Sustainable 
Development (DESD)’ and designated UNESCO as the agency in charge of promoting DESD. In 
order to address the social, economic, cultural and environmental problems of the 21st century, UN-
ESCO has actively sought to integrate the principles and practices of Sustainable Development into 
all aspects of education.

Challenges and Opportunities 
for the Second Half of DESD (2010-2014)

The UNESCO strategy for the second half of the DESD draws directly on the lessons learnt 
from the first phase of the DESD Monitoring & Evaluation (M&E) process, as reflected in the 2009 
DESD M&E report Learning for a Sustainable World: Review of Contexts and Structures for Edu-
cation for Sustainable Development. The strategy also builds on the UNESCO World Conference on 
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ESD, the Bonn Declaration, and several other key international ESD meetings. The Bonn Declara-
tion emphasizes the importance of education in the global development agenda and stresses that ESD 
should be a primary factor in shaping the purpose, content and quality of all education. The UNESCO 
strategy will be implemented in conjunction with the International Implementation Scheme (IIS), 
which, along with the Bonn Declaration, will provide the global strategic framework for UNESCO 
and its DESD partners during the second half of the DESD.

The strategy takes into account key DESD regional challenges and opportunities. It is also 
shaped by the shared vision for education that emerged from four UNESCO international education 
conferences that took place in 2008-2009, which focused on education systems that encourage equity 
and inclusion, quality learning, flexibility and innovation. While UNESCO priority is to achieve Ed-
ucation for All (EFA), the organization’s commitment to education also emphasizes inclusion, social 
cohesion, justice, lifelong learning and the crucial role of higher education and research.

The overall goal of the UNESCO Strategy for the Second Half of the DESD is to promote 
ESD as a way to support Member States and other stakeholders in addressing challenges related to 
global sustainable development at the regional, national and global levels. In the area of ESD, from 
2010-2014, UNESCO will focus on three priorities – climate change, biodiversity, and disaster risk 
reduction & preparedness – which will be emphasized via the following four strategic actions: 

• Enhancing synergies with education and development initiatives and strengthening partner-
ships among ESD stakeholders

• Developing and strengthening capacities for ESD
• Building, sharing and applying ESD-related knowledge 
• Advocating ESD and increasing awareness and understanding of sustainability

With the end of the Decade approaching, UNESCO must play a leading role in organizing 
the follow-up to the DESD and preparing new paths for ESD. To commemorate the conclusion of 
the DESD, the UNESCO World Conference on ESD will be held in Japan in 2014. On that occasion, 
UNESCO will collect relevant data from each Member State concerning the national ESD process, 
outcomes and challenges from the DESD, as well as proposals for the development of a post-2014 
ESD strategy. Moreover, UNESCO has initiated several projects to spur the Monitoring and Evalu-
ation (M&E) on ESD, such as developing and disseminating M&E indicators, promoting the second 
phase of the DESD M&E process as reflected in the 2012 DESD M&E report Shaping the Education 
of Tomorrow: 2012 Full-length Report on the UN Decade of Education for Sustainable Development, 
etc.
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16 New Approaches to New Futures: Selected Papers from the 2012 ESD Colloquium Series

1987 • Published Our Common Future at the World Commission on Environment  
and Development (WCED)

1992 • Adopted Rio Declaration and Agenda 21 at the United Nations Conference  
on Environment and Development (UNCED, Earth Summit)

2002 • Reviewed the outcomes of the 1992 Earth Summit and made recommendation  
for future actions, including adopting Decade of Education for Sustainable  
Development (DESD, 2005-2014)

• Enacted DESD at the 57th Session of UN General Assembly

2003 • Introduced Regional Centres of Expertise (RCE) on ESD

2005 • Proclaimed the UN commitment to DESD
• Adopted DESD International Implementation Scheme (IIS)

2007 • Agreed on fortifying ESD measure at the 34th UNESCO General Conference
• Announced DESD Global Monitoring and Evaluation Framework (GMEF)

2008 • Established 79 additional National Committees

2009 • Adopted Bonn Declaration at the UNESCO World Conference on ESD 
• Published the 1st DESD Global Report

2010 • UNESCO announced DESD strategy for the Second Half of the Decade  
at the 65th UN General Conference

2012 • Published the 2nd DESD Global Report

2014 • Will report DESD results at the World Conference on ESD in Nagoya, Japan

ESD Milestones
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2006 • Initiated UN DESD project
• Organized the 4th Sub-regional South-East Asian Teacher Training
• Workshop on ESD and World Cultural Heritage in cooperation with the UNESCO Bang-

kok and Beijing Office

2007 • Published Teacher’s Guide on ESD
• Published the Korean version of World Heritage in Young Hands
• Organized teacher training session on World Cultural Heritage Education from an 

ESD-oriented perspective
• Invited scholars and officials from the Ministry of Education, Science and Technology, 

Ministry of Environment, and Presidential Commission on Sustainable Development 
(PCSD) to discuss ESD implementation in Korea

2008 • Published a comprehensive manual on ESD entitled Education for a Sustainable Future
• Organized teacher training session in cooperation with Hanyang Cyber University Sus-

tainable Development Research Center
• Organized Inter-ministerial Conference on ESD implementation in Korea

2009 • Established Korean National Committee on ESD
• Developed Asia-Pacific ASPnet Project for ESD and MDGs dissemination
• Organized College of Education Deans’ Roundtable on ESD

2010 • Commenced ESD Colloquium Series
• Renamed the ‘Korea-Japan Teacher Exchange Program’ as ‘Korea-Japan Teachers’ Dia-

logue on ESD’

2011 • Held UNU-KNCU Global Seminar with the theme of ‘What should the global education 
agenda be after 2015: Post-EFA and Post-ESD?’

• Commenced Korea UNESCO ESD Official Project
• Organized ESD Teacher Training (Seoul and Gyeonggi provinces)

2012 • Developed regional teacher training modules in collaboration with local education offic-
es and education training institutes, and organized ESD Teacher Training based on the 
developed modules (Seoul, Gyeonggi, and North & South Chungcheong provinces)

• Held the 7th Global RCE Conference in Tongyeong, Gyeongsangnam-do

Major ESD Results in Korea
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What is the ESD Colloquium Series?

ESD, which aims to inculcate social capacity and responsibility for the future, is becoming 
much more prevalent in advanced countries because of its seemingly limitless applicability to do-
mestic strategies in various fields. In Korea, Sustainable Development has been hindered by some 
complex national issues, such as growth without development and ecological inequality. In response, 
the Korean National Commission for UNESCO (KNCU) initiated the ESD Colloquium Series in 
2010.

The purpose of the ESD Colloquium Series is to help domestic institutions, policy makers 
and experts, adopt and apply ESD in their own fields. In conjunction with the series, KNCU will 
publish several collections of some of the most interesting and significant ESD Colloquium papers.

The hope is that this series will enrich the discourse about how to utilize ESD most effective-
ly for Korean society, while also serving as an important contribution to global Sustainable Develop-
ment. In line with the international efforts for the second half of DESD, led by UNESCO, KNCU will 
actively utilize this series to highlight remarkable examples of ESD in practice and therefore promote 
ESD as a foundational part of the national educational policy.

Outline of the 2012 ESD Colloquium Papers

This third volume of the ESD Colloquium Series includes eight of the 22 ESD research 
papers that were presented at the 2012 sessions, representing three of the four thematic sessions of 
the colloquium. The papers detail various efforts related to ESD in Korea, ranging from elementary 
school children to teens to university students. Above all, the papers provide diverse answers to the 
crucial question: ‘How can Korean society properly and effectively utilize ESD?’ As a special ad-
dendum, we have also included the ESD national report that was presented at the 2012 international 
workshop ‘UNESCO Policy Review Workshop: Learning for the Future, Educating for Sustainable 
Development,’ which was held in Jakarta and hosted by the UNESCO Jakarta Office. This workshop 
assembled policy makers from throughout Asia and primed them to initiate a policy-review process 
focusing on ESD at the national level.

The theme of the 11th ESD Colloquium was ‘Youth, Community, and ESD.’ As such, a va-
riety of specific projects were introduced as concrete practices that have helped to instill the value 
of sustainability in the minds of youths by allowing them to create a more sustainable community 
through their own actions. Soo-yeon Park presents two remarkable projects entitled ‘Bridge to the 
World’ and ‘Peacademy,’ promoted by Tongyeong RCE – one of the most renowned RCEs (Regional 
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Centres of Expertise on ESD) worldwide. Park focuses on how the projects effectively utilize and 
reflect ‘local characteristics.’ Seong-ik Cho details the case of ESD Geumcheon Creative & Com-
petent Character Academy, a local education project initiated by the Geumcheon-gu Office in Seoul, 
which provides youth with valuable opportunities to directly face and seek solutions for multifarious 
local issues. Jeong-soo Bae documents diverse programs managed by the Asan Youth Education & 
Culture Center, which takes an intrinsic approach for incorporating sustainable development in youth 
education. Bae stresses that active support for informal educational endeavors outside of school can 
be a strong impetus to foster ‘sustainable youth.’

In light of the scarcity of investments in ESD within higher education, as compared to pri-
mary and secondary education, KNCU hosted the 13th ESD Colloquium entitled ‘ESD and the role 
of higher education.’ At this event, speakers and experts sought effective ways to systematically 
apply ESD to national education policies and curriculum in the field of higher education. In order to 
swiftly and systematically disseminate ESD in a higher education context, Gyu-hwan Kim suggests 
a training program that targets professors and university staff employees, and also proposes several 
measures to vitalize such a program. Kyung Hee Chun provides an example of an ESD program 
in place at the Catholic University of Korea, which educates students in the complexities of ethical 
and sustainable consumption. Young seung Cheon describes the general development process of 
‘Green Campus’ at Sangji University, including the current conditions and challenges of the project. 
‘Green Campus’ is a key example of recent activities led by the Korean Association for Green Cam-
pus Initiative (KAGCI), which are aimed at preserving the environments of Korean campuses and 
communities by transforming universities into eco-friendly, energy-saving organizations. 

The 14th ESD Colloquium – ‘Youths talk about their community and ESD’ – served as a 
follow-up to the 11th Colloquium. However, while the 11th allowed adult experts to discuss ways to 
promote ESD in the community, the 14th gave high school students a forum to introduce their own 
innovative ideas regarding sustainability issues. Myeong Jin Kim explains how youth in Daegu have 
teamed up with local residents to combat bullying and violence, which have been linked with youth 
suicides in six different metropolitan areas of Korea, including Daegu. Hee Joo So reflects on her 
own impressive experience fostering Joyful Coexistence ‘Gongsaeng Gongjon (共生共存)’ between 
migratory birds and her local community in Gimpo, which is a renowned habitat for migratory birds.

The addendum consists of an article by Haejae Debbie Oh that was produced in conjunction 
with the UNESCO Policy Review Workshop in 2010. At this workshop, dozens of ESD stakeholders 
– including policy makers, experts, practitioners and UNESCO staff, mainly from Asian countries 
– gathered to carefully examine the current state of ESD policies in their own countries and identify 
better ways to promote a policy-review process at the national level. The participants were guided by 
the 2010 UNESCO publication ESD Lens: A Policy and Practice Review Tool, which was intended 
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to assist UNESCO Member States in vitalizing their processes for Monitoring & Evaluation (M&E) 
for ESD. Oh participated in this workshop as a resource person for the session ‘ESD Case Studies 
and Development of ESD Country Indicators,’ where she presented on ‘ESD Case Studies and ESD 
Country Indicators in the Republic of Korea.’ Emphasizing the importance of M&E for ESD, she 
describes current trends and the overall impact of ESD in Korea, with reference to the nation’s unique 
historical and political background.

Outlines of ESD Colloquium Series (2010-2012)

ESD Colloquium Series (2010) 

Session Theme Co-sponsored Agencies Date

1 ESD and 
Green & Creative 
Human Resources

Korea Research Institute for Vocational Educa-
tion & Training (KRIVET),
Korea Foundation for the Advancement 
of Science and Creativity (KOFAC)

4 May 

2 ESD and Innovation of 
Curriculum &
Teaching-Learning 
Process

Korea Institute for Curriculum 
and Evaluation (KICE),
Korea Foundation for the Advancement 
of Science and Creativity (KOFAC)

30 June

3 ESD and
Local Development

Gyeonggi Research Institute (GRI) 24 August

4 ESD and
Educational 
Competitiveness

Korean Educational Development 
Institute (KEDI)

29 October

5 ESD: Potential and 
Application

Korea Development Institute (KDI) 16 December
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ESD Colloquium Series (2011) 

Session Theme Co-sponsored Agencies Date

6 ESD and Arts & Cul-
ture Education

Korea Arts and Culture Education
Service (KACES)

28 May

7 ESD and Protected 
Areas

Korea National Park Service (KNPS),
MAB National Committee of the Republic of 
Korea (MAB-ROK)

6 July

8 ESD and Lifelong
Learning Cities

National Institute for Lifelong
Education (NILE)

16 September

9 ESD and Information 
& Communications
Technology (ICT)

Korean Education and Research
Information Service (KERIS)

12 Octoboer

10 ESD and Museum
Education

National Museum of Korea (NMK) 2 December

ESD Colloquium Series (2012)
 

Session Theme Co-sponsored Agencies Date

11 Youth, Community,
and ESD

Korea Youth Work Agency (KYWA) 25 May

12 Whither should
ESD in Korea go?

Tongyeong RCE 22 September

13 ESD and
the Role of Higher
Education

Korean Council
for University Education (KCUE)

4 October

14 Youth talks about
their community and 
ESD

Korea Youth Work Agency (KYWA) 24 November
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The 11th ESD Colloquium Series (25 May)

“Youth, Community, and ESD”
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The 12th ESD Colloquium Series (22 September)

“Whither should ESD in Korea go?”
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The 13th ESD Colloquium Series (4 October)

“ESD and the Role of Higher Education”
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The 14th ESD Colloquium Series (24 November)

“Youth talks about their community and ESD”
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Soo-yeon PARK
Program Designer
Tongyeong Education Foundation for Sustainable Development (Tongyeong RCE)

Soo-yeon Park received her Master’s Degree in Pedagogy (Educational 
Anthropology) from Yonsei University, with her main study on ‘A narrative inquiry 
on the transformative experience of international volunteers.’ She was a member of 
the assessment and research team of KNCU International Youth Camp (IYC) and 
participated in the Decade of Education for Peace in East Timor, hosted by World 
Christian Frontier. Since 2011, she has worked in Tongyeong RCE for UN DESD, 
as a program designer in charge of disseminating ESD among schools and educa-
tional facilities, as well as managing the school education committee and youth 
fellowship program.

(수정)ESD콜로퀴엄영문논문집.indd   30 13. 8. 13.   오전 10:35



31Youth: Learning and Enjoying the Community / Soo-Yeon PARK

I. Preface 

Since Korea transitioned to the five-day school week earlier this year, the demand for im-
proved after-school programs for children and teens has been increasing. In order to augment these 
programs, regional youth centers and offices for educational support have tried to solicit donations 
and revitalize their Saturday programs. Moreover, a new college entrance system called the ‘admis-
sion officer system’ has provoked middle and high school students to participate in various commu-
nity activities rather than attending private education institutes after school. 

Such phenomena burdened teachers to continuously develop more programs and pushed stu-
dent participants as well to take part in such programs. Also, the new programs raised concerns that 
the obsession with superior qualifications that so often afflicts college students would trickle down to 
middle and high students as well. However, such change had its positive side: expanding educational 
opportunity for youths through the contents of the local community.

Along with the systematic change, the Ministry of Education, Science and Technology 
(MEST, 2009) is recommending that communities and subsidiary government organizations col-
laborate to utilize local material and human resources for creative activities and promote Education 
for Sustainable Development (ESD). These actions have been accelerated since 2011, following the 
2009 national revision of school curriculum. 

Hence, the connections between the local community and youth activities have been empha-
sized as a significant factor in education. Then, what is local community? A local community consists 
a physical location, cultural spirit, and sense of sharing, but also entails the soul and mindset of a 
valued community (Mi-Seung HA & Hwang-sun KANG, 2002). This describes the significance of a 
physical location and owning various contents for each local community.

This article introduces two representative youth programs executed by the Tongyeong Ed-
ucation Foundation for Sustainable Development, and examines their regional aspects and value 
within the context of ‘Education for Sustainable Development.’

II. Local Community Youth ESD Programs

1. ‘Bridge to the World’ – Tongyeong youth search for their dream

1) Program outline

In 2008, 91 students from Tongyeong initiated ‘Bridge to the World,’ a survey and research 
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program that explores sustainable development practices in the city, the nation, and in some interna-
tional areas. 

Each year from 2008 to 2010, individual teams chose different research themes. In 2011, 
however, the program expanded its scale and adopted the theme of ‘Global career expedition for a 
sustainable future,’ shifting its focus to helping young people create a sustainable future plan. 

From 2008-2010, the period of the survey was gradually extended. The 2011 program lasted 
a total of 13 months, encompassing the initial recruitment process in January, the domestic expedi-
tion in August, the overseas expedition in January 2012, and the final reports in February. The most 
significant change was that students were required to choose the agenda for their expedition based 
not only on their current interests, but also in relation to a chosen career path.

Table 1. Previous Teams and Destinations (2008-2011)

Year Team Name Theme Destination

2008 TTL What is a fun youth festival? Canada Toronto RCE

2008 Passion Infinity Island and Climate Change South Atlantic Fiji RCE

2008 Prugio Developing an eco-friendly city 
for the happiness of our youths

Germany Munich RCE

2009 Treasure Island Our story of islands Japan Okayama RCE

2009 M.O.T Traditional market with youths Egypt Cairo RCE

2009 MaMonde Developing tour packages
for youths

England
East Midland RCE

2010 Son Danbi Videos of Tongyeong
through the eyes of youths

India Pune RCE

2010 Tongyeongsura Local dish-friendly youths Spain Barcelona RCE

2010 J Teen seeking a jewel of a career Japan Yokohama RCE

2011 Bridge Global career expedition
for sustainable future

Japan Kitakyushu RCE

2011 Charming Global career expedition 
for sustainable future

Denmark RCE

2011 Ma-e-dong-poong Global career expedition 
for sustainable future

England London RCE
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2011 Auruem Global career expedition 
for sustainable future

U.S.A. Ridley/
Los Angeles (Sister City)

2) Program management and activities

February: Inauguration ceremony and orientation

The 2011 ‘Bridge to the World’ program was launched in February with a 3-day orientation 
that introduced the children to basic concepts of sustainable development and ways to create specific 
action plans. They shared their future career plans in a warm-up session under the theme ‘Sustainable 
Development 2011.’

March-July: Monthly education

In March, May and July, the students were given new missions. At the March event, where 
the theme was ‘My dream, my life,’ students were taught how to create action plans and write up 
their final reports. Then, Kim Dong-jin, mayor of Tongyeong, spoke for 30 minutes about his teenage 
years, sharing his message to ‘Dream Young.’

‘Bridge to the World’ has always made it a priority to instill self-motivation in the students, 
so they are primarily responsible for their own proactive planning, problem cognition and effective 
problem solving. Thus, the first lesson they learn is how to create action plans and write up their var-

Photo 1. Inauguration ceremony ‘Researching a Career’
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ious reports on their own.  In April, the students selected and recruited mentors from the Tongyeong 
area by explaining the purpose and goals of the program. Then, in May, the individual teams held a 
talk session and panel discussion (1 hour each) with their selected mentors, who were professionals 
from nine different fields, including an artist, actor, doctor, business executive, etc. For this part of 
the program, students were allowed to invite friends from outside the program. As a result, approx-
imately 140 students from various middle and high schools in the region took part in the activity.

In June, each team went out into the field to gain first-
hand experience of their mentor’s jobs, and then they made pres-
entations about their fieldwork in July.

Team meetings and Coordinator

In ‘Bridge to the World,’ the majority of the students’ time 
is dedicated to team meetings. Students were divided into three 
teams based on common interests, with each team consisting of 
three to six students and one coordinator. Students on each team 
volunteered to take on different roles, such as team leader, a re-
corder, videographer, and accountant. Each team planned their 
own schedules for their domestic and overseas expedition. 

In addition to their program agenda, each team was also 
free to take part in activities outside the program well. For ex-
ample, in 2011, a team called ‘E (k=J3),’ which consisted of four 
students who excelled in math and science, enjoyed a number of 
unplanned activities, including designing their own team T-shirts, 
participating in quilting, and various other activities as a group. 
Another team called ‘Aureum’ carried out their own independent 
mission to visit some popular tourist sites and hand out surveys on 
‘Virtues of a dream career.’

However, some teams had more difficulty bonding or 
interacting, especially if the members came from different age 
groups or educational backgrounds. In particular, teams composed 
of high school students who lived in dorms often had a difficult 
time gathering and communicating, because dorm students were 
required to attend mandatory study and learning sessions at night. 
In addition, in 2011, there were five participating students who

Photo 2. Dong-jin KIM, mayor of Tongyeong, 
lectures on ‘My dream, my life’ 
Photo 3. Career mentors talk to the teams
Photo 4. Panel Q&A session with Tongyeong 
youth
Photo 5. Teams experiment with different ca-
reers (Lacquerware inlaid with mother-of-pearl)

2

3
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lived on remote islands, who cold not always meet regularly with 
their teammates. Some teams also experienced the usual personal-
ity conflicts and internal disputes that are common to most group 
learning activities, with the team members fighting amongst them-
selves over roles, responsibilities and uncompleted tasks. Thus, 
it was sometimes a major challenge to get the teams to schedule 
meetings via email and make sure that they selected and recruited 
their mentor on time. 

But Tongyeong RCE firmly believes that this overall ex-
perience was a crucial learning process for the students, particu-
larly for teaching them problem-solving skills, which is the core 
strategy of ESD. In order to help each team achieve its goals, the 
team coordinators had to demonstrate great patience and acumen 
in finding ways to guide the students to overcome any obstacles 
on their own.

 

August: Domestic field expedition / September: Domestic field 
expedition report

In August, the teams went out on a domestic field expedi-
tion with their selected career mentor, to gain first-hand experience 
in their chosen career. Once again, the students had to select their 
own career mentor and personally contact them and invite them to 
participate in the program. Teams also had to schedule their own 
transportation, accommodations, and team meetings on their own.

Photo 6. Domestic field survey

Photo 7. Domestic field survey
Photo 8 & 9. Launch ceremony: community 
activity
Photo 10. Overseas field survey
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7
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One memorable incident demonstrates the determination that the students showed in carry-
ing out this assignment. One of the teams was very ambitious about choosing a famous movie star 
to be their mentor, and the team leader used the phone at the RCE executive office to call the enter-
tainment agency that represented the star. When the receptionist at the entertainment agency gave the 
student a somewhat evasive response, the student quickly snapped back, “This is a once-in-a-lifetime 
deal for us, and we have to submit our report by the 20th, so we really need to get an answer by the 
19th at the latest.”  The conversation was overheard by many of the workers at the office, who were 
quite impressed by the student’s courage and confidence in dealing with the situation. In the end, the 
movie star could not make it for a personal meeting with the team, but he did a phone interview with 
them instead. Thus, the team learned a valuable lesson about how to assert themselves and overcome 
challenges. 

In the middle of September, the students convened to share the experiences they had had 
with their mentors during the month of August. Then, one team was elected as the ‘Bridge team,’ 
who would go for travel study to Japan Kitakyushu RCE, while the remaining three teams were 
designated as ‘World teams,’ who would visit self-selected regions and meet mentors from different 
countries.

January: Overseas field expedition and follow-up activities

Next, the students had to select their travel sites, identify career mentors living in those 
travel sites, and then contacting their selected mentor via email (in English) to ask them to partici-
pate in the program. This process required a lot of time and patience, from both the students and the 
coordinators. The coordinators were crucial throughout the entire process, for keeping the students 
on task and ensuring that they achieved their goal and did not miss out on this unique opportunity. 

Photo 11. Overseas field survey
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First, each team had to choose a city that they felt would teach them values of sustainable 
development for the future, and then they had to logically explain why they wanted to visit that 
particular city. After the cities were selected, the relevant RCE executive offices in each city were 
contacted to confirm the students’ request for a visit. The RCE offices also helped the students plan 
their schedule and make the necessary arrangements for their visit. 

One team that wanted to maximize their experience of the unique regional aspects of their 
chosen city conducted a survey and held a photo exhibition for residents. Furthermore, they visited 
sex education and counseling centers abroad and shared stories about their visit with officials at the 
Tongyeong YWCA Sexual Violence Relief Center. Another team that visited the Denmark RCE met 
with their school principal upon returning, and discussed what they had learned about the Denmark 
education system, including the role of local communities in school education.

Tongyeong RCE guided the students of the ‘Bridge to the World’ program to share their 
experiences and lessons with their friends and to find ways to communicate with their school or local 
governments, so that their opinions could be reflected in the future policy-making process. 

February: Result Report (Talk concert with global career mentor)

The final briefing session was programmed to allow the students to invite friends and local 
residents to hear about the experiences that they had had with their career mentors in Korea and 
overseas. The students themselves requested that the event not take on the one-sided format of a 
‘show,’ but rather be a discussion about the lessons they had learned. As such, the event evolved into 
a ‘talk concert,’ with the eventual title of ‘Talk concert on world career mentors with the 4th BTW.’ 
Two of the students served as MCs for the concert, and 20 out of the 43 students who had participated 
volunteered to speak about different issues, including communication, health care, and education. 
Approximately 300 students and teachers participated in the event, which ended up exceeding its 

Photo 12. Talk Concert (MC)
Photo 13. Talk Concert

12 13
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time limit because of the deluge of questions from the audience. The talk concert was a huge success 
because it was carried out by the students for the students, in their own language and from their own 
perspective.

3) ESD Values

Why is ‘Bridge to the World’ considered to be Tongyeong RCE’s representative youth ESD program? 

First, various personnel and material resources are utilized as primary educational tools.

Figure 1. Interested parties of ‘Bridge to the World’

Civil
organizations

Schools

Community 
stores

Social
Companies

Education
foundations

Worldwide
RCE

netowrk

Domestic
career

mentors

Tongyeong
citizens
(career

Mentors)

County
Offices

Bridge
to the World

• County offices: Provide space, with an official par-
ticipating in briefing sessions

• Civil organizations: Working-level lectures, etc.
• Schools: PR and information 
• Community stores: Provide job experience 
• Social companies: Overall program operation
• Worldwide RCE Network: Provide exchange pro-

grams for overseas youth expedition
• Domestic career mentors: Mentor program with the 

participants 
• Tongyeong Citizens (career mentors): Mentor pro-

gram with the participants

County offices, civil organizations, schools, community stores, and the worldwide RCE net-
work have collaborated to create and organize the education contents, which are based on diverse 
resources and knowledge. Therefore, ‘Bridge to the World’ is more than just a ‘Tongyeong RCE 
program’; it can more properly be called a ‘Joint Tongyeong RCE network project.’ 

Second, the core strategy of ESD is to enhance skills for the future. 

Sustainable development requires establishing a new pathway for human cognition and new 
forms of action. In order to solve the many threats facing humanity, it is essential that people be 
equipped with skills of prediction and problem-solving. In this era of information overload, the abil-
ity to distinguish the most appropriate information is crucial for future development, as are skills in 
communication, cooperation, and networking. ‘Bridge to the World’  emphasizes all of these factors 
within its program. 
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Third, the knowledge and experience of the participants not only increases, but also gets 
passed on the community. By sharing their knowledge, the students become true assets to their com-
munity who help to exponentially expand local awareness of sustainable development. 

By travelling overseas, learning to compare and contrast their community to other areas, and 
seeking ways for improvement, the participating students learn how to apply appropriate policies and 
action plans to improve sustainable development in their region. 

2. The First Peacademy (People + Academy), ‘Quilting Superstar’

1) Program outline and management 

‘Peacademy,’ a portmanteau of ‘people’ and ‘academy,’ 
aims to unite modern and traditional culture by encouraging young 
students to apply their inherent creativity to traditional activities. 
The hope is that such efforts will promote sustainable develop-
ment within the community while helping the students identify 
their future career and form a network with local professionals. 
Specifically, this program aims to increase students’ exposure to 
some of the region’s representative traditional arts and crafts by 
using content related to local history. In the case of Tongyeong, 
that history includes Tongjeyoung, the former headquarters of the 
Korean navy, and the twelve naval battles against the Japanese in 
the late 16th century. 

In 2011, quilting was chosen as the first traditional craft to 
be taught within the Peacademy, with the theme of ‘Quilting Super-
star.’ In Tongyeong, quilting has rarely been taught at an education-
al facility, but is rather passed down from generation to generation 
as a type of cottage industry. This is due in part to the impracticality 
of collecting a number of sewing machines in a classroom. But for 
this program, through the collaboration of a local quilting business 

and a community organization, eight sewing machines were installed in each classroom. At first, the 
organization in charge was a bit wary about the program, since it was the first time ever that students 
would be taught quilting in such a way. But in the end, all of the stakeholders and participants were 
quite satisfied with the results. 

Photo 14. Quilting exercise (threading)
Photo 15. Quilting exercise (fabric for practice)
Photo 16. Exhibition guest book
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While the overall practice of quilting is traditional, the techniques that the students utilized 
to design their own shapes and patterns were more modern, resulting in a quilting style that was 
unique to Tongyeong. Project evaluations showed that the students’ interest increased throughout the 
program, and that the quilting program helped to spur interest in other regional traditions as well. 
One male participant, who was deemed to be the most talented quilter in the program, said he was 
very satisfied with the program and that it had been a big help to him in choosing his future career. 

The students held a quilting exhibition at their schools, and according to the guestbook for 
those events, many of the students were quite pleased with the quilts that they had designed. ‘Quilt-
ing Superstar’ provided a fantastic opportunity to bring new interest to an activity that had once been 
disregarded by the students. 

‘Quilting Superstar,’ the second of four Peacademies that have been held thus far, not only 
served as a model for technical education in the region, but also widened the students’ view and 
awareness of local culture.

Photo 17.  Exhibition on demand
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Table 2. Open peacademy

Theme Lecturer Activity Pictures

Workshop 1.
Design that
change the world.
“From Office Worker
to Illustrator.”

Freelance Illustrator

Workshop 2.
Meet a Quilting Master
“Life of a Quilting Master
of Tongyeong.”

Traditional Quilting 
Master of Tongyeong

Workshop 3.
“Think outside the box!”

Children’s book 
Illustrator

Workshop 4.
“Sustainable 
Development 
in My Community.”

CEO of ‘Eco Femme’
 – Culture and,
Economic Community
for Female Refugees

2) Value as ESD

As a debut program, Peacademy should be evaluated primarily in terms of its process, rather 
than its outcome. In particular, it deserves credit as a student-organized program that emphasized 
education for sustainable development. 

First of all, the program was planned to preserve and continue the region’s traditional wis-
dom. Tongyeong is well known for its arts and crafts such as the lacquerware inlaid with mother-of-
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pearl, small and large cabinets, and traditional quilts. However, fewer than five masters remain for 
each of these representative crafts. The design and marketing of the crafts is not modernized, so that 
they might be called a ‘taxidermied tradition.’ This particular project offered the unique chance to 
dust off these regional traditional crafts through the creativity and imagination of the students.

Moreover, the program involved collaboration among multiple regional organizations. 
While the Peacademy was operated by Tongyeong RCE, the actual quilting lessons were given by 
the Quilting Project group. Throughout the program, communication was emphasized in order to 
maximize each organization’s merits. The second ‘Quilting Superstar’ is expected to be held in 2013, 
with some enhancements. 

Peacademy is significant as a regional activity that directly utilizes local content. Tongyeong 
RCE will continue forming traditional arts and crafts clubs for youth, guiding students to communi-
cate with appropriate career mentors, and actively expanding the perception of regional sustainable 
development.

III. Conclusion: Youth ESD Program and the Local Community

People have different understandings of what a local community is, how youth is defined, 
and how an ESD program should be perceived. For instance, can a big city be a local community? Or 
a small village? A town or a neighborhood? In fact, a ‘local community’ can be defined as any group 
that shares a common culture. Thus, youth ESD programs must consider not only the location, but 
also the characteristics that are unique to each region.  

Tongyeong RCE uses topics such as youth activities, emphasis on local communities, and 
ESD to evaluate its local youth programs. The two cases discussed in this article are quite different in 
terms of the relationship created between the local community and the youth. In the case of ‘Bridge 
to the World,’ the local community served as the field of the students’ activities, whereas, with the 
Peacademy and ‘Quilting Superstar,’ the local community provided the content for the activity. Thus, 
within youth programs, the local community can either function as the space where students learn 
about the region, with support from various sectors, or by providing the content for various activities. 

It cannot be said that one case is better than the other, since each program and activity must 
be organized and operated according to its own unique purpose and characteristics. However, one 
thing is certain: every ESD program inherently includes the local community in both its content and 
purpose, since the local community is the core consideration of ESD.
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The primary focus for local ESD programs should be to help students assimilate themselves 
into their community by teaching them to appreciate unique local characteristics and helping them 
give back to the community as a form of social reimbursement.
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I. Municipal Education Program

Innovative thinking requires a constant commitment to personal development, as one seeks 
to improve existing processes and create positive change. Of course, one of the world’s most notable 
innovators is Steve Jobs, whose innovative ideas and actions changed the world with products such 
as the iPhone. According to Jobs, innovators should ‘think different,’ but what exactly does that 
mean?  The most effective way to ‘think different’ is not to try to conjure new ideas out of thin air, 
but to reconsider things that already exist. Indeed, it seems that the ancient Chinese proverb – “recall 
the past to understand the future” (溫故知新) – is not just a musty old adage from times gone by.

In Korea, regional governments (administrative autonomy) and local educational authorities 
(education autonomy) function completely separately from one another.1 Thus, over the past two 
decades, regional governments have paid little attention to the education sector, since it was outside 
of their jurisdiction. However, in the wake of Korea’s rapid economic development, public interest in 
participation, welfare and civil rights has grown, forcing regional governments to address the major 
issue of education.2

II. ESD in Operation: Geumcheon ESD Academy 
for Creative & Competent Character

1. Project Background

It is not even necessary to argue that the autonomy of the current education system must be 
restructured, as recent trends have clearly indicated that the role of regional government in education 
must and will be expanded. In Geumcheon District, such efforts began after the 2010 regional elec-
tions, which were the area’s fifth direct election. One of the core programs of the new educational 
initiative was the Geumcheon ESD Academy for Creative & Competent Character.

Geumcheon ESD Academy for Creative & Competent Character was launched after a thor-
ough evaluation of past projects. In 2008, Geumcheon District started a project called ‘Geumcheon 
Class for the Gifted.’ This program was intended to challenge gifted students with an even more 
advanced curriculum and improve the students’ academic achievement level. Another main goal was 

1. Article 1 of Local Education Autonomy Act. The goal is to contribute to local education development by organizing agencies which manage works 
related to education, science, technology, sports and other art and science and regulating the actions of their organization and management in order 
to make use of independence and expertise of education as well as distinct characteristics of local education.  

2. Jeong-Soo Park (2004). ‘An argument over restructuring of education autonomy.’ Knowledge Center for Public Administration & Policy. The 103th 
‘Policy & Knowledge’ Forum.
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to reduce the financial burden on parents who were relying on private educational facilities to further 
their child’s education. Because Geumcheon Class for the Gifted was designed primarily around 
economic principles (i.e. reducing private education costs and increasing university admission rates), 
the program lacked the proper understanding and philosophy at the local government level. Still, 
Geumcheon Class for the Gifted became renowned as the model for Geumcheon’s education pro-
jects, even serving as a benchmark for other regional functions. However, as time passed, it became 
apparent that the empirical outcomes were ambiguous at best, leaving many unanswered questions.

When it came time to re-evaluate Geumcheon Class for the Gifted, Geumcheon District took 
a zero-base approach. The evaluations revealed that the goals and strategies of the program were 
disjointed, the classes were operated inefficiently, communication between the teachers and students 
was sparse, and the overall policy lacked pertinence. Although the explicit goal of the project was to 
provide advanced and gifted education,3 the classes offered little more than an enriched review of the 
current school curriculum. Perhaps the clearest sign of the program’s ineffectiveness was the fact that 
most of the participating students were still receiving supplementary private education elsewhere. By 
failing to serve as an adequate supplement – let alone substitute – for private education, the classes 
were clearly not conducive to mitigating education expenses for parents. The lessons were struc-
tured around traditional pedagogy, focusing almost exclusively on lectures and rote memorization. 
Based on this non-communicative environment, along with the fact that the students’ cognitive and 
problem-solving skills were not being supported, it was little surprise that the students’ interest was 
extremely low. Thus, after four years of Geumcheon Class for the Gifted, Geumcheon District was 
forced to confront a glaring contradiction; for the evaluations had shown that the region’s ‘model 
education project’ was producing ‘ambiguous results’ and was ‘profitable for only a very limited 
number of students.’

After this disappointing assessment, ideas were sought on how to improve Geumcheon 
Class for the Gifted. The decision was reached to continue the project, but only after an appropriate 
philosophy and pedagogy could be established, to determine how the classes could best serve the 
development of the community.

A complete overhaul of the program followed, starting with the name. In order to reflect the 
new direction, it was decided that the word ‘gifted,’ implying an inherent skill or talent, should be 
abandoned in favor of ‘competent,’ signifying the process of growth and development which trans-
forms children and teens into community leaders. Also, the pedagogy was completely revamped in 
accordance with contemporary learning models for adolescents.

3. Article 19 of the Fundamentals of Education Act (Gifted and Talented Education). A state agency and a local government should make and implement 
policies to educate people who are gifted and talented in the areas of learning, art or sports etc.
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In a conscious effort to overcome the educational limitations of regional governments, the 
new pedagogical model prioritized support from and close communication with regional schools, 
particularly local teachers. The new program represented a collaborative effort with local teachers 
to identify and correct blind spots of institutionalized education in order to solve regional education 
problems. Notably, the teachers recommended Education for Sustainable Development (ESD) as the 
best way to remedy those problems.

2. Vision and Competency

Geumcheon ESD Academy for Creative & Competent Character (hereafter, Geumcheon 
Academy) encompasses all of the primary values of ESD. When my office set out to renovate the 
program, we were on a very tight schedule, so we were not afforded the time to develop a comprehen-
sive understanding of ESD. As for myself, I was a civil servant in a regional government, so I was not 
equipped with a clear understanding of sustainable development or a solid pedagogical philosophy. 
But based on the teachers’ recommendations, we were convinced that ESD would most benefit our 
students and community, and by extension, our whole society. This conviction was what ultimately 
compelled us to develop an ESD learning model.

Geumcheon District’s vision statement for ESD is ‘restoring community-ship.’ My adminis-
tration of regional government designated education as a key agenda for developing Geumcheon into 
a district that emphasizes ‘community-building and serving the people.’ Our goal for education was 
to initiate a virtuous cycle4 wherein all citizens would have the chance to ‘learn whatever they wish 
to learn to such a degree that they can teach it to somebody else.’ The idea was to establish a system 
that would dispel concerns about futility and obscurity by producing tangible positive results. We 
soon realized that the education goals of our administration were perfectly aligned with the overall 
goals of ESD. 

Geumcheon Academy’s definition of sustainable development begins with the local commu-
nity. The goal is to allow students to develop independent thinking skills and express their thoughts 
on community issues, in the hopes that they can eventually create solutions for such issues. In order 
to give the students the necessary tools for addressing community issues, the Academy would help 
them to develop problem-solving skills and a methodical mentality, while simultaneously instilling 
them with a cross-disciplinary worldview. Furthermore, Geumcheon Academy strives to go beyond 
simply helping the students to acquire knowledge by actively supporting their ability to take initiative 
and achieve goals related to social issues.

4. Planning and Public Relations Department of Geumcheon-gu (2011). The Four-Year Plan for Local Policy Development in Geumcheon-gu. Geum-
cheon-gu Office.
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3. Project Roadmap

The curriculum was founded on a multi-disciplinary, experience-based definition of knowl-
edge, and relied heavily on small-group research activities related to sustainable development in 
the community. The project ran from March to December, with an enrollment of 40 seventh-grade 
students from the Geumcheon district, each of whom was recommended by their respective schools.

The first lecture was delivered during an introductory overnight event called ‘Innovation 
Camp,’ to help the students get acclimated to the unconventional curriculum. Two more ‘Innovation 
Camps’ were held at the midterm and end of the program, to final lectures were also organized as 
overnight camps to allow the middle and final reports to practical substance. The first semester cur-
riculum was oriented on ‘understanding innovation’ to introduce the students to the idea of innova-
tion, and then ‘experiencing innovation.’ The second semester curriculum was designed as a project, 
as ‘exploring innovation.’

Table 1. ESD Geumcheon academy curriculum

Innovation Camp (17-18 March) Program orientation

Understand Innovation (24 March - 21 April) Lecture and discussion

Experiencing Innovation (12 May - 9 June) On-site learning tailored to lecture topic

Innovation Camp (14-15 July) Career exploration and comprehension 
of project-curriculum

Exploring Innovation 
(25 August - 24 November)

Team-based research project and results report

Innovation Camp (22-23 December) Leadership Training

4. Practical Application of Curriculum

1) Innovation Camp

This past March, at the beginning of the semester, the Innovation Camp of the Geumcheon 
Academy opened at the Pyeongchang National Youth Center. The theme of the camp was ‘Meeting 
Challenges for a Sustainable Future,’ with the goal of having the students learn more about sustaina-
ble development. First, the students listened to a 90-minute lecture5 on sustainable development, and 
then they got into groups to analyze related materials. Each group consisted of six students with one 
laptop, and the groups could communicate with each other online. 

5. Speech Topic: Sustainable Development and Education (Woo-Jin Cho, Korean National Commission for UNESCO)
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The students were required to search for information 
about the topic online and interpret what they found; this research 
would be used later in the project. Each group was allocated spe-
cific tasks for this research, and they shared their information with 
each other to mutually widen the cognitive scope and capacity of 
the research. Each group prepared a report on their discussed top-
ics and presented to the rest of the class. The presentations were 
assessed by the group to reinforce the circulatory sharing of re-
searched information.

The following day, the students visited the Dae Kwan 
Ryung Wind Power Generation Complex, where they were chal-
lenged to consider the economic feasibility and environmental 
effects of wind power. The students then visited Yeoju Godalsa 
Site, which features some badly damaged and demolished cultural 
heritage items. Hence, the students got a first-hand glimpse of the 
failure to sustain, helping to strengthen their will to achieve a sus-
tainable system for each respective community.

From an administrative perspective, the Innovation Camp 
provided an opportunity to inspect the future plans and possibil-
ities for Geumcheon Academy. From a pedagogical perspective, 
it also allowed the coordinators to realign concepts of sustainable 
development.

2) Understanding Innovation

In March and April, students attended five different classes about ‘Understanding Innova-
tion.’ Each class was four hours long, consisting a 90-minute lecture, 60 minutes of research, 60 
minutes of discussion and 30-minute presentations. Like the Innovation Camp, each group was given 
a laptop and access to an Internet community where they could view lecture  and reference materials 
and share their reports. The classes were based on five topics related to sustainable development and 
the regional community, which had been chosen in coordination with local teachers. The lectures 
were given by experts from regional civic groups, and were often accompanied by videos and hand-
outs to enhance student engagement.

Photo 1. Lecture
Photo 2. Research and discussion
Photo 3. On-site visitation and activities 
(Godalsa Site)

1

2

3
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Table 2. ESD Geumcheon academy special lecture topics

Lecture No. Date Field Topic (Organization)

1 24 Mar. Environment Environmental issues are global issues 
(Green Asia Korea)

2 31 Mar. Human Rights What is Fair Trade? (Beautiful Store)

3 7 Apr. Science
Technology

New Material that Changed the World
(Korea Electronics Technology Institute)

4 14 Apr. Local
Community

Village Community
through Urban Agriculture
(Geumcheon Urban Agriculture Network)

5 21 Apr. Popular
Culture

Pop Culture Experience
through Street Dancing (Poppin’ Artist)

The students were required to take notes during each lec-
ture, and each student’s notes were digitally scanned and upload-
ed to the class website. The post-lecture discussions were loosely 
supervised to ensure that each student was participating, and the 
results of the module-based discussions were also uploaded to en-
hance communication between the discussion groups. Thus, stu-
dents practiced integrating their individual knowledge into that of 
the group, which was then organized into class-level knowledge, 
allowing them to participate in the process of forming collective 
intelligence.

3) Experience Innovation

‘Experience Innovation’ activities began in the month of 
May, following mid-term exams at each school. Rather than the 
lectures of ‘Understanding Innovation,’ the ‘Experience’ portion 
provided weekly on-site learning activities for each relevant field. 
In particular, the topic of ‘fair trade’ was accompanied by on-site, 
hands-on activities, organized as an ideal form of education en-
compassing the process of learn-experience-apply.

Photo 4. Internet community page
Photo 5. Lecture (fair trade)
Photo 6. Group activity

4

5

6

(수정)ESD콜로퀴엄영문논문집.indd   54 13. 8. 13.   오전 10:35



55ESD Case Study: Geumcheon Creative & Competent Character Academy / Seong-Ik CHO

Table 3. ESD Geumcheon academy experience Innovation plan

Lecture No. Date Field Activity

1 12 May Human Rights Participating in World Fair Trade Day
(in front of Deoksu Palace)

2 19 May Environment Visit to Ecological Park (Sunyudo Park)

3 26 May Local 
Community

Participating in Urban Agriculture
(Geumcheon Han-nae Vegetable Gardens)

4 2 Jun. Popular Culture Watching Street Dance Performance
(B-Boy Musical)

5 9 Jun. Project Planning Geumcheon
Fair Trade Day Project

- 16 Jun. Project Geumcheon Fair Trade Day
(Geumcheon Sports Park)

On May 12, students participated at the Korean Festival 
at World Fair Trade Day, to learn the values of fair trade and con-
sider how its goals could be achieved. Following this experience, 
the students set June 16 as ‘Geumcheon Fair Trade Day,’ and 
they spent the next month planning and organizing the festival. 
Although the project only lasted for one month, project, we deter-
mined that the process of planning and executing this event pro-
vided invaluable experience prior to the second semester, which 
was oriented around projects.

4) ESD Mentoring Team of Regional Teachers

As discussed, ESD Geumcheon Academy originated from 
teachers in the Geumcheon region. The discussion of education 
in light of sustainable regional development requires more than 
just the efforts of a single school or a regional government. Con-
sidering the current disjunctive state of regional government and 
education, the process of associating the two is by no means a 
simple process. In fact, it involves deep consideration on many 
different levels, to account for the values and ambitions of individ-
ual teachers, the established characteristics of schools and regional 

Photo 7. World Fair Trade Day participation
Photo 8. World Fair Trade Day participation
Photo 9. Geumcheon Han-nae Vegetable 
Gardens

7

8

9

(수정)ESD콜로퀴엄영문논문집.indd   55 13. 8. 13.   오전 10:35



56 New Approaches to New Futures: Selected Papers from the 2012 ESD Colloquium Series

government, and the inherent red tape of legal and governmental institutions. However, in this case, 
such obstacles were relatively easy to overcome, thanks to the effort, pride and determination of the 
regional teachers, who were driven by the opportunity to provide students with a more meaningful 
education and the chance to reach out to students in an ideal pedagogical form.

At the moment, ESD Geumcheon Academy has a six-person faculty, with each teacher men-
toring one of the six groups. As mentors, the teachers do more than simply convey knowledge; 
they also act as research assistants, discussion mediators, and observers of the entire process. This 
mentoring system is being identified as a model step towards a desirable relationship within the class 
environment, breaking away from the past ‘teacher-learner’ framework.

5. Results

After roughly three months of the Geumcheon Academy, 
the following achievements were identified.

First, and most importantly, the students discovered the 
joy of learning. This program is built on cooperation rather than 
competition; there were no individual evaluations, and thus no 
competition between classmates. Although we did honor the ‘Best 
Group Presentation,’ the award was based on a vote by the entire 
class, and it had no bearing on the students’ successful completion 
of the class, so it was not a fierce competition. Thus, they could 
focus all of their energy and enthusiasm on learning the content of 
the class, which solved the prior concerns about low student inter-
est and participation, due to the lack of connection to established 
school curriculum.

Next, the program offered the chance to see how an ideal-
ized pedagogy could function under real conditions. This program 
was designed for high school students, and there was always a 

lurking danger that it could be abandoned in favour of the existing system, which relies heavily 
on entrance examinations. The Geumcheon Academy was originally introduced to provide students 
with some advantages in the current university admissions system, which parents clearly supported. 
Parental support was further strengthened by the project’s focus on the virtue of ‘cooperation over 
competition,’ which was seen as a desirable trait for future leaders. 

Photo 10. Parent-teacher conference
Photo 11. Mentoring team
Photo 12. News coverage (Chosun Ilbo, etc.) of 
regional teachers
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The third positive outcome was the formation of a student-oriented class. A knowledge-based 
society cannot rely solely on knowledge gained from a textbook. Rather than simply memorizing and 
understanding information, students must develop the ability to contextualize information available 
through various media and readily internalize it for use. Hence, students are required to endlessly 
explore knowledge, and cultivate a methodical thinking process that allows them to form collective 
intelligence. To this end, classes must be student-oriented, and this program certainly approached 
that ideal model.

6. Project Difficulties

Along with the aforementioned advantages, several challenges arose during the project. The 
primary issue was how to implement such a system into the current school environment. This project 
was introduced as a reform of the Geumcheon district’s previous education project (Geumcheon 
Class for the Gifted), and was managed mostly by the regional government, which clearly limits its 
overlap with the current curriculum. It was eventually concluded that the evaluative methods and 
various aspects of the curriculum were incompatible with the existing educational framework, which 
meant that the project was traveling at full speed towards a dead end. In addition, the fact that the 
proposed curriculum takes place on Saturdays makes it even more challenging to aptly coordinate 
with the local school administration, something that would require attention in the future.

The second limitation that arose was in the criteria for selecting the students.  As an edu-
cation project in the public sector, Geumcheon Academy is inherently vulnerable to criticisms of 
providing ‘privileges for the few.’ Thus, maintaining the fairness of educational opportunities must 
be a priority throughout the process of selecting students. Geumcheon Academy is a pilot project, and 
for this session, the students were selected by the recommendation of local principals. Thus, in this 
case, the responsibility of fairly allocating educational opportunities was delegated to the individual 
schools. But further review and evaluation will be necessary to identify how well this selection meth-
od achieves equal opportunity for education.

III. Suggestions to Restore Local Education through ESD

The Geumcheon District proposed the Geumcheon Academy as a way to develop the district 
through education. This proposal was made in light of increasing media coverage of school violence 
and teenage delinquency, as well as growing criticism of the Korean education system, based on the 
over-competitiveness of  college entrance exams and the rising cost of private education. The local 
government decided to take on the complex issue of education as a possible path to strengthening 
the local community. The idea was that students who are supported by resources from the local com-
munity are more likely to contribute to that community as they mature, creating a virtuous cycle of 
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sustainable development. According to the African proverb, ‘it takes a village to raise a child,’ and 
the following are several recommendations that can help the entire ‘village’ effectively focus its 
resources on the child.

As a priority, teachers in local schools must be encouraged to develop a spirit of ‘commu-
nity teachership.’ In the current system, teachers are bound to a nationally standardized curriculum, 
and they regularly transfer to different schools around the country, so sense of ownership is a rare 
virtue. While students may be a part of the community, teachers often do not feel the same way, so it 
is difficult to expect them to be enthusiastic about improving it. This leads to a disconnect between 
the school and the local community, and allows some complex classroom issues to go unaddressed. 
Consequently, the whole-hearted involvement of teachers is indispensable to sustainable develop-
ment within the local community. Although  an overhaul of the current system does not appear to be 
imminent, something must be done to improve teacher’s attachment to the community.  

Next, education authorities and UNESCO should expand training opportunities for ESD. 
Both as pedagogy and material, ESD is providing appropriate answers to current issues in education, 
while simultaneously embracing future virtues. The very nature of ESD unites all curricular subjects, 
and fosters holistic and methodical thinking skills. However, most teachers lack sufficient under-
standing of ESD to exploit this advantage, so they are unable to partake in education development. 
Thus, a wider variety of ESD training should be more accessible to teachers, in order to integrate 
ESD into the curriculum.

We are keenly anticipating observing and participating in future efforts to advance local 
education as a way to enhance the development of the local community to the benefit of all residents.
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I. Introduction

‘A discussion of sustainable development is valid only when development can be sustained.’ 
How does ‘sustainable development’ differ from the ability to sustain development? While this might 
initially seem like a mere play on words, it is actually a very important question that requires deep 
consideration. The word ‘sustainable’ implies a sense of restraint, of not seeking the maximum out-
put from an activity so that something may be left in reserve. Thus, sustainable development can only 
be a valid option if approaches are available that will yield similar results at the cost of a slight short-
age or discomfort, and if there is sufficient time to carefully consider these alternatives. No matter 
how good your intentions, you cannot put someone who has starved for 10 days on a diet. 

Before talking about specific practices for ‘Sustainable Development (SD) for youth’ or 
‘Education for Sustainable Development (ESD),’ we must first consider the current context for trying 
to implement sustainable development in the field of youth.

II. Conditions in Schools and in the Field of Youth

1. Schools

Youth statistics for 20126 illustrate the current state of youth in Korean society. Statistics 
show that 70% of Korean youth are experiencing stress from ‘school life’ and ‘life overall’; 39% 
worry about their studies; 23% worry about their future career, and 9% say they have contemplated 
suicide. In terms of their vices, 10% smoke, 20% drink7, 10% are Internet addicts, 14% are obese, 
47% have played age-restricted games, and 41%8 have viewed adult publications. Regarding their 
education, 70% receive private education outside of school9, 10% are dissatisfied with their school 
curriculum, 17% with their school’s teaching methods, and 9% with their relationship with teachers. 
The majority of negative figures are on the rise, and even those which are not rising have seen a 
spillover into other similar problems, rather than any outright improvement. Thus, it is no coinci-
dence that today’s news headlines so often bemoan the state of our ‘gloomy youths.’ So how can we 
ensure sustainable growth for our youths? Perhaps more importantly, setting aside the issue of future 
sustainability, how can we improve the current reality for youth who are struggling just to cope with 
their present and immediate problems?

6. http://kostat.go.kr/portal/korea/kor_nw/2/1/index.board?bmode=read&aSeq=255358.
7. Figures for smoking and drinking taken from middle and high school students.
8. Figure includes only elementary, middle and high school students.
9. Statistics regarding adult publications taken from middle and high school students.
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Despite constant criticism and repeated calls for change, the current Korean education sys-
tem continues to focus almost exclusively on preparing students for university entrance exams. In 
response to this problem, the national school curriculum has been revised eight times, including the 
addition of special activities that were supposed to serve as an alternative to cognitive-oriented ed-
ucation, with the goal of strengthening the body, character and spirit of students. However, despite 
these worthy goals, these efforts do not seem to be bearing much fruit. While the problems continue 
to increase in both size and complexity, the solutions remain partial and somewhat haphazard. For 
instance, when the issue of youth suicide gains sway in the media, there is suddenly a bombardment 
of superficial and sometimes outlandish measures to prevent suicide. But when the issue shifts to 
school violence, another landslide of responses are proposed, as if it were a new and distinct problem 
to be faced. How is it possible that these problems continue not only to exist, but to get worse, despite 
decades of research and diligent efforts to find a solution? A review of past administrative measures 
in the field of youth-related problems leads to the conclusion that lawmakers in our country have ut-
terly failed to appreciate the scope and gravity of this problem. If that is not the case, then how could 
they seriously think that recruiting a few more temporary personnel could solve such a prolonged 
and deeply embedded issue? Even worse, in such cases, the new personnel have no authority and 
no time to scratch the surface of the problems. So what can we possibly hope to solve through such 
measures? The words of a spokesperson for a teachers’ associations clearly show how our schools 
view expert personnel recruited from outside the system:

 
‘While professional counselors may be certified in the fields of psychology or counseling, 
in-school counseling is a special case in which one must first earn the trust of the children…
There is good reason to doubt how much trust students will give someone with a one-year 
contract and no teaching certification… Counselors are not teachers, so they are viewed 
as separate from the teaching profession. Instead of increasing the number of professional 
counselors, teachers should be trained in counseling from the beginning of their training, 
and considerations of counseling should be more deeply considered during the teacher ap-
pointment process…10’

Of course, if the solution lay with certified teachers, these issues should have already been 
addressed. Korea has a system called the ‘intensive course completion system,’ which was intro-
duced during 2009 revisions to the national curriculum. This system mandates that, outside of the 
required subjects of Korean, English, math and science, schools have free rein on how to schedule 
the remaining time periods. While the underlying purport was significant, the result was chaos. Next, 
teaching authorities decided to focus on the importance of career training for youths, going so far as 
to dispatch career counselors to all schools. But this endeavour has only led to more friction as the 
policy has expanded. Wrapping an object in a fancy new package may grab people’s attention, but 

10. http://www.newsis.com/ar_detail/view.html?ar_id=NISX20120509_0011093779&cID=10201&pID=10200.
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once the wrapping is removed, all that remains is the object itself. In other words, nothing is actually 
solved by just changing the wrapping without replacing the object. Our schools must open them-
selves up to the outside world. They must acknowledge the vast range of professional areas, together 
with the fact that the current paradigm can only yield repeated failure. This is the basic premise upon 
which we can begin discussions about sustainable development for youth.

2. The Field of Youth
 
Up to now, the field of youth has encompassed a wide range of tasks that school education 

has failed to adequately provide. Sometimes these tasks are provided in cooperation with schools, 
and sometimes they involve competition with schools. The field of youth has continuously increased 
in size and quality, with over 720 youth training facilities established and 23,779 youth instructors 
produced (White Paper on Youths, 2011). An immeasurable amount of effort and hardship have gone 
into shaping the field into its current dimensions, and as a result, social perspectives about the sig-
nificance and need for the field are finally improving. Still, much remains unresolved in the field of 
youth. The most significant problem is the overall lack of time available for interacting with youth, 
who spend most of the week at school. While absolute durations of time cannot be seen as a defining 
factor, the sheer lack of physical time for interacting with youth has prevented the field from contrib-
uting greatly to the overall quality of their lives.

There are two main categories of education: formal education (i.e. school education) and 
informal or ‘aformal’ education (i.e. outside of school). The increasing prominence of continuous 
education has helped to transform the education system from a monopoly into an open and shared 
system, making it possible for anyone to become a major player or consumer. Only in the field of 
youth, and particularly in the realm of school education, does education remain an exclusive and 
closed matter. The introduction of the ‘admission officer system’ has led to a greater emphasis on 
students gaining a wide range of experience and engaging in creative hands-on activities. The school 
week has officially been shortened to five days, while a rise in youth-related issues (e.g. school vio-
lence, ‘outcast’ students, youth suicide) has highlighted the need for support from expert institutions 
and professionals. Subsequently, this is a timely opportunity for schools to cooperate and forge links 
with the outside world to allow the field of youth more time to interact with youths.

The second task is related to how we should view the field of youth. Does the field of youth 
lie in the realm of education or extracurricular activity? This is a key distinction, because the first 
category lies in the public realm, while the second is more likely to be considered private. Education 
is a classic example of positive external effects producing11 public goods, which is why it is possible 
to conduct free education at primary and secondary schools. But how about youth activities? The 
fact that the school curriculum already includes creative experiences and activities would seem to 
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validate these activities. Public goods can be produced by the government or by private corporations. 
The difference with private goods stems from whether exclusivity is applied. In theory, private goods 
can be consumed only by people who have paid for them; those who have not paid are barred from 
consumption. Meanwhile, primary and secondary level education is free for consumption, without 
having to pay any price. So how do youth activities fit into this scheme? If we believe that school 
education is flawed, and we wish to address those flaws through creative activities that foster au-
tonomy, volunteerism, career-planning and clubs, then we must look for the best ways to operate 
such programs. Schools already realize that their independent capabilities are insufficient to provide 
enough creative experiences, and they have proposed stated that the solution to this problem is to 
forge stronger bonds with the local community. So youth activities must now be recognized as valu-
able public goods, and subsequent measures must be formulated to support these activities.

The third task, which is directly related to the second task, involves the operation of youth 
centers, which form the backbone of the field of youth. Despite the fact that many youth centers are 
built by the central or municipal government, they often do not receive sufficient support for their 
operations, because they have been commissioned to a private entity. It may seem obvious why youth 
activities are not generally perceived as public goods, since they often take place at private facilities, 
but the majority of those facilities were built with public money. Thus, the government cannot justi-
fiably continue to transfer its responsibility by commissioning such facilities to private entities. The 
current situation definitely requires improvement. Since most youth facilities receive only partial or 
in some cases no public support, they have no choice but to engage in for-profit operations.12 Many 
studies about measures to develop youth facilities start by pointing out the need to support operation-
al funds. In a joint report titled ‘Study of Methods to Vitalize ESD through Creative Experience Ac-
tivities,’ the Korean National Commission for UNESCO and the Korea Youth Work Agency state that 
‘Youth training centers are failing to establish themselves as areas for youths to come together and 
discover their potential, share cultural experiences, develop their talents and specialties, and through 
this, seek an appropriate career path. If, instead, these centers shift toward for-profit operations for 
the general public, this will result in faulty operations and identity confusion’ (Korean National 
Commission for UNESCO, Korea Youth Work Agency, 2011). This call for budgeting represents the 
basic survival instinct of the field of youth, the most fundamental element required for youth facilities 
to properly establish their role. Let us consider creative experience activities, for instance. What is 
preventing the field of youth from actively participating in creative experience activities? Creative 
experience activities take place within each individual school. In fact, schools are required to have 

11. External effect is a term used in economics referring to how the effect of consumption is not just confined to the consumer himself but spreads to 
adjacent areas as well. An example of a positive external effect is how painting your house improves the look of the entire neighborhood; a negative 
external effect would be pollution emitted by a leather factory during the process of manufacturing its goods. When solely left to market forces, 
positive external effects are produced less than they should be, while negative external effects are produced to an excessive extent when left alone. 
Thus, policies must be made to actively support positive external effects while imposing fines on negative external effects.

12. Of course, this is not to say profitable operations are bad or unnecessary. The point is that these should not assume a main position.
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creative activities as part of their weekly curriculum. But if a youth center wishes to provide creative 
experience activities, then who is responsible for the incurred costs? Meanwhile, training facilities 
must generate a profit to offset their operational costs, so they must focus on more profitable activi-
ties in lieu of creative experience activities. Perhaps if they were provided with operating funds, they 
could support one or two schools on a trial basis, but anything beyond this would be impossible. But 
what if basic operating and program costs had already been secured? An entirely different situation 
would present itself. 

  
Schools must open themselves up further. The field of youth must forge more active links 

with schools on an equal basis. If schools continue to simply migrate from solution to solution as they 
have done, and should the field of youth remain unable to participate, then the current situation could 
deteriorate into a crisis of ineffectiveness for everyone involved. 

III. Asan Youth Education and Culture Center13

1. Asan Youth Education and Culture Center
 
Asan is a mid-sized city of 280,000 people, located in South Chungcheong. While the ma-

jority of cities are experiencing a decline in population, Asan continues to grow and is projected to 
reach 800,000 people in 2025. The city has shown a keen interest in youth education, and invests in 
this area by operating its own education programs to nurture local talents.

The Asan Youth Education and Culture Center (hereinafter the ‘Center’) was opened in June 
2010. Soonchunhyang University, which has a department for youth education and counseling, was 
commissioned to operate the Center. While the university has complete control over the operations 
of the Center, all budget and human resource decisions are left to the director of the Center. Though 
situated within an urban living zone, the Center is quite large, at over 72,000 m2, and includes an ob-
servatory, indoor gymnasium, Chinese culture experience zone, video media room and small seminar 
rooms. The motto of the Center is to instill ‘Dreams in Youths and Vigor in the Community,’ and it is 
based on core values of remaining ‘youth-centric’ and establishing ‘mutual trust.’

My position as vice-curator at the Center has allowed me to observe several advantages 
that our facility has over similar ones, the first and foremost being the perception of the community. 
Locals consider the Center to be an education facility, so all projects taking place at the Center are 
regarded as education projects. From the initial preparation stage of the commission contract, the 

13. The Asan City Youth Education and Culture Center has overcome these basic limitations of youth facilities to a large extent. While the capability of 
facility directors and staff are important, this example was included to illustrate how eliminating basic restraints can achieve much in itself.
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Center made it clear that youth projects should be regarded as a form of investment and a part of 
education, and that excellent management of a youth facility should aim at supporting the healthy 
development of youth, rather than merely turning a profit. As a result, the local government, city 
council, schools and communities acknowledge the Center and its operations as public goods that 
require tax money. 

The second advantage of the Center that sets it apart from other youth facilities is its oper-
ating budget, which stems directly from its acknowledged status as an educational establishment. In 
many ways, the secure budget is what has enabled us to carry out various ventures in schools and the 
community, which in turn helped to expand its sphere of influence. The Center was able to maintain a 
long-term perspective and actively forge connections with adjacent schools while focusing not only 
on popular programs, but also on those that were truly necessary. As a result, we provide many youth 
programs free of charge14, and we actively promote diverse creative experience activities. We have 
implemented experimental programs such as our ‘vision school’ and ‘design school’ programs, and 
established links with local community organs and groups. Based on these successes, the Center has 
officially been recognized as a facility that has remained true to its founding purpose.

The third advantage of the Center is its cooperation with the local government. Our re-
lationship with the local government is not vertical, but one where we complement each other’s 
weaknesses. Our operation committee, which is chaired by the mayor, includes education workers 
and representatives and department heads from local organizations. All items related to the operation 
committee have been set down in the city ordinance. The committee resolves basic operational issues 
for the Center and provides constant input about various programs necessary for youth development. 
After the committee has deliberated about the feasibility of the programs, they are then planned and 
undertaken upon approval by the city council. The city department in charge of these operations is 
called the ‘Educational City Department,’ which is involved in all forms of education, thus allowing 
smooth cooperation with education authorities, such as the Office of Education Support.

These fundamental advantages have allowed the Center to remain true to its original op-
erational goals. Current projects include creative experience activities, a weekend career camp, the 
vision school and design school programs, weekend youth sports leagues, youth club fostering pro-
grams and education for parents, conducted with the Office of Education Support. Through these 
programs, the Center is engaging in various efforts to reach out to youths and the local community.

14. When the center first opened, all operations were considered part of education, so all of the youth programs were free. Currently, we charge a 
minimal fee to promote responsibility among the participants.
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2. Major Projects of the Asan City Youth Education and Culture Center

1) Creative Experience Activities

Creative experience activities form a major area of emphasis for the Center. The 2009 re-
vision to the national curriculum made creative experience activities mandatory for grades 1-4 in 
elementary school, and for the first two years of middle and high school. While there is a certain 
ambivalence about the positive and negative aspects of creative experience activities, the Center has 
actively engaged in this area from its first year of operation. The Center made presentations to the 
heads of school affairs at all of the local schools to propose joint operations, and in 2010, it began 
trial operations focusing on club activities and career activities at three schools. The Center also 
recruited school liaison officers to ensure smooth cooperation with schools, and cleared the Center’s 
morning schedule to allow schools free access to its facilities, with all operating expenses coming 
from the Center’s budget. Instead of passively waiting for the schools to make requests, the Center 
actively proposed an operational framework and direction which it persuaded the schools to adopt. 
By identifying areas where the schools lacked adequate capabilities and taking charge of these areas, 
the Center assumed an equal position in its discussions with schools about youth issues. Now in its 
third year, the Center has concluded agreements with 12 schools, and provides around 20 creative 
experience programs for each school. The Center is now preparing for the next level of its operation 
by improving the quality of its programs and incorporating the requests of youth participants into 
the programs.

2) Career Path Programs

A person’s career progresses throughout the person’s entire life, but the period of adoles-
cence and young adulthood is particularly important for deciding the initial career path to embark 
on. More than just choosing a profession, exploring one’s career means setting the direction of one’s 
entire life. Despite this, many youths are surprisingly spontaneous and haphazard about choosing 
their career path. Their decision-making process often lacks any systematic contemplation, and is 
based on external factors such as their grades, advice from acquaintances or social norms. As a result, 
more than 75% of college students regret choosing their current school15, and 8% end up dropping 
out16. Based on such situation, the Center works to provide programs that challenge and assist youths 
to seriously contemplate their careers. Hence, the Center started the Vision School with the goal of 
eventually having all middle school students in the region complete the course before graduation, and 
the Design School, to foster creativity in children. Courses in baking bread and becoming a barista 
were offered, giving the students hands-on experience with actual equipment, as well as the opportu-

15. http://www.hankyung.com/news/app/newsview.php?aid=2011080974567
16. http://schoolpress.co.kr/?p=5159
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nity to sell their bread and coffee at the Center on the weekends. The Center also plans to operate a 
permanent career camp for elementary through high school students, a program that marks the full-
scale implementation of the five-day school week and is supported by the South Chungcheong Edu-
cation Information Center. Besides this, all youths who come to the Center–from school clubs, school 
reporters, operating committees or participatory committees, etc.–are offered career counseling and 
other resources they need to diagnose the present and future of their own lives.

3) Weekend Youth Sport Leagues

By now, it is general knowledge that youths are getting physically bigger even as their 
strength diminishes. Now that the school week officially ends on Friday, some schools are imple-
menting Saturday sports programs, but these have not yet been firmly established. The Center has 
designated Saturday as ‘One Sport, One Person’ and plans to further expand on this idea. Sport 
competitions – mostly basketball and futsal – continued throughout 2011, taking on a league format 
this year. The Center is also planning five competitions based on the Saturday sports programs, to 
help revitalize Saturday sports clubs at schools. The ultimate goal is to create an environment where 
Asan youths can participate in sport activities at the nearest possible location from their home every 
Saturday. This plan requires participation from the entire local community, and is in the final stages 
of preparation.

4) Parental Education

As we all know, parents have an immense effect on youth development. But the role of par-
ents has changed considerably from previous generations. The language has changed, and so have the 
environment and culture. Today, being different carries the real risk of conflict and problems. Hence, 
the Center provides education for parents to facilitate their understanding of their children. In previ-
ous times, such programs would be conducted by various organizations independent of schools, but 
efforts are being made to consolidate parental education. As a result, the Center, in association with 
the Asan City Education Support Office, now provides more than 20 parent education sessions each 
year. Parents are separated into different schedules, according to the classes their children are attend-
ing. Specific subjects are selected and taught in five-session programs. Frequent subjects include: 
understanding youth, conversation methods, career instruction for children, the admission officer 
system, self-motivated learning, time management and understanding the future society. Through 
parental education, the Center promotes a better understanding of the importance and necessity of 
youth activities, while offering parents a wealth of practical advice about how to enhance their child’s 
development.
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5) Other Operations

The Center also operates a club called ‘It’s You,’ allowing youths to volunteer to share their 
own talent with the community. The volunteers can teach English, Chinese, Japanese, etc., and offer 
a helping hand to peers from low-income backgrounds. Youths from the club organize interpreting 
teams to assist foreigners during local events, and visit child centers in the region to teach subjects 
like balloon art and face painting. The Center also provides space for more than 40 other local youth 
clubs, school press clubs, youth operation committees, youth participation committees, etc., provid-
ing a venue for these youths to freely use and develop their potential.

The Center actively participates in community networks by opening its facilities, grounds 
and equipment to the locals, so long as there is no conflict with youth activities. Some of the groups 
that frequently make use of our facilities include Civil Solidarity for Children’s Books, Teacher Book 
Discussion Group, local children centers, welfare centers for the disabled, libraries, Social Welfare 
Alliance and Nursery Alliance. 

Despite all of these activities, the Center has yet to achieve a full operational base. Around 
Korea, there are many facilities that have been in operation longer and have established deeper ties 
with their local community, and which can thus serve as excellent role models for the Asan Youth 
Education and Culture Center. We will continue to benchmark other facilities to improve our know-
how while fully utilizing our own unique advantages. 

VI. Conclusion

The purpose of Education for Sustainable Development (ESD) is to teach children and youth 
how to allow sustain human development without destroying or exploiting resources, as well as why 
such efforts are important and the type of attitude that is necessary to achieve this. But sustainable 
development is only possible through balanced development in the sectors of ecology, economy and 
society (Jin-Hwa Kim, 2011). Sustainable development directly relates to all elements of life that 
threaten humanity, today or tomorrow, such as poverty, natural disasters, climate change, political 
conflict, disease, and socio-political and cultural issues. With such a massive scope, we actively 
seek ways to encourage youth to become invested in sustainable development. Until now, the field 
of youth has tended to bounce between cases, issues and problems, briefly kindling social interest 
but failing to enact any real change. Nonetheless, the efforts in this field have accumulated over the 
time to offer guidance for youths and local communities, which is slowly gaining appreciation. For 
the most part, the field of youth has refrained from attaching the name of sustainable development 
to its activities, but a large number of those activities are closely related to ESD, either directly or 
indirectly. 
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Regardless of what field we are engaged in, sustainable development can only be realized 
with a smooth, natural transfer process from one generation to the next, so that generations communi-
cate actively with one another and reach consensus. The best way to contribute to sustainable devel-
opment for individuals, society and humanity is to work within our limitations to improve conditions 
to awaken a voluntary spirit and potential within today’s youth. As the field of youth continues to 
mature, we must work to find more answers and better ways to achieve these goals.
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I. Introduction

In Korea, ESD has been more frequently discussed in the context of elementary education, 
rather than university education. Although a few universities have shown interest, particularly those 
participating in the government-funded ‘Green Campus Project,’ discussions of ESD at the univer-
sity level are still at the fledgling stage. In fact, most university staff members are not even familiar 
with the concept of ESD. To activate the discussion of ESD at the university level, the faculty and 
administrative staff of universities must be trained in ESD. Based on this premise, this paper aims to 
introduce possible methods for such training. Here, ‘training’ is not limited to isolated practices at 
individual universities, but refers to standardized practices that target all universities that the Korea 
Council for University Education oversees.  

II. Main Points of ESD Discussions

The Korean National Commission for UNESCO (2010) defines ESD as: ‘Education that 
can recognize the linkages between social, environmental, and economic sectors, intra-generational 
equity, and global justice, which serves as the foundation of sustainability, leading actions and view-
ing sustainable futures on individual/local/national/global dimensions based on a reflective attitude 
towards the current society, values and practice.’ This definition expresses the main areas of concern 
of ESD and its orientations. In summary, ESD aims to change people’s beliefs, attitudes, values and 
actions in all sectors of environment, living and culture.

In relation to its concept, the main points that ESD should be interested in can be narrowed 
down to a few aspects. First is the construction of the content. As we can see from the definition, ESD 
addresses all dimensions of human life, including the environment, social living and culture. Thus, 
ESD can be applied to a near infinite range of divisions. Right now, ESD is typically in the domain 
of natural science, using keywords such as ‘green’ or ‘eco-friendly,’ but these discussions should be 
extended into the fields of social science and the humanities.

The second key aspect is related to changing human actions, which is ultimately the goal of 
ESD. Here, ‘action’ refers not only to physical acts, but also to the inner thoughts, beliefs, and prin-
ciples that cause the physical acts. However, it is very difficult to change human behaviour on a wide 
scale, and to do so requires calculated preparations. Bum-mo Jung (2000) suggests that a carefully 
planned educational program should be the core of this calculated preparation. To successfully carry 
out ESD, the methodology for changing human behavior must be planned in advance, in conjunction 
with a clear understanding of ESD.

The final aspect that ESD should be interested in is the target of education. Sustainable de-
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velopment is not restricted to a certain age group; it can apply to anyone who takes time to consider 
their surroundings and view their own life from a reflective perspective. From this perspective, the 
current ESD training system, which mainly focuses on elementary and middle school education, 
should be extended to university education and adult education. Perhaps the people who must change 
their behavior first are the ones who are actively engaging in social activities.

III. ESD at the University Level

Universities play the role of creating and enhancing a community’s knowledge and val-
ue system through education, research, and community service. With such a role, universities are 
expected to contribute to making a more sustainable community. As higher education institutes, 
universities can provide solutions to social dilemmas by applying their profound knowledge of var-
ious physical, cultural, and environmental factors, as well as their scientific research achievements. 
As a group of intellectuals with diverse backgrounds, universities can contribute to the settlement 
and progress of a society through both direct and indirect methods. In particular, universities make 
sustainable life and careers possible by constantly providing talented young people with an advanced 
intellectual perspective that can be applied to all sectors of society. 

As mentioned, universities play a crucial role in fostering the stable development of a com-
munity. Thus far, however, their contribution to ESD activities has been fairly negligible. Currently, 
most reports about Korean universities’ efforts towards sustainable development and ESD activities 
deal have focused on the Green Campus Project. Those reports either introduce the efforts of indi-
vidual universities to build a more ecological campus, or detail a series of actions carried out in the 
name of the Green Campus Project. Those activities might include environmental management, con-
struction of an eco-friendly campus, energy and resource management, enhancing the education and 
research infrastructure, and linking with the local community in relation to any of these activities. 
As of now, there have been almost no reports of any attempts to systematically apply ESD within a 
university curriculum.

According to a recent survey (Lee et al. 2011), 73.5% of universities stated that classes 
featuring the word ‘environment’ were newly offered after 2005, while 68% responded that ESD-re-
lated content was added to existing classes after 2005. However, according to the survey, none of the 
classes providing ESD content were graduate-level courses. Regarding ESD-related extracurricular 
activities and programs, 31.6% said that ESD was applied to student club activities, and 15.8% an-
swered that ESD was applied to faculty programs. Around 73% of universities said that they were 
conducting ESD-related research and had some connections with other institutions performing sim-
ilar research. Around 58% said that university management was not based on ESD, and only around 
20% stated that ESD-related budgets were in place. 
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According to this survey, it might seem as if Korean universities are successfully integrating 
ESD with their curriculum and management system. Notably, however, the survey was only con-
ducted among the administrative staff of nniversities registered to the Green Campus Committee, as 
well as faculty members who were researching sustainable development or ESD. Thus, the results 
of the survey can only be applied to those few universities that are participating in the Green Cam-
pus Project. So it would be fair to conclude that ESD discussions at universities in general are still 
highly limited. Even among those universities participating in the Green Campus Project, only 20% 
had secured the budget, and none of the graduate schools had ESD integrated into their curriculum.

Currently in Korea, ESD-related projects are only being carried out at a small number of uni-
versities. Those projects tend to center around the classes and research of a few interested professors,  
and their theme is limited to physical elements of ESD, namely the Green Campus Project. Thus, 
ESD discussions inside Korean universities are still at a very basic level. As mentioned, universities 
are highly influential in the community, so in order to advance ESD discussions in the community, 
it is important to revitalize ESD discussions inside universities. Social interest in ESD will rapidly 
increase if ESD is frequently taught and studied in universities.

To stimulate the diffusion of ESD discussions inside Korean universities, the present status 
of ESD discussions at all higher education institutes, including those participating in Green Campus 
construction, should be precisely measured. To date, no known research has been conducted on the 
current state of ESD activities or discussions in higher education institutes. To stimulate the appli-
cation of ESD in university education, future research should seek to pinpoint university interest in 
ESD or ideas about ESD in university education activities.

IV. University Faculty and Staff Training

Currently, Korea has 433 higher education institutes, 416 of which are established under the 
higher education act, and 17 that are established under other special laws. Of those, 234 are four-year 
universities, 157 are two-year community colleges, and 42 are graduate universities with no under-
graduate courses. These universities employ a total of 77,604 full-time faculty members and 51,216 
other staff (see Table 1).
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Table 1. Number of full-time faculty members and staff at higher education institutes

Type of Institute Number
of Institute

Full-Time
Faculty

Other
Staff

Four-year  
university

University 199 62,102 39,697

Industrial University 2 284 156

Teacher’s College 10 832 698

Correspondence College 1 148 562

Online University 17 506 812

University
of Technology

1 - -

Others 4 180 275

Subtotal 234 63,152 42,200

Two-year 
college

Community College 154 13,815 8,480

Others 1 6 4

Online University 2 30 59

Subtotal 157 13,851 8,543

Graduate School 42 601 473

Total 433 77,604 51,216
Source: Higher Education in Korea (www.academyinfo.go.kr) 2012.

To further develop the abilities of faculty and staff members, universities routinely organize 
and implement their own training sessions or hire outside agencies to perform training sessions. A 
few of the larger universities have established an internal training program that operates year-round, 
but most universities tend to use outside agencies, except for a few training sessions. But as more 
and more universities have begun to recognize the importance of teaching, ‘Teaching and Learning 
Centers’ have been established to train faculty about various teaching methods. However, the ma-
jority of universities (i.e. those without an internal training program) must rely on outside agencies, 
such as Higher Education Training Institute (HETI), for the training. The need and demand for staff 
training has also been increasing every year, as work sections of university administration have be-
come more diversified and specialized.

Outer agencies that provide training include both government-run agencies, such as the Na-
tional Training Institute of Education, Science and Technology (NEST) and private agencies, such as 
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the Korean Standards Association (KSA), Korea Productivity Center (KPC), and Korea Leadership 
Center (KLC). However, the former targets elementary and middle school teachers, while the latter 
category targets industry workers and the general public. Presently, HETI, which is attached to the 
Korea Council for University Education (KCUE), is the only agency that provides training exclusive-
ly for university faculty and staff.

KCUE, the representative association of universities in Korea, works to improve education 
by increasing the autonomy and innovation of member universities. Since its foundation in 1982, 
KCUE has been responsible for evaluating universities and their admissions programs. In 1995, 
KCUE established HETI as a branch institute, which conducts year-round training programs for 
university faculty and staff. Faculty can receive training in teaching methods and pedagogy, while 
other staff can receive job training that provides the knowledge and skill needed to work in university 
administration.

Training programs provided by HETI are shown in Table 2. As of 2011, approximately 
120,000 faculty members have participated in 434 different courses. In 2012, 4,557 administrative 
staff received training in 88 different courses representing seven different training programs.

Table 2. Types of HETI training program

Type Characteristic Number of
courses 
offered
in 2012

Teaching Courses that improve teachers’ efficiency and effectiveness 
through theoretical and practical training in diverse teaching 
techniques. Class experiences are shared, and teachers practice 
the new methods to improve.

39

Job Training Courses that improve staff workers’ efficiency and effectiveness 
through theoretical and practical training on work performance 
and the sharing of work experience.

28

Business Man-
agement

Courses for administrative executives and anyone working to 
manage or administrate a university, focusing on the skills and 
capacities needed to manage a university organization.

2

Practical Skills Courses for administrative executives and anyone working to 
manage or administrate a university, focusing on the skills and 
capacities needed to manage a university organization.

10
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Leadership Courses covering the theoretical and practical knowledge and 
actions needed to serve as a leader in university settings.

4

Commissioned 
Training

Specialized training requested by outer agencies and universities. 4

Special Periodic courses addressing recent changes or current issues in 
higher education.

1

The content of training varies according to the characteristics of the program. ESD-related 
courses have been offered since 2005. Initially, there were no training courses that dealt exclusively 
with ESD, but during a course called ‘Facility Work Manager Course,’ offered for staff who are in 
charge of university facilities, a few sessions were allotted to ESD-related issues. ESD-related ses-
sions that have been offered in the Facility Work Manager Course are shown in Table 3.

Table 3. Themes of ESD-related sessions in facility work manager course

Year ESD-Related Sessions

2005 • Examples of energy-saving using ESCO

2007 • Managing open space and landscape
• Comprehensive planning of university facilities and its evaluation

2009 • Examples of energy-saving projects at universities 1, 2

2010 • Low-carbon green growth and the response of universities
• Construction of a green campus all-source situation room

2011 • Diagnosis and tasks to propel Green Campus Project
• Building a greenhouse gas inventory and examples of greenhouse gas reduction
• Energy efficiency and energy management plans of the energy/climate era

2012 • Trends and examples of green management around the world
• Planning an electricity facility optimized for energy reduction
• Report on the first stage of Green Campus Project

V. Ways to Reflect ESD in Faculty/Staff Training

To revitalize ESD discussions at universities, we must first raise the university members’ 
awareness of ESD. Trends and policies concerning sustainable development should be swiftly dis-
seminated through the university community as a common global concern. Current ESD applica-
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tions and discussions, although still in the primary stages, should be promoted to other universities. 
ESD training specially designed for faculty and staff should be considered as an effective method to 
achieve these goals. Since HETI targets all higher education institutes in Korea, and already has the 
participation of around 4,500 university employees per year, they would seem to be the best candi-
dates to supervise such training. 

HETI training involves much more than one-sided lectures. Active discussions, including 
Q&A sessions and departmental debates, are an essential part of the courses, allowing university 
workers to attain practical knowledge and information by sharing examples from their own diverse 
experiences. Also, HETI training sessions include a two-night camp program, where participants can 
share details on subjects that are hard to discuss during the class time. Also, since HETI oversees 
all Korean universities, it would be easier to construct an inter-university human and information 
network between universities, wwhihc might include the creation of a work consultative group (e.g. 
Consultative Council of University Staff in charge of ESD). 

Any attempts to reflect ESD in university faculty and staff training must take the following 
factors into consideration. First, more classes on ESD should be incorporated into the current frame-
work of the training program. To this point, only one or two ESD-related classes were offered as part 
of the Facility Work Manager Course. The content of those classes focused primarily on reducing en-
ergy costs and building a Green Campus. Also, current ESD-related classes are offered only to facili-
ty managers, but ESD training be expanded to include other university faculty and staff, such as those 
involved with academic affairs, student affairs, planning, and general affairs. In addition to offering 
specialized content for each section, such classes could present and evaluate examples of ESD from 
universities around the world or examine the applicability of ESD for various cases and situations. 

ESD-related classes (e.g. Business Management Courses) must also be offered for university 
administrators. If those in charge of managing and administrating universities become more aware 
about ESD, then surely the discussion and practice of ESD will spread more quickly through cam-
puses. Possible classes would include ‘Current Trends and Examples of Green Management Policy 
around the World.’ 

In terms of classes for faculty members, there are some relevant examples of trends and 
topics that could be useful for implementing ESD-related classes. Faculty training programs usually 
focus on contents related to different teaching methods. With the recent advances in computer tech-
nology, the issue of research ethics quickly rose to the forefront of the university community. The 
need for training and discussion of this topic quickly became apparent, and that need was rapidly 
reflected in the training program. For instance, during a faculty training course named ‘Making Class 
Materials with Digital Media’ 12 hours were allotted to classes on teaching methods, and two hours 
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were dedicated to research ethics. To stimulate ESD in university settings, it is imperative to integrate 
ESD into the standard educational curriculum. Therefore, a discussion should be held on training 
college professors in the basic principles of ESD. 

Secondly, a learning program focusing on ESD should be developed and implemented as 
a part of regular training programs. For example, professors and staff in business administration 
might participate in a class like ‘Eco-friendly business and management at universities.’ The main 
part of the training program would be ‘International trends and goals for ESD,’ ‘Future directions for 
ESD-related policies,’ ‘ESD responsibilities of higher education institutions,’ ‘Examples of ESD at 
a university 1 (facilities and educational environment),’ ‘Examples of ESD at a University 2 (educa-
tional and social),’ ‘Changing the paradigms of university administration through ESD,’ etc. 

To take advantage of the positive aspects of overnight training programs, the schedule for 
the training program include overnight or two-night programs, or 4-5 programs that include meals. 
To expand awareness of ESD at universities, there should be an administrative employee who deals 
exclusively with ESD-related work, whose duties would include creating a training course for those 
in charge of ESD-related work.

Third, some training programs can be commissioned to outside institutions. Since knowl-
edge about ESD is currently scarce in universities, participation in ESD-related training programs 
might initially be quite low. Thus, at first, it might be better for an institution that emphasizes ESD 
to work together with the training institute to run the program. For instance, in the past, our training 
institute has worked with an institution called the Education Facility Disaster Association to offer 
a class called ‘University Lab Safety Manager Training’ for those in charge of university labs. The 
training program educated the staff of university labs about practical safety procedures, which re-
flected the needs and opinions of the institute that commissioned the program.

 To increase the participation of commissioned training programs concerning ESD, the Ko-
rean National Commission for UNESCO could also be involved, both in the development of the 
training program and its promotion to various universities. Even if only two administrative staff and 
one professor from each university were to partake in the training course, that would be around 1,200 
people who would be educated in ESD, which would be a great foundation for a network of univer-
sity personnel with ESD training. Strategically, a training program designed especially for the head 
administrators of universities (e.g. deans) would have also have far-reaching effects.
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VI. Conclusion

In order for a society to engage in sustainable development, there must be widespread com-
prehension about sustainable development among the populace. Considering that human understand-
ing and perception is largely shaped by education, ESD is fundamental to creating a sustainable 
society. Universities are highly influential on the society as a whole; in fact, they form the foundation 
upon which a society can grow and prosper. Thus, increasing and improving ESD discussions at 
universities is crucial for the entire society. However, as mentioned, ESD discussions at Korean uni-
versities are currently quite limited, so we must seek ways to energize and advance such discussions. 

This report examined various ways to implement ESD-related content in training courses 
for university personnel as a way to raising awareness and understanding of ESD at the university 
level. HETI is currently the only institution in Korea that trains university administrative person-
nel and professors, by providing various training programs that enhance the teaching methods and 
administrative processes of universities. These courses attract around 4,500 people per year, so the 
addition of ESD-related content would greatly enhance the comprehension and awareness of ESD 
among university personnel. The scope of that awareness could be further expanded by providing 
ESD-specialized courses for faculty and staff, particularly the key decision-makers of universities. 

However, in order for ESD-related content to be implemented effectively in training courses, 
specialized training content for each area must be developed in advance. Such efforts wold require 
a pool of experienced personnel who can create diverse content that can be implemented in real-life 
situations. ESD training courses cannot succeed without excellent content. Other important factors 
include funding for institutions working on ESD and the expansion of government policies related to 
ESD. A number of universities have become interested in ESD after the government began pushing 
the green-campus initiative, demonstrating that the interest of universities should increase in direct 
relation to the expansion of ESD-related governmental policies. University participation would also 
increase if the Korean National Commission for UNESCO, which has ESD as one of its core princi-
ples, would develop ESD-related programs and provide ample support for training courses that im-
plement those programs. The mid- to long-term goal is to link the integration of ESD at universities 
with institutional measures, such as university evaluations or information disclosure system.
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I. Introduction

The excessive materialism and consumerism that marks modern society can be tied to nu-
merous problems, including the depletion of resources, environmental degradation, income disparity 
and general dissatisfaction with life (Chun, et al, 2010). In order to solve such problems, consumers 
must be more socially responsible in their consumer choices, and be aware that those choices have a 
wider effect on the local and even global economy, society, culture, politics, and environment. When 
making a purchase, consumers must learn to think beyond themselves, and begin to consider the im-
pact on their community and all of humanity. Such careful consideration is the foundation of ethical 
consumption, which is based on the necessity to preserve the quality of life for all people, including 
the future generations. 

Ethical consumption is an alternative consumer movement that has emerged to address prob-
lems manifested by modern consumerism. To become ethical consumers, people making a purchase 
must think about more than just the immediate aspects of the individual product (e.g. quality and 
price); they must also consider long-term, inclusive factors, such as the manufacturing procedure, en-
vironmental impact and corporate ethics of the companies that make and sell the product. Ultimately, 
these ethical consumer practices will enhance sustainable development in the realm of consumption.

Ethical consumption is only possible by changing the attitudes of individual consumers, and 
such changes can only be enacted through a systematic consumer education program, rather than iso-
lated, one-off practices (Park & Kang, 2009; Jung, 2011; Hong, 2009; Hong & Sin, 2010, 2011; Huh, 
2011). In particular, education about ethical consumption should be applied to university students, 
not only because they represent the future leaders of society, but also because they are at a critical 
developmental stage of early adulthood when lifelong consumer attitudes and behavioral patterns are 
formed. Moreover, university students often have an above-average amount of disposable income, 
and their spending is almost certain to increase as they secure employment, so this period is critical 
for instilling values of ethical consumption. In the campus environment, university students are also 
more receptive to educational practices (Chun & Song, 2012). According to Hong and Shin’s study 
on ethical consumption among undergraduate students (2010), they tend to display a middling level 
of ethical consumption behavior, and they are highly influenced by socio-psychological factors, such 
as social consciousness and idealism, with a lower emphasis on materialism. The authors of the study 
cite social consciousness and consumer values as the key factors for ethical consumption, suggesting 
the necessity of education on ethical consumer practices. For all of these reasons, it is imperative to 
educate university students about ethical consumption.

Against this backdrop, a university course on ethical consumer practices was devised and 
conducted at the Catholic University of Korea. In order to promote and proliferate educational pro-
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grams on ethical consumer practices at the university level, this study reports the results and signif-
icance of that class. 

II. Creating an Education Program for Ethical Consumption

1. Concepts of Ethical Consumption

Ethical consumption refers to the ethics and principles that everyday consumers use to de-
termine which products or services to purchase. Consumer ethics is a social brand of ethics, which 
evaluates the morality of an individual’s behavior against the standard represented by the moral 
norms or values of the society. Consumer ethics can be broadly divided into four areas: the current 
distribution of wealth; environmental sustainability; business ethics between the seller and buyer; 
and the ethics of the market economy. The first category, distribution of wealth, may be seen as the 
horizontal dimension, in that it relates to space. The basic concept is that, even if one’s income has 
been rightfully earned according to the social distribution system, it is unethical to consume for pure-
ly selfish reasons, because of the disparity of purchasing power between rich and poor contemporar-
ies. The second category, relating to the environment, may be see as the vertical dimension, since it 
concerns time; it is unethical for the current generation to consume at the cost of future generations. 
Business ethics pertains to the ethical code between sellers and buyers, which states that, during a 
transaction, a buyer must not actively or passively harm either the seller or other consumers, and 
vice versa. Finally, consumers must account for the ethics of the overall market economy. In other 
words, they must be aware that a capitalist market economy is hardly a neutral machine driven solely 
by individual greed, but rather a system that works only when its participants have adhere to certain 
ethical values, such as restraint, honesty, trust, responsibility, and fairness. The above dimensions of 
consumer ethics are conceptualized in the following figure  (Song, 2005).

Figure 1. Dimensions and content of consumer ethics

Ethics of the overall market

Vertical dimension 
– Distribution of wealth (Intra-generational)

Horizontal dimension 
– Environmental sustainability
(Inter-generational)

Ethics of individual transaction
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Ethics of the overall market 
• Market actors should employ restraint, probity, honesty, reliability, responsibility, fairness, etc.

Ethics of individual transaction
• Actors in a transaction must treat each other ethically and fulfill contractual responsibilities per-

taining to consumer rights.  

Ethics of environmental sustainability
• Consumers must consider environmental impact for the product, with focus on sustainability to 

benefit future generations.

Ethics of wealth distribution
• Consumers must monitor consumption level for the benefit of their whole society, accounting for 

maximum use of resources, fair income distribution and charitable acts.

These dimensions of consumer ethics may also be classified according to stages of ethical 
advancement, with the lowest stage represented by illegal acts or actions that cause deliberate harm, 
and the highest stage represented by consumption practices that include active restraint, sharing and 
consideration for horizontal and vertical distribution (Song, 2005). These stages of consumer ethics 
are conceptualized in the following figure.

Figure 2. Stages of advancement in consumer ethics

Consumption marked by active moderation,
sharing and consideration for future generations

Recognition of social responsibility for consumption
and consideration for others

Refusal to consume illegally
or unethically

Unethical business transactions and passive harm
to others or business operators

Illegal activity and active harm to others
or business operators actively

Dimensions of high ethical
recognition

Dimension of low ethical 
recognition
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Ethical consumers apply moral judgment to their consumption choices, with the objective of 
reducing the overall level of consumption, reducing environmental impact, and improving sustain-
ability. Such consumers are heavily invested in discussions of environmental problems, sustainable 
consumption, and such movements such as ‘voluntary simplicity’ and ‘slow food’ (Harrison et al, 
2005). In essence, ethical consumers seek not only to fulfill their individual desires through a pur-
chase, but also to benefit their society, which extends to all of humanity (Song, 2005). 

Concepts of environmentally friendly or socially conscious consumption first began to gain 
attention in the 1970s. Environmentally friendly consumers consider how their purchases will impact 
the environment and society (Park, 1997), while socially conscious consumers seek to enact social 
change through their consumer decisions. Both concepts may be considered in the same context as 
that of consumer citizenship, which advocates that consumers actively participate in changing corpo-
rations and society (Kim & Rhee, 2008).

In contrast, the concept of ethical consumption invokes a broader sphere of social respon-
sibility, encompassing yet transcending considerations of the environment or society. Mintel (1994) 
defined ethical consumption as ‘[considering] environmental issues, animal issues and ethical issues 
such as labour exploitation, oppressive regimes and armaments when purchasing.’ Barnett, Cafaro 
and Newholm (2005) regarded ethical consumption as ‘control of consumption itself’ and empha-
sized the need for the consumer’s social participation. Carne and Matten (2003) stated that ethical 
consumption is a ‘conscious and deliberate choice’ that exercises consumptive restraint based on 
‘personal moral beliefs and values,’ unlike the concepts mentioned above. In sum of these views, 
Hong and Song (2010) defined ethical consumption as consumer behavior based on practicing social 
responsibility according to the consumer’s personal moral beliefs. Here, the consumer’s social re-
sponsibility incorporates economic, legal and social considerations related to sustainability and obli-
gation to contemporary people, and is expanded beyond purchasing products to include distributing, 
using and disposing of products.

The practice of ethical consumption that has received the most attention from the media and 
academia is environmentally friendly or green consumption. Recently, however, issues related to the 
fair trade movement, which reflects issues of labor, poverty, and the environment in the third world, 
have been on the rise. Other practices of ethical consumption include local buying and community 
currency movements, which are concerned with local economies; fair travel, which focuses on the 
environmental and local impact of world travel; ethical investment, wherein one seeks to invest in 
ethical companies or actively exercise shareholder rights to encourage ethical management practices; 
boycotts, the refusal to purchase the products or services of unethical companies; contributions to 
those in need; and voluntary simplicity (Hong Yeon-geum, 2009). The umbrella of ethical consumer 
practices also covers consumer ethics in business transactions (Chun et al, 2010).
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The following table specifies types of ethical consumption according to the domain of social 
responsibility.

Table 1. Domains of various ethical consumption practices 

Domain of social responsibility Ethical consumer practices

Economic responsibility Rational consumption behavior

Legal responsibility Ethical business transactions (fulfilling contractual relationship, 
prohibiting illegal consumer behavior, etc.)

Sustainable consumption Green or eco-friendly consumption), moderate consumption, 
voluntary simplicity

Boycotts, ‘buycotts,’ local consumption

Responsibility to contemporary people Ethical investment

Fair trade, fair travel, community currency movement, giving 
and sharing

2. Development of the Course 

In 2009, the Catholic University of Korea began developing an ethical leadership curric-
ulum for undergraduates, with the goal of fostering ethical leaders. Four faculty members of the 
Department of Consumer and Housing Studies determined that, in the realm of consumption, ethical 
leadership involved recognizing the environmental problems caused by overdevelopment and mass 
consumption, as well as the social impact of consumer choices. Those faculty set out to develop an 
undergraduate course that would instill such values. 

This would entail developing a syllabus that would help undergraduates to become ethical 
consumers who recognize the serious problems of overconsumption and who ultimately make con-
sumptive choices that contribute to sustainable development. 

The department developed a syllabus that specified the course’s content, methodology and 
related audiovisual aids (Song, I. S. & Chun, K. H., 2009, ‘Developing a Consumer Ethics Educational 
Program for Undergraduate Students,’ Journal of Consumption Culture, 12 [3], 21-45), and published 
the textbook to be used in the course in February 2010 (Chun, K. H., Hung, Y. G., Youn, M. A., Song, 
I. S., 2010, Good Consumption: Ethical Consumption, Sigma Press). From March 2010, the Catholic 
University of Korea began offering the course ‘Consumption and Ethics’ as part of its undergraduate 
core curriculum. Since that time, the authors of the syllabus and textbook have jointly taught the course 
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and have held weekly meetings to monitor progress and discuss progress and ways to improve the class. 
The ethical consumption course was developed through the following steps.

Figure 4. Development of ethical consumption course

Setting goals and education targets 

▼

Base data analysis for program structure

1. Review of precedent study on composing contents of ethical education 
2. Review of precedent study on selecting methods of consumer ethics

▼

Selecting and organizing course content 
(Educational action plans)

▼

Educational implementation

1. Investigation of consumer ethical recognition and action status
2. Educational implementation

▼

Educational evaluation

1. Investigation of changes in consumer ethical recognition and action status 
2. Evaluation for education program

▼

Final program completion, with ongoing modifications 

3. Content of the Course 

The ‘Consumption and Ethics’ course is a one-semester (16 weeks) class that is designed 
to meet once a week for three hours. The content of the course focuses on the social responsibilities 
of consumers. According to the syllabus, the course first attempts to instill a critical view of modern 
consumerism, then introduces and explains the concept of ethical consumption, and finally requires 
students to put behaviors of ethical consumption into practice. Each week focuses on a different 
topic, starting with the characteristics of modern consumerist society and moving on to consumer 
ethics and ethical consumption, and consumer ethics in business transactions. Then, the course ex-
plores individual modes of ethical consumption, such as ‘buycotting,’ boycotting, green spending, 
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local spending, fair trade, the community currency movement, voluntary simplicity, contribution and 
giving, and practicing ethical consumption. Various practices of ethical consumption were classified 
into basic, intermediate, and mature stages, as shown below. 

Figure 5. Stages of practicing ethical consumption

Mature Moderation, voluntary simplicity, giving and sharing

Interme-
diate

Green consumption, local consumption, fare trade, community currency 
movement

Basis Consumer ethics in business transactions, boycotts, buying movements

Education about ethical consumption should aim to do more than just inform students about 
consumer values; it must actively motivate them to consider universal values when consuming. 
Therefore, merely imparting information is an insufficient approach. Instead, education on ethical 
consumption should comprise cognitive understanding, arousal of internal impressions and emo-
tions, so that the students are more likely to take action based on what they have learned. Therefore, 
the creators of this course attempted to apply methodologies from both consumer education and 
ethics education (Song & Chun, 2009). 

The syllabus draws upon materials routinely used in consumer education, such as mass me-
dia (e.g. print media, audiovisual media, computers), realia, display theory, experiment and practice, 
surveys, interviews, field studies, case studies, games, debates, role play, simulation, problem solv-
ing, project, field trips, and community activities (Korea Consumer Agency, 1996). These material 
and activities are applied in accordance with educational methods commonly applied in teaching 
ethics or values, with a focus on learning to assign meaning. To elaborate, the syllabus attempts to 
impart learning through activism and participation, which putting the students through the stages of 
self-awareness, learning and competence, thereby awakening their compassion and realization of the 
need for unity and compassion for others (Park Mi-jeong, Choi Byung-mo, 2003). Ethical consump-
tion must be addressed through changes in attitude and behavior, so the following educational meth-
ods are highly recommended: student debates on pertinent topics; presentations on topics selected by 
students for further study; and videos that provide a compelling look at current practices and issues. 
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Figure 6. Outline of the ethical consumption course

Week Section Chapter Week Section Chapter

01 Announcement and Introduction 09 Section 3
Advanced 
practices 
of ethical 
consumption

Ch. 7
Local
consumption

02 Section 1
Understanding 
ethical 
consumption

Ch.1 
Characteristics of 
modern
consumption 

10 Ch.8
Fair trade

03 Ch.2 
Consumer ethics and 
ethical 
consumption

11 Ch.9
Community currency 
movement

04 Section 2
Basics 
practices 
of ethical 
consumption

Ch.3 
Consumer ethics 
in business 
transactions

12 Section 4
Practicing
ethical
consumption

Ch.10
Moderate
and simple life

05 Ch.4
Buying movements

13 Ch.11
Giving and sharing

06 Ch.5
Boycotts

14 Ch.12
Practicing ethical con-
sumption  

07 Ch.6
Green consumption

15 Group presentations of 
final projects

08 Midterm exam 16 Final exam

Based on the above principles, the ethical consumption course was designed in weekly 
three-hour lessons. The first hour generally consists of a lecture outlining the core components of 
each topic, while the second hour usually includes some relevant A/V material. The third hour is 
devoted to group discussions with 7-8 students per group. 

Since the course aims to shift the students’ values and modify their behavior, the lectures 
are supplemented with a variety of educational methods, including debates, videos of field cases and 
presentations on research projects that the students conducted. 
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After all of the topics are covered, the final week of the course is devoted to presentations 
of group projects, in which the students apply their knowledge and experience of the topics to create 
their own ethical consumption campaigns. Thus, the students are given the opportunity to actually 
practice ethical consumption by participating in team activities of creating an advocacy campaign, 
and then build their communication skills by presenting their ideas to an audience.

As this educational program is delivered as a university course, letter grades (from F to A+) 
are assigned based on midterm and final scores, group assignments, and attendance, for the purpose 
of encouraging and instructing students on how to become ethical consumers.

Figure 7 Evaluation method of the ethical consumption course

The educational content delivered in the program is summarized in the following table.

Table 1. Course description of ‘Consumption and Ethics’

Week Theme Video Discussion Topic

1 Introduction and organizing groups

2 Characteristics of 
modern consumer 
society

Movie: Confessions of a 
Shopaholic

Characteristics and problems of 
consumerist society

3 Consuming Ethics and 
Ethical Consumerism

EBS Special Lecture by Helena 
Norberg-Hodge

Scope of consumer responsibil-
ities and levels of consumption

Midterm exam (35%)
Final exam (35%)

Group discussion (10%) Attendance
(points may be deducted) 

Final group projects (20%)               
(promoting and practicing

ethical consumption)

Open mind, active
involvement (?) 
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4 Fundamentals of
Ethical Consumerism: 
Consumer Ethics and 
Trade

PD Note: 
People trapped in
copyright

Planning buycott inside uni-
versity

5 Fundamentals of
Ethical Consumerism: 
Boycott

KBS Special:
Experiment to change the 
world – Alternative entrepre-
neurs

Planning buycott inside uni-
versity

6 Fundamentals of
Ethical Consumerism: 
Boycott

Consumer Reports: 
Asbestos detected in baby 
powder

Boycotts and consideration of 
small traders

7 Growth of
Ethical Consumerism: 
Green Consumption

EBS Documentary Prime:
Green Revolution

Difficulties of being a green 
consumer

8 Mid-term

9 Growth of
Ethical Consumerism: 
Local Consumption

SBS Special: 
Happiness in naturalism – 
Totnes, England

Practicing local consumption

10 Growth of
Ethical Consumerism: 
Fair Trade

MBC Special Documentary: 
Beautiful Trade – Buying and 
selling hopes

Methods promoting fair trade

11 Growth of
Ethical Consumerism:
Local Currency Activ-
ities

EBS One Planet Earth: 
Ecomoney, money that saves 
the environment

Planning community currency 
movement

12 High Level of Ethical 
Consumption: 
Self-restraint, simple 
living

KBS Special: 
Harmonious Life – 
Descendants of Helen and 
Scott Nearing

Recognizing unnecessary
consumption

13 High Level of Ethical 
Consumption:
Sharing and Donation

KBS Current Issues: 
Why do they share?

Donations and social respon-
sibility

14 Practicing Ethical 
Consumerism

Self-examining: Degree of Ethical Consumerism
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15 Ethical Consumerism 
Campaign

Group Presentation: Ethical Consumerism Campaign

16 Final Exam

III. Administering the Ethical Consumption
Educational Program 

1. Offering the Course 

‘Consumption and Ethics’ is an undergraduate, core elec-
tive course (3 credits) on the practice of ethical consumption. The 
goal of the class is to promote responsible and ethical consumer 
choices. Thus far, the course has been offered for the past six se-
mesters, starting with the first semester of 2010. In that first se-
mester, two sections of the class were offered, with 80 students 
enrolled in class #1 and 98 students in class #2. Starting in the 
second semester of 2010, three sections of the course were offered, 
with 29 students in class #1, 60 students in class #2, 59 students 
in class #3. In the first semester of 2011, there were 66 students in 
class #1, 65 students in class #2, and 68 students in class #3. In the 
second semester of 2011, there were 59 students in class #1 and 
class #2 (respectively), and 58 students in class #3.

As the course progressed, it became evident that it was necessary to limit the number of 
students per class, given that education about ethical consumption inherently involves relatively deep 
thought and time-consuming discussions on philosophical concepts and values related to consum-
erism. Hence, in 2012, the course was expanded to four sections, with a maximum of 60 students 
per class. This format has improved the effectiveness of the course by facilitating in-class debates, 
increasing students’ understanding of lectures and encouraging independent thinking and perception. 
Thus, ‘Consumption and Ethics’ is currently being offered in four sections every semester.

Photo 1. Consumer ethics in business 
transaction
Photo 2. Buying movement

1

2
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Student response to the course has been overwhelmingly 
positive. In fact, thanks to word-of-mouth promotion from previ-
ous students, ‘Consumption and Ethics’ is now one of the fastest 
filling courses in the whole university during the registration peri-
od. While the content of the course has

 not changed significantly, audiovisual materials and sta-
tistics related to current issues are continuously updated. In the 
spirit of the course’s message that giving and sharing constitutes 
the mature stage of ethical consumption, all of the royalties of the 
course textbook, Good Consumption: Ethical Consumption (Sig-
ma Press), are donated to charity by the decision of the authors, 
who are also instructors of the course.

2. Student Campaigns on Ethical Consumption 

At the end of the course, the students conduct group pro-
jects in which they must present a promotional campaign on ethi-
cal consumption based on an area of practice that has been covered 
during the semester. Those practices include ethics in business 
transactions, ‘buycotts,’ boycotts, green spending, local spending, 
fair trade, community currency movement, voluntary simplicity, 
and giving and sharing. They then carry out the campaign and 
present the final results to the entire class.

A few outstanding examples of ethical consumption cam-
paigns presented by students are pictured on the previous page.

IV. Education on Ethical Consumption and ESD 

1. Outcomes of Educational Programs as ESD 

UNESCO defines education for sustainable development (ESD) as a ‘concept that encom-
passes a new vision of education that seeks to empower people of all ages to be responsible for 
creating and enjoying a sustainable future’ (UNESCO, 2002: 7). In December 2002, the UN General 
Assembly established the UN Decade of Education for Sustainable Development (DESD), spanning 
from 2005 to 2014, and designated UNESCO as the lead agency for this initiative (Combes, 2009). 

Photo 3. Local consumption
Photo 4. Fair trade 
Photo 5. Moderation and simple life
Photo 6. Giving and sharing

5

6

4

5

(수정)ESD콜로퀴엄영문논문집.indd   102 13. 8. 13.   오전 10:35



103ESD and Consumer Ethics Education at the University Level / Kyung Hee CHUN

Since then, nations around the world have conducted numerous studies and policy measures to pop-
ularize ESD on a national level (Yi Il-yong, et al, 2010). In Korea, issues related to  environmental 
degradation, human rights and violence have led to an increased interest in the necessity and impor-
tance of ESD.

Among Korean educators, there is a growing feeling that the education system must begin 
to focus to teaching students how to make sound decisions, pursue inquiries, solve problems and 
practice sustainable development that balances economic growth with environmental preservation 
and social justice (Heo Yang-won & Moon Yoon-seop, 2008). 

Consequently, in the mid-2000s, the ‘Study to Develop a National Strategy for the UN Dec-
ade of Education for Sustainable Development’ (Lee Seon-kyung, et al, 2005) was carried out in 
order to determine the best methods for applying ESD. However, application of ESD remains quite 
low due to conflicting interpretations, limited understanding, and a lack of specific methodology for 
ESD (Ji Seung-hyun, Nam Yeong-sook, 2007). According to a more recent study on the current sta-
tus of ESD in educational institutions and organizations at all levels (Lee Seon-kyung, et al, 2012), 
various isolated ESD activities and learning opportunities are taking place in primary and middle 
schools, NGOs, universities, city and provincial offices of education, as well as in the private sector. 
But the survey states that ESD efforts in Korea are greatly hindered by an overall lack of systematic 
methodology and organic cohesiveness. 

At this point, the course ‘Consumption and Ethics’ may be considered as a successful exam-
ple of ESD at the university level.

Prior to the introduction of the course, research on consumer ethics education programs was 
conducted, with the goal of encouraging undergraduate students to grow into ethical consumers and 
ultimately contribute to sustainable development. A study has shown that, after taking the course, stu-
dents demonstrate more ethical consumption practices, indicating that the educational goal is being 
successfully met. The study applied both qualitative and quantitative research methods to assess and 
compare students’ pre-course and post-course attitudes towards ethical consumption, and the results 
regarding the extent of behavioral change have been published in two papers (Hong, et al, 2011; 
Chun, et al, 2012). Those papers include student testimonials that indicate a clear change in attitudes 
and behavior after taking the course.

According to the results of the study, prior to taking the course ‘Consumption and Ethics,’ 
undergraduate participants displayed little regard for ethical consumption, either out of ignorance 
or disregard. However, after taking the course, they displayed an awareness of how their consumer 

(수정)ESD콜로퀴엄영문논문집.indd   103 13. 8. 13.   오전 10:35



104 New Approaches to New Futures: Selected Papers from the 2012 ESD Colloquium Series

decisions affect others, and accordingly began to consume with a more altruistic, long-term point of 
view. They also demonstrated a willingness to practice ethical consumption, exercising caution and 
reducing overall spending in pursuit of voluntary simplicity (Chun, et al, 2012). These results show 
that education on ethical consumption can play a critical role in encouraging university students to 
practice better economic responsibility and become more ethical consumers. Overall, the university 
course ‘Consumption and Ethics’ has shown positive results for instilling students with values of 
ethical consumption, and can thus be considered a successful example of ESD.

2. Influence and Distinctive Aspects of Program  

This program to educate students about ethical consumption practices has inspired changes 
in the behavior of those who have taken the course, as well as many other people both inside and 
outside of the university community who have come within the students’ spheres of influence. As a 
result, interest and participation in ethical consumption has become more prevalent throughout the 
entire university and nearby community. For example, students have been purchasing more fair trade 
products and sales have increased at socially conscious businesses and green stores located on or near 
the campus. Furthermore, books and articles on ethical consumption published by the instructors of 
the course have inspired many social organizations, universities and local groups to take an interest 
in the subject, providing ample opportunity to expand the program via special lectures and consulting 
services.

This educational program has distinguished itself from similar programs in the following 
ways. First, whereas most related educational programs are conducted on a short-term or one-off 
basis, this course provides students with a long-term (16 weeks), systematic educational program 
within the framework of the university. Second, this course actively encourages fundamental changes 
in attitudes and lifestyles by covering a broad range of consumer practices that contribute to sustain-
able development. Third, rather than relying exclusively on passive lectures, this course engages the 
active participation of the students through debates, group discussions, and group projects to create 
actual campaigns for ethical consumption.
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V. Conclusion

This study presented the content, results and significance of the undergraduate course ‘Con-
sumption and Ethics’ at the Catholic University of Korea, with the aim of contributing to the overall 
expansion of ESD in universities. 

This case study demonstrates that university education about ethical consumption can in fact 
change the relevant attitudes and behavior of undergraduate students, affirming that such practices 
can play a critical role in transforming students into ethical consumers. To this point, ESD activities 
in Korea have been weakened and criticized due to a lack of organic cohesion. Hopefully, the success 
of this course may serve as a model for others, so it may fulfill its goal of actively promoting ESD. 

In order to continue serving as a model example of ESD at the university level, the course 
may be modified and updated in the future according to the following recommendations. First, the 
course should be offered as a core undergraduate course with continuous updates in audiovisual 
materials and debate topics. Furthermore, it is necessary to raise financial support for the students’ 
group activities and campaigns, which are currently funded by the students themselves, in order to 
motivate student participation and enable more creative methodologies. Opportunities to expand the 
course to universities on a nationwide basis should be pursued. Other possible channels for improv-
ing the course should be explored, including field visits and interviews in domestic and foreign areas 
known for ethical consumption, and participation in conferences on ethical consumption, such as 
the ICSA 2013 Conference at Findhorn (Communal Pathways to Sustainable Living-Past, Present, 
Future, www.findhorn.org/icsa).
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I. Foreword

As with any other large organization or facility, universities cause myriad environmental 
problems, primarily because they consume vast quantities of resources and produce a significant 
amount of waste. As of 2010, there are 349 universities in Korea (not counting remote or online 
universities), providing higher education to more than 3 million students. Korean universities are 
clearly ‘mega-consumers’ whose economic, social and cultural roles in the community have grown at 
a staggering rate in the last few decades. While most universities are quite eager to pursue sustainable 
development, progress on this front has thus far been slow. While international universities have con-
structed local and global networks to address the pressing issue of climate change, and have adopted 
various ways to reduce greenhouse gas emissions, Korean universities have been somewhat lacking 
in both awareness and effort in this area.

Universities have long been among the biggest energy consumers in Korea, which include 
institutions that use more than 2000toe of energy per year. Since 2000, the quantity of energy con-
sumed has increased by an average of 11.9% per year, from 130,058toe in 2,000 to 268,971toe in 
2009, for total increase of 107%, which is five times the average rate of increase for energy consump-
tion in Korea.

Figure 1 illustrates the annual growth of total energy use by Korean universities. Notably, 
energy use increased from 268,971toe in 2009 to 295,255toe in 2010, a year-to-year growth of 9.8%, 
which is much higher than the average increase of 6.4% for buildings.

Figure 1. Annual growth of energy use by Korean universities (Unit: 1000toe)

As illustrated above, greenhouse gas emissions of Korean universities have already reached 
a very high level and are continuing to significantly increase every year. Many international univer-
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sities have already recognized the gravity of this issue, and have begun to address the serious impact 
of their greenhouse gas emissions. In Korea, however, with the exception of a few forward-thinking 
institutions, most universities have failed to adequately respond to changing times and society, and 
remain stuck in a no-man’s land of environmental conservation.

As institutions that provide higher education to future generations, universities have a social 
responsibility to foster the environmental awareness of their workforce, as well as to inform the gen-
eral public about the importance of the environment. Universities should be first in line in combatting 
environmental problems such as climate change.

Lately, some Korean universities have begun to actively respond to the changing times. For 
instance, in November 2008, eight universities, including Sangji University and Yonsei University, 
founded the Korean Association for Green Campus Initiative. The association pledges to improve en-
vironmental practices and conserve resources within university campuses, thereby helping to fulfill 
the social responsibility of the universities. The association also conducts joint research on energy 
and environmental issues, with the aim of expanding environmental education and Education in Sus-
tainable Development (ESD) in their institutions. 

With the aim of reducing greenhouse gas emissions in Korean universities, the Ministry of 
Environment provides financial and technical support to universities that have earned the status of 
Low Carbon Green Campuses. Ten such universities were awarded support in 2011 and five in 2012. 
Thanks to this support, the green campus movement in universities is rapidly expanding across the 
nation. As of October 2012, the number of institutions participating in the Korean Association for 
Green Campus Initiative had grown to 62.

Against this backdrop, this paper examines the case of Sangji University, lauded as one of 
the greenest campuses in Korea, with the primary purpose of detailing the university’s green campus 
efforts, pointing out problems and suggesting resolutions to those problems. The hope is that Sangji 
University can serve as a model for addressing vital concerns related to the green campus movement 
in Korea.

II. Definition and Necessity of Green Campuses 

1. Definition of ‘Green Campus’

‘Green campus’ is used interchangeably with ‘eco-campus,’ but there is not a single set definition 
for either term. Basically, a green campus might be considered an environmentally friendly campus. Re-
cently, usage of such terms as ‘sustainable campus’ and ‘low carbon green campus’ has also been noted.
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With this in mind, a green campus should strive to use environmentally friendly materi-
als and facilities in its construction (buildings), and should also be equipped with energy- and re-
source-saving systems in its management (operations). Lee Mu-choon has presented a definition of 
a green campus that invokes three areas: recycling materials, conserving energy and resources, and 
co-existing with nature (2001). 

First, a green campus attempts to reduce waste by recycling various materials used within 
the university, similar to a reclaimed water program. Such a campus has an established internal 
recycling system that reduces environmental impact and makes it possible to create rich space that 
enhances the quality of campus life.

Second, a green campus enacts measures to reduce the usage of various resources, such as 
water, electricity, gas and oil. Green campuses aim to prevent waste by seeking the most efficient 
usage of those resources, and by reducing emissions of heat, exhaust fumes and waste.

Third, a green campus strives to co-exist with nature by providing a natural habitat for flora 
and fauna, and serving as a model institution that seeks to conserve the environment of the campus.

Taken together, the above interpretations provide a useful definition of a green campus. But 
still, the definition is relatively narrow, in that it takes only the campus itself into consideration, and 
focuses on visible, quantifiable aspects (i.e. hardware), such as resources and energy. To expand the 
definition of a green campus to include invisible and social aspects (i.e. software), the following five 
points from Cheon Young-seung (2009) may be incorporated. 

First, in terms of management, the environmental policy of the university should clearly 
state the university president’s intentions to manage the university in an environmentally responsible 
way. Specific environmental goals and plans to achieve these goals will be made in accordance with 
this environmental policy.

Second, in terms of facilities, the university should reduce energy usage by adopting new 
and renewable energy sources, such as photovoltaic and thermal energy, and respond to climate 
change by expanding green spaces and building energy-efficient facilities. 

Third, in terms of maintenance, the university should sort its waste according to type and 
establish a maintenance system that revolves around the principles of ‘reduce, reuse, recycle,’ and 
hold regular campaigns to raise environmental awareness among faculty, students and staff.
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Fourth, in terms of education, the university should offer an eco-curriculum that encourages 
all students to take classes on the environment and sustainable development, in order to foster the 
next generation of environmentally-minded leaders.

Fifth, in terms of community, the university should participate in local responses to environ-
mental problems around the campus, and implement programs that seek to enhance the sustainable 
development of the surrounding community.

2. Positive Outcomes of Green Campuses

More companies are embracing environmental management systems, resulting in a new 
management paradigm that balances economic profit with environmental sustainability. Increasingly, 
more companies are being certified according to ISO 14001, the international standard for envi-
ronmental management systems. By building an environmental management system and receiving 
accreditation, companies improve their image and enjoy greater trust from society, while cutting 
operating costs at the same time. Universities can do the same by building green campuses.

Universities in advanced nations such as Germany, the UK, the US and Japan have already 
started building green campuses, with some having been officially recognized as eco-friendly uni-
versities according to the standards of ISO 14001. The following are some of the positive effects of 
building environmental management systems and green campuses (adapted from Lee Mu-choon, 
2001; Cheon Young-seung, 2002).

1) Cost-saving

Establishing an environmental management system saves money in a number of ways: re-
duced usage of energy, water and resources; more efficient waste and pollutant treatment; and lower 
administrative costs due to standardizing and streamlining environment-related administrative duties. 

2) Improved image and brand recognition

Universities that establish and promote a distinctive policy of environmental management 
can tremendously boost their social image and status in the community. First, as more young peo-
ple dedicate themselves to protecting the environment, green campus universities are more likely 
to attract the best students. Also, environmentally friendly schools build a more positive image in 
the community, leading to better jobs for graduates and more productive relationships with interest 
groups and stakeholders, such as environmental NGOs, government organizations, and private busi-
nesses.

(수정)ESD콜로퀴엄영문논문집.indd   114 13. 8. 13.   오전 10:35



115Status Report on Sangji University’s Green Campus Program / Young-seong CHEON

3) Increase of environmentally minded leaders  

By actively promoting a green campus program, universities provide their students, faculty 
and staff with first-hand experience of environmental activities. In addition, hands-on education re-
lated to protecting the environment increases awareness among both students and faculty, strength-
ening their commitment to the cause. All of the above help to increase school pride and spirit among 
all university members.

III. Sangji University’s Green Campus

1. Vision of Sangji University and Overview of Green Campus 

1) Vision of Sangji University 

Sangji University, located in Wonju, Gangwon Province, South Korea, is a mid-sized pri-
vate university with seven colleges and six graduate schools. As of October 2012, the enrollment is 
approximately 8,100 undergraduate and 500 graduate students, with 260 full-time faculty, 100 part-
time faculty, 139 TAs, and 121 administrative staff members.

In the late 1990s, Sangji University proclaimed its long-term vision for the 21st century 
under the theme of ‘GENS (Glocalized Environmental Network Sangji) 21.’ To elaborate, the univer-
sity’s goal was to become a world-class university while continuing to build upon its local strengths, 
and to pursue environmentalism in a world where the environment was increasingly under threat. 
‘Network’ represents the university’s democratic spirit, informed by an organic, horizontal deci-
sion-making process.

 
2) Environmental Management Policy

With this vision in mind, in October 2002, Sangji University received ISO 14001 certifica-
tion, a rare achievement for a Korean university. Before receiving this accreditation, the following 
environmental management policy and objectives were set forward, manifesting the will and deter-
mination of the university president and illustrating the basic principles of Sangji University’s green 
campus. 
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Figure 2. ISO/KS A 14001 Environmental Management Policy and Objectives of Sangji University

Sangji University values the egalitarian spirit of democracy and encourages partici-
patory environmentalism. The university will build and implement an environmental manage-
ment system with the goal of becoming an environmentally friendly university, in which all 
university members are encouraged to take active part. Specifically, the following objectives 
will be observed.

1. Operate Environmental Management System 

The university will faithfully observe, in all of its affairs, an environmental manage-
ment policy adopted in accordance with the conditions of ISO/KS A 14001.

2. Establish, Practice and Evaluate Environmental Management Goals

The environmental management policy will be put into practice by setting specific 
goals and sub-goals every five years, the outcome of which will be evaluated at the end of 
each year. 

3. Develop Alternative Energy Resources and Improve Environmental Practices

The university strives to continuously improve the environmental practices of its fa-
cilities management and to reduce pollutants and waste. Systemic management standards are 
put into practice regarding use of alternative energy sources, such as photovoltaic, thermal, 
wind  and biomass energy. 

4. Documentation and Education 

The university’s environmental management policy and objectives are documented 
in writing, and all students are strongly encouraged to take environment-related courses of-
fered in majors and electives of all departments (colleges).   

5. Encourage Consumption of Environmentally Friendly and Organic Produce

The school cafeteria and all individuals strive to consume environmentally friendly 
organic produce, hereby supporting the local food and slow food movements, contributing 
to the conservation of the local ecosystem and improving the health of university members.  
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6. Legal Compliance and Transparent Environmental Management  

The university observes domestic and international laws and regulations related to 
the environment and strongly encourages university members, partners, contractors and sub-
contractors to observe the university’s environmental management policy.  

President of Sangji University

3) Schema of Sangji University’s Green Campus  

In accordance with objectives 4, 5 and 6 of the above policy, Sangji University’s green cam-
pus is based on three core initiatives: switching to alternative energy sources (e.g. photovoltaic and 
thermal energy), offering an eco-curriculum and serving organic food at its cafeteria (see Figure 2). 

Figure 3. Schema of Sangji University’s Green Campus

Completion of GENS 21

▲

Build eco-campus
(5-year goals evaluated annually)

▲

Use of alternative 
energy

Eco-curriculum
offered in all departments

Organic
cafeteria

▲

ISO 14001
(Environmental Management System) 

Certified University

2. Overview of Sangji University’s Green Campus

1) Use of Alternative Energy

Thermal Energy

Since October 2005, Sangji University maintains thermal energy heating and cooling sys-
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tems with a capacity of 980RT in its Clearness Hall, Trust Hall, Employment Care Center, Affiliated 
Oriental Medical Center, and Main Building (see Table 2), funded by the government and the uni-
versity’s own resources. This is the largest scale of alternative energy usage among universities in 
Korea.       

Photovoltaic Energy 

Since 2006, Sangji University maintains photovoltaic systems with a total capacity of 
170Kw in front of Dongak Hall and on the rooftops of its Art Building, Animal Application Science 
Building and Main Building (see Table 2). As of September 25, 2012, the total capacity of electricity 
generated by the photovoltaic system is 949,790Kw. 

Table 1. Overview of Alternative Energy Systems

Project Capacity Funding  (KRW1,000) Cost of ener-
gy saved/yr 
(KRW1,000)

Remarks

Gov’t Sangji Total

Clearness Hall Thermal Energy Heating  & 
Cooling System

200RT 450,000 450,000 900,000 72,825 Total 
949,790Kw 
photovoltaic 
energy 
generated as 
of Sept 25, 
2012

Trust Hall Thermal Energy Heating  & Cooling 
System

200RT 420,000 420,000 840,000 48,636

Employment Care Center Thermal Energy 
Heating  & Cooling System

120RT 243,000 243,000 486,000 27,158

Affiliated Oriental Medical Center Thermal 
Energy Heating  & Cooling System

300RT 510,300 510,300 1,020,600 109,236*

Main Building Thermal Energy Heating  & 
Cooling System

160RT 285,000 285,000 570,000 69,184*

Subtotal 980RT 1,908,300 1,908,300 3,816,600 327,039

Dongak Hall Photovoltaic System 50Kwp 343,000 147,000 490,000 3,686

Art Building Photovoltaic System 50Kwp 243,000 162,000 405,000 4,120

Animal Application Science Building Photovol-
taic System

50Kwp 269,028 179,352 448,380 4,500*

Main Building Photovoltaic System 20Kwp 72,000 48,000 120,000 1,800*

Subtotal 170Kwp 927,028 536,352 1,463,380 14,106

Total - 2,835,328 2,444,652 5,279,980 341,145
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Energy Consumption and Greenhouse Gas Emissions

A. Energy consumed per unit area and implications

Table 2 illustrates Sangji University’s annual energy consumption and energy consumption 
per unit area for total floor area and total heated and air conditioned floor area.

As shown, energy consumed and energy consumed per unit area for fuel has dropped dra-
matically thanks to the use of alternative energy sources such as thermal energy. Consumption of 
electricity, however, is on the rise, due in large part to the increased number of heaters and air condi-
tioners (from 90 in 2003 to 600 in 2008).

Table 2. Energy consumption

Year Total
floor
area (m2)

Total floor area 
heated and 
air conditioned
(m2)

Energy consumed
(total floor area)

Energy consumed
per unit area (m2)

Fuel
(Toe)

Electricity
(KWh)

Electricity
(KWh)

Fuel
(kgoe)

Electricity
(KWh)

Energy
(kgoe)

2003 75,415.4 75,010.4 557.504 3,581,376 1,327.50 7.43 47.4 17.69

2004 95,479.00 95,073.00 437.399 4,384,649 1,380.10 4.60 45.92 14.51

2005 - - 508.189 6,629,349 1,933.50 5.34 69.43 20.33

2006 97,318.91 96,912.91 664.983 7,615,857 2,302.39 6.86 78.25 23.75

2007 101,041.51 100,635.51 535.927 8,550,374 2,374.25 5.32 84.62 23.59

2008 101,292.48 100,886.48 491.043 8,475,145 2,313.20 4.25 83.67 22.62

2009 110,542.64 109,831.27 416.475 8,608,961 2,267.40 3.79 78.38 20.64

2010 110,542.64 109,831.27 454.600 9,698,910 2,539.90 54.13 88.10 23.12

2011 110,542.64 109,831.27 430.700 9,348,888 2,439.60 3.89 86.33 22.06

B. Greenhouse gas emissions

Table 3 illustrates Sangji University’s greenhouse gas emissions over the last six years.

As shown, direct emissions of carbon dioxide have dropped substantially, which can be attrib-
uted to the use of alternative energy sources.
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Table 3. Greenhouse gas emissions

Category

Year

CO2 N2O CH4 Total (TCO2 e)

Direct 
emissions

Indirect 
emissions

Direct 
emissions

Indirect 
Emissions

Direct 
emissions

Indirect 
emissions

Direct 
emissions

Indirect 
emissions

Total

2006 1,506.31 3,249.19 1.64 1.64 3.27 0.81 1,511.22 3,231.24 4,742.37

2007 1,230.10 3,794.49 1.48 7.16 2.74 0.97 1,234.32 3,802.61 5,036.93

2008 1,130.29 3,761.27 1.40 7.09 2.54 0.98 1,134.23 3,769.32 4,903.55

2009 950.96 3,820.66 1.12 7.21 2.11 0.97 954.18 3,828.83 4,783.02

2010 1041.80 4,304.38 1.25 7.10 2.32 1.10 1,045.37 4,313.59 5,358.97

2011 977.16 4,146.82 1.10 7.82 2.14 1.06 980.4 4,155.69 5,136.09

Other energy-saving facilities and equipment

In addition to the alternative energy resources described above, Sangji University has adopt-
ed various other energy-saving devices and facilities since the mid-1990s. For example, the univer-
sity uses night electricity to heat the Main Building and air-condition the Science & Engineering 
Building. In terms of lighting, all fluorescent lighting in the school has been replaced with high-effi-
ciency lighting since 1996, and light-saving sensors have been installed in classrooms and corridors. 
Inverter-duty motors have been adopted with the aim of saving electricity. Finally, energy facilities 
are now controlled by an automatic control system that provides accurate and systemic control re-
motely. 

2) Eco-curriculum

Overview of eco-curriculum

Starting in 2008, Sangji University began offering 15 environment-related elective courses 
per semester (six social/humanities, nine science/engineering). Approximately 4,400 students en-
rolled in these courses the first year they were offered (see Table 4).

All departments (colleges) are required to offer at least one environment-related major 
course. Currently, the university’s seven colleges offer 65 courses, which were taken by 2,500 stu-
dents in 2008 and 1,000 students in the first semester of 2009 (see Table 5).
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Table 4. Enrollment in eco-curriculum courses (electives)

Course type Semester Number of courses offered Number of classes Enrollment

Elective 2008 1st 15 (3 remote) 25 2,148

2nd 14 (3 remote) 29 2,261

Table 5. Enrollment in eco-curriculum courses (departmental)

College Number 
of 
courses 
offered

Number of courses 
opened

2008
First sesmester

2009
First semester

2008
Second semester

1st 
semester

2nd 
semester

Number 
of 
classes

Enrollment Number 
of 
classes

Enrollment Number 
of 
classes

Enrollment

Humanities & 
Social Sciences

10 4 3 4 95 3 76 4 81

Economics & Busi-
ness Administration

11 1 5 1 70 3 91 9 243

Life Resource 
Sciences

13 7 6 7 218 7 226 6 231

Science & 
Engineering

15 9 5 14 418 14 393 8 276

Arts & Physical 
Education

10 5 5 7 153 7 121 7 150

Oriental Medicine 1 1 - 1 63 1 62 (Null)

Health Sciences 5 1 1 1 25 1 33 1 30

Total 65 28 25 35 1,042 36 1,002 35 1,011

3) Organic Cafeteria 

Sangji University is a strong proponent of the health and environmental benefits of organic, 
locally sourced food. Thus, the university offers organic food at its cafeteria, as part of a conscious 
effort to participate in the local food movement by consuming environmentally friendly ingredients 
produced in the region.    
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Eco-friendly ingredients 

Starting with the introduction of eco-friendly rice in 2005, Sangji University has steadily 
increased the number of organic ingredients used at its cafeteria. As shown in Table 6, in 2008, the 
university added eco-friendly tofu and instant noodles to its list of environmentally friendly ingredi-
ents, and the cafeteria switched to antibiotic-free eggs in 2009. 

Table 6. Usage of eco-friendly ingredients by year

Year 2005 2006 2007 2008 2009 2010 2011

Usage 
status

Current 
ingredients

Eco-friend-
ly rice

See 2005 See 2006 See 2007 See 2008 See 2009 See 2010

Newly added 
ingredients

- Organic 
kimchi,
Eco-friendly 
soybean 
sprouts,
Eco-friendly 
multigrain

Eco-friendly 
kimbap

Healthy 
instant 
noodles, 
eco-friendly 
desserts, 
fermented 
bean products 
(faculty 
cafeteria), 
eco-friendly 
tofu

Antibiotic-free 
eggs, eco-friendly 
precooked rice

- -

Most of these eco-friendly ingredients are produced in the Wonju area. For instance, the rice 
comes from Jusan-ri, Hojeo-myeon, Wonju; the organic kimchi from Myungdong-ri, Nam-myeon, 
Hongcheon-gun, Gangwon Province; and the antibiotic-free eggs from Seongnam-ri, Shillim-my-
eon, Wonju. 

Eco-friendly ingredients cost more than regular ingredients, but the university subsidizes 
the difference in the cost. As seen in Table 7, the cafeteria spent approximately 1.7 billion won on 
eco-friendly ingredients over the past seven years, of which approximately 700 million won was 
subsidized by the university.
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Table 7. Annual spending on eco-friendly ingredients

Year Eco-friendly rice Organic kimchi Healthy instant noodles Eco-friendly 
ingredients

Total amount
(university subsidy)

Volume
(kg)

Amount 
(KRW)

Volume
(kg)

Amount 
(KRW)

Volume
(package)

Amount 
(KRW)

Amount 
(KRW)

2005 56,640 141,100,000
(42,812,000)

- - - - - 141,100,000
(42,812,000)

2006 59,240 148,100,000
(59,240,000)

28,374 85,122,000
(52,880,000)

- - 7,307,320
(8,000,000)

240,529,320
(120,117,000)

2007 59,320 148,100,000
(59,240,000)

33,910 101,730,000
(50,865,000)

- - 9,612,940
(10,000,000)

259,642,940
(99,423,000)

2008 48,400 133,102,540
(38,720,000)

24,964 89,870,400
(47,431,600)

21,745 15,873,850
(8,698,000)

9,439,493
(10,000,000)

248,286,283
(104,849,600)

2009 47,750 138,475,000
(40,587,500)

22,725 81,807,000
(43,174,500)

47,568 38,196,966
(19,027,062)

19,702,089
(10,000,000)

278,181,055
(112,789,062)

2010 43,340 125,686,000
(38,839,000)

23,160 86,692,000
(44,004,000)

48,000 38,544,001
(21,603,200)

18,644,116
(10,000,000)

268,566,117
(112,446,200)

2011 45,560 127,564,500
(38,726,000)

17,010 75,696,000
(32,319,000)

44,585 35,801,755
(25,395,200)

23,321,789
(10,000,000)

262,294,044
(106,440,200)

Sum 360,250 962,328,400 150,143 519,917,400 161,898 15,873,850 87,937,747 1,698,599,759
(698,880,062)

Impact of organic cafeteria 

In addition to benefitting the health of university members, offering organic food at the cafe-
teria has also boosted interest in local eco-friendly food. The university is proud to be one of the first 
universities in Korea to operate an organic cafeteria. 

The cafeteria’s consumption of local organic produce contributes to the income of local 
farmers, thereby enhancing the university’s relationship with them. This is a win-win arrangement 
that contributes to the local economy and environmental conservation, while improving the health of 
university members.

4) Green Campus Committee and Student Ambassadors 

In May 2009, Sangji University founded its Green Campus Committee to oversee key pro-
jects, research policies and perform other consultant duties. This committee is chaired by the uni-
versity’s vice president and is composed of no more than 15 members, comprising faculty in charge 
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of green campus projects, faculty with environmental research interests, administrative staff, and 
student representatives. The hope is that the committee will be instrumental in proposing measures 
in line with the university’s overall vision of systemically building and maintaining a green campus.

In April 2011, Sangji University appointed its first group of Green Campus Student Ambassa-
dors. Each semester, 30 students are appointed to encourage energy- and resource-saving efforts among 
the students, such as turning off lights, heaters, and air conditioners in empty classrooms; turning off 
heaters and air conditioners in classrooms at optimal room temperature; and monitoring water usage in 
bathrooms. For helping to raise environmental awareness among their fellow students, student ambas-
sadors are awarded a scholarship of 1 million won per semester.

5) Awards  

In the past five years, Sangji University’s efforts to create a green campus have been recog-
nized by the following awards:

• 10th Energy Winner Award (Energy-saving Category, Ministry of Knowledge Economy, 2006)
• 22nd Kyung Hyang Electric Energy Award (General Energy Category, Ministry of Knowledge 

Economy, 2006)
• National Merit Award for Saving Energy (awarded to Yeon Ho-seon, Facility Department, by 

Ministry of Knowledge Economy, 2006)
• Korea Energy Management Corporation New and Renewable Energy Award (Korea New and 

Renewable Energy Association, 2007)
• National Merit Award for Saving Energy (awarded to Ham In-su, Department Supervisor, Facility 

Department, by the Ministry of Knowledge Economy, 2007)
• National Merit Award for Saving Energy (awarded to Park Yun-hwan, Director, Secretariat Office, 

by Ministry of Knowledge Economy, 2009)
• Recognized for Outstanding Mitigation of Greenhouse Gases, Non-industrial Category (Ministry 

of Environment, 2011)
• Recognized Low-carbon Green Campus (Ministry of Environment, 2012)
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IV. Characteristics, Issues and Recommendations for 
Sangji University’s Green Campus

1. Characteristics of Sangji University’s Green Campus

Sangji University’s green campus efforts can be distinguished from those of other Korean 
universities by the following factors.

First, the university’s green campus vision is a holistic one. In attempting to build green 
campuses, most Korean universities focus on facilities management efforts, such as planting more 
trees or installing renewable energy systems. In addition to such measures, Sangji University further 
promotes environmental issues through its eco-curriculum, organic cafeteria and student ambassador 
system. Universities are society’s highest institutes of learning, responsible for educating the work-
ers and leaders of tomorrow, so it is imperative that they offer environmental education. Moreover, 
Sangji University improves its relationship with the community by serving locally produced organic 
local food in its cafeteria, while at the same time benefitting the health of its students, who normally 
eat much less healthy food. Sangji University’s green campus efforts encompass both hardware and 
software, from short-term changes that yield immediate results to intangible, long-term changes, 
such as environmental education. 

Second, the green campus movement at Sangji University has been made possible by the 
drive and devotion of the university president. Sangji University was able to secure its place as one 
of the leading green campuses in Korea so swiftly thanks to its president’s extreme dedication to the 
cause. For instance, the president’s support was crucial in the early part of the movement when the 
government was still providing funding for alternative energy facilities. 

Third, the university has been certified by ISO 14001, the international standard for envi-
ronmental management systems. This standard was developed especially for corporations, so it is 
no small feat for a university to have received certification. This accreditation is the direct result of 
the university’s clear and definitive environmental management policy, upon which its decisions and 
goals are based, as well as the meticulous documentation that has covered every step of the process.  

Fourth, Sangji University maintains an extensive database of information related to its green 
campus. Vast amounts of data related to alternative energy (fuel usage, electricity usage, greenhouse 
gas emissions, etc.) are accumulated, and used to make year-on-year comparisons and regular evalu-
ations, a practice unheard of in other Korean universities. Data regarding the organic cafeteria is also 
recorded and managed through the university’s cooperation. 
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Fifth, Sangji University actively seeks to conserve and improve the ecosystem of the local 
community. The natural ingredients used in the university’s organic cafeteria come mostly from local 
farmers in Wonju, increasing the income of local residents and helping to conserve the local envi-
ronment. In addition, the university maintains sister programs with local villages, with each college 
hosting a variety of events with its sister village. The university’s green campus efforts also fit into 
the image that the local community is building as a healthy, safe bio-city (Wonju) and a pristine area 
(Gangwon Province).

2. Issues of Sangji University’s Green Campus

1) Issues

No organized program or curriculum designed to produce green leaders

In various media, Sangji University has declared its intention to ‘produce green leaders and 
become one of the leading universities in green education,’ but the school currently lacks any con-
crete, organized program (curriculum) or code towards this end.  

No long-term plan for completing the proposed green campus

Many universities have plans to make their campuses not merely green, but sustainable. 
The Ministry of Education, Science and Technology and the Ministry of Environment are planning 
to institute a diverse range of measures to encourage the proliferation of green campuses, such as  
developing a collective system to monitor and manage greenhouse gases, creating a Green Campus 
Certification system, awarding Outstanding Green Campus universities, and more. However, Sangji 
University currently has no comprehensive, long-term plan or strategy to achieve such goals.   

Lack of enthusiasm and participation from university members

With the exception of the administrative members instrumental to the project and a few con-
cerned professors, the majority of the faculty, administrators, staff and students lack interest in the 
green campus movement and show little enthusiasm in participating. 

2) Cause of Issues

• Lack of consistent evaluation and follow-up efforts 
• Limited by a top-down approach 
• No project manager or dedicated team in place to lead the green campus effort
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• Insufficient promotion to university members

For example, the following problems have emerged related to the eco-curriculum at Sangji.  

First, neither elective nor major courses in environmental studies are required courses, so not 
all students choose to take them. Also, the major courses are primarily open only to upper-class stu-
dents. The lack of enthusiasm in promoting these classes can be attributed to the top-down approach 
by which they were implemented via the directive of the university president. 

3. Recommendations for Sangji University’s Green Campus

(1) Short-term proposals 

1) Conduct university-wide evaluations of Sangji University’s green campus effort

Evaluations and progress reports related to all aspects of the program should be conducted 
in order to determine the strengths and weaknesses of the green campus movement and propose im-
provements and modifications to the plan.   

2) Inventory greenhouse gas emissions and set reduction goal

All sources of Sangji University’s greenhouse gas emissions have yet to be conclusive-
ly identified and comprehensively measured. Therefore, it is imperative that an inventory of these 
sources be made in order to reduce greenhouse gas emissions. Once the inventory is in place, a rea-
sonable reduction goal should be set. 

3) Institute concrete programs and infrastructure to educate green leaders 

The existing eco-curriculum should be thoroughly re-organized, with the initial goal of 
making elective and major courses in environmental studies required courses within the allowed 
limitation. Then, major courses in environmental studies should be distributed evenly among upper 
and lower-class students, so that all students may realize the importance of environmental issues 
early into their academic career. 

The revised eco-curriculum will serve as the basis for awarding academic credit and extra-
curricular credit related to environmental activities, for which students may receive a Green Leader 
Certificate signed by the university president. Table 8 shows some tentative proposals to educate 
green leaders.

(수정)ESD콜로퀴엄영문논문집.indd   127 13. 8. 13.   오전 10:35



128 New Approaches to New Futures: Selected Papers from the 2012 ESD Colloquium Series

Table 8. Example of Programs for Green Leader Education

Category Description Points (Example)

Eco-curriculum requirement 1 required eco-course in student’s major 4 required courses, 
40 points for each subject

1 required eco-course in student’s college

1 required eco-course each in humanities/social studies, sciences/
nature studies electives

Extracurricular activities Participation in Green Campus Camp, 
Green Leadership Camp

50 points per camp

Participation in environmental clubs 50 points per semester

Internship/volunteer 
experience

Internship/volunteer experience in private companies NGOs, national 
or international environmental organizations

30 points per experience
longer than 1 week

Other Participation in programs held by Green Growth Committee, Ministry 
of Education, Science, and Technology, Ministry of Environment, etc.

20 points per program

Table 9. Example of Green Leader Certificate Levels

Green Leader Level Required Points

Diamond 300 points and up

Gold 250 to 299 points

Silver 200 to 249 points

4) Prepare for the advent of Green Campus Certification and the Outstanding Green Campus 
award 

The government’s Green Campus Certification system has been proposed to be instituted in 
2014. The university should prepare itself for certification by  acquiring relevant information about 
the plan and anticipating measures that will be required to meet standards. 

5) Create sustainability report to promote the program within and outside the university

A sustainability report or other promotional materials (e.g. brochure or videos) should be 
created to convey the progress of Sangji University’s green campus effort to university members and 
the general public. Such materials would be useful for introducing Sangji University’s green campus 
and promoting its green values at new student or new faculty orientations.  
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6) Raise awareness among students by creating and supporting environmental clubs and events

Student clubs devoted to green campus activities should be created and supported by the 
university itself, to encourage students to participate and submit their own ideas for the green campus 
initiative. For instance, green campus events (featuring exhibitions, film screenings, special lectures, 
etc.) should be held as part of regular school festivals or as independent events.  

7) Engage the local community

No green campus effort is complete without the participation of the local community. A 
university’s economic and cultural influence on any local community cannot be underestimated. The 
green campus program of Sangji University should seek to contribute more to the income of the local 
community, while simultaneously helping to preserve its natural environment. Towards this end, the 
university should consult with local experts and residents when planning any construction projects 
or green campus initiatives. The university and local government must also pool their resources to 
advance climate change education and develop alternative energy facilities.

Also, the university should extend its promotional efforts to regional elementary and middle 
school students by holding a yearly summer camp focusing on environmental education, including a 
tour of Sangji University’s green campus. 

8) Use existing human and institutional resources to establish a dedicated task force 

The university should create a dedicated task force consisting of motivated individuals al-
ready involved in the project, or else designate members of the existing team to focus exclusively 
on green campus affairs. The current Eco Campus Committee should also be re-organized to include 
students.  

(2) Long-term proposals

1) Create a green college offering interdisciplinary curriculum

Despite numerous graduates with degrees in environmental subjects, Korea still lacks envi-
ronmental professionals. The situation might be described as starvation in the midst of plenty. But the 
fact is, Korea’s many young professionals with degrees in specialized areas of science and engineer-
ing are not properly equipped to solve the environmental problems of today and tomorrow. Contem-
porary environmental experts require a background in the humanities, social sciences, sciences and 
engineering, so Sangji should create a green college that offers such an interdisciplinary curriculum. 
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Such a broad curriculum would be virtually impossible to implement using the traditional 
educational approach that focuses on environmental engineering. The environmental experts of to-
morrow can only be cultivated through a more diverse curriculum, which requires an updated educa-
tional and pedagogical philosophy.  

The curriculum of the proposed green college would draw from the humanities and social 
sciences (e.g. environmental philosophy and ethics, environmental law, environmental policy, envi-
ronmental economics, environmental management and accounting, eco-design) and from the natural 
sciences (e.g. environmental engineering, ecology, climate change, low carbon technology, alterna-
tive energy).

The above subjects would be offered in an individually tailored, learner-based curriculum. 

2) Focus on creating a campus that is not merely green, but also sustainable

The university should go beyond its goals of building an eco-friendly campus and declare 
its vision to become a sustainable campus that fulfills its social responsibilities. Such vision would 
entail promoting efficient energy and resource consumption, contributing to the economy, providing 
open education that gives back to the local and global society, and creating a transparent management 
structure.    

3) Create an achievable long-term master plan. 

All of the above concepts and goals should be incorporated into a comprehensive long-term 
plan for building a green campus. For example, concrete goals should be set regarding the reduction 
of greenhouse gas emissions, energy and water usage, and waste. Also, the number of green leaders 
the university intends to produce each year should be documented.

4) Develop programs that engage Wonju’s innovation city and enterprise city.

Within the next few years, Wonju will become the only city in Korea to construct an ‘in-
novation city’17 and ‘enterprise city’18. Sangji University should create green campus programs that 
actively engage with the resources of these unique public agencies.  

17. ‘Innovation City’ is a future-oriented city to be established as a hub for regional growth backed by relocation projects. The city will lay the founda-
tion for creating a new growth engine for regions through cooperation among relocated public agencies, local universities, research institutions, 
enterprises and local governments.- Trans. from the Ministry of Land, Transport, and Maritime Affairs of Korea website (http://innocity.mltm.go.kr).

18. ‘Enterprise City’ is a city whose development is led by private sector developers with the purpose to hosting economic activities, including manufac-
turing and tourism industries. In addition to its main function of hosting industrial, research and tourism activities, an ‘Enterprise City’ will have other 
functions, such as residential, educational, medical and cultural functions to make it self-sufficient. - Trans. from the Ministry of Land, Transport, 
and Maritime Affairs of Korea website (http://enterprisecity.moct.go.kr).
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V. Conclusion

In order for Sangji University to successfully complete its green campus, the above propos-
als and the following suggestions should be taken into account. 

First, all members of Sangji University must be aware that this is a specialized strategy that 
will save the university both time and money. Sangji is not starting from scratch on a new program; 
in fact, we have a great head start on this specialized endeavor. But we must consistently modify, 
supplement, and update the green campus program in order for it to be successful. 

Second, the project must be vehemently promoted and driven by the university president. In 
the end, the success or failure of any endeavor depends on its leadership. 

Third, university members should be encouraged to participate, communicate, and share in-
formation related to the green campus. Without the enthusiastic participation of its members, Sangji 
University cannot maintain its position as a leading green campus. As the vast majority of the univer-
sity population, the students must show a change of attitude and renewed dedication to the project.    

 
Fourth, the specialized strategy must be established and implemented through action. Once 

the strategy has been confirmed as effective, there should be no hesitation. Immediate action should 
be taken starting to enact the most feasible among the short- and long-term proposals outlined above. 

Fifth, the university should provide the minimum human and material resources necessary to 
constantly improve the project. Implementation of the proposed programs will require some human 
and material assistance from the university.
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I. Youth: Making Korea a Joyful Place

1. Youth Special Meetings 

According to Article 12 of the Framework Act on Youths, ‘(1) Each year, the State shall hold 
Youth Special Meetings… to be attended by youths and experts in the field of youth, with the goal 
of setting, implementing and inspecting policies to nurture youths on a government-wide scale. (2) 
Detailed matters, such as the specific people to attend these special meetings, its operation methods, 
etc. shall be prescribed by Presidential Decree.’ Hence, each year, youth representatives and experts 
from the Ministry of Gender Equality and Family (hereafter, MOGEF) and 16 cities/provinces gather 
for a Special Meeting, where they discuss government policies from a youth perspective and make 
suggestions to the entire government. In addition to giving youth a voice in government policies, 
these meetings aim to increase social awareness about the vast potential of youth and the necessity 
to consider youth when making policies. Moreover, many of Korea’s youth are engaging in activities 
to build various channels of communication to enhance creative capacities and improve youth rights 
and welfare.

Figure 1. Outline of the Youth Special Meeting

Purpose Function

CompositionBasis

Increasing the social recognition
of building juveniles’ potential capacity

and importance of youths policy

Article 12 of Framework Act on Juveniles 455 youths experts and representatives
from MOGEF and 16 cities/provinces

Setting, implementing and monitoring policies
on government-wide scale
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2. Commission on Youth Activities: Listening to Young People

The Commission on Youth Activities is a participatory youth organization that was formed 
based on Article 4.3 of the Youth Welfare Support Act [Article 4. Expansion of Youth Autonomy (3) 
The State and local governments shall take measures to ensure youth participation in the procedures 
for formulating youth-related policies or collecting their opinions]. The commission gives youth a 
voice in government matters by allowing youth to participate in policy making. The objective of the 
commission is to make local governments actively engage youths in the process of making policies 
and programmes and to enhance the functionality of youth rights and interests. The commission also 
gives youths a forum to share their opinion on both local and federal governmental policies, and 
to organize and participate in various programs, campaigns, special meetings, and policy briefing 
sessions.

II. Preventing School Violence with Daegu Commission on 
Youth Activities

1. Daegu Commission on Youth Activities

Since being founded in April 2012, the Daegu Commission on Youth Activities (hereafter 
Daegu Youth Commission) has represented the youth of Daegu by reviewing the youth government 
policies, conducting surveys about youth activities, hosting workshops and campaigns, and organ-
izing and supervising local youth events. For one year, the Daegu Youth Commission set the local 
agenda for Daegu, including the main item on the agenda, ‘Free weekends, independent youth activi-

Photo 1. The 8th Youth Special Meeting was held on 11-12 May 2012 in the National Youth Center of Korea, attended by representatives of MOGEF 
and juveniles from 16 cities/provinces.
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ties.’ In creating the local agenda, our group focused on the issue of school violence, which had been 
receiving increased attention after a local middle school student committed suicide. We carried out 
campaigns to prevent school violence based on a youth perspective, and proposed policies to address 
school violence.

2. Current status of school violence in Daegu

At the end of 2011, a local middle school student committed suicide after being subjected 
to relentless school violence. In the wake of this tragedy, the Daegu Youth Commission was formed, 
with members elected by vote in a regular meeting on 26 May 2012. As its first initiative, the com-
mission was determined to find new ways to combat school violence and console victims in the 
aftermath of school violence. 

“After 9-month-assault”…
The tearful last testament of a 14-year-old boy

(The following is a translation of an article that appeared in Dong-A newspaper on 23 De-
cember 2011.)

... In Suseong-gu, Daegu, in the living room of a seventh 
floor apartment, at 8 A.M. on Tuesday. A 14-year-old boy, in his 
second year of middle school, leaves a four-page note in the place 
where his mother usually leaves her purse. Then, he opened the door 
to the balcony, stepped outside, and leapt to his death, landing in a 
flowerbed below. Before throwing himself off the balcony, he had 
cleaned the living room.

A life trampled without blooming
 
In the note, the boy revealed that he had been suffering from bullying at school for 

the past nine months, even but he had never confided his problems to his family. According 
to the note, his anguish had begun in March, as he was beginning his second year of middle 
school. Two classmates had threatened him and forced him to strengthen their characters in 
an online computer game. He had to sit in front of the computer for long hours every day, and 
he also had to do their homework. He was either too scared or too naïve to fight back, so he 

Photo 2. The last testament of 
a 14-year-old boy
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quietly endured their bullying..

Things got much worse in the second semester. They took his books away so that he 
could only focus on playing the computer game for them. And they began to beat him more 
and more. They came to his house and beat him almost everyday. They made him kneel on 
a piano bench, tied his hands and hit him. They tried cutting him with a knife but failed, but 
then they tried burning his right arm instead. They tied a radio cable around his neck and 
dragged him around, and then made him lick the crumbs of snacks from the floor. They took 
all of his money. Even after he gave them all of his pocket money and all of the money from 
his account, they still demanded more, so he had to take up a part-time job. They forced him 
to buy clothes from a particular brand, and then stole them from him. They cursed his family, 
even as they were looking at his grandmother’s 70th birthday party...

Education authorities only looking to prevent relapses

There are rising voices claiming that, despite the alarming increase in the number of 
students throwing their lives away, school and education authorities are only concerned with 
sweeping such incidents under the rug. Whenever such tragedy related to school violence 
occurs, the schools go to work hushing up the incident, while the office of education performs 
damage control and enacts some makeshift plan. The Superintendent of Daegu Schools, Uh 
Dong-gi said, ‘As the person in charge of Daegu education, I can’t possibly express my sor-
row over this incident. With great repentance, we will come up with countermeasures.’

3. Major activities

After being founded in April 2012, the Daegu Youth Commission began its main activities 
with the slogan ‘End School Violence; Let’s prevent school violence with our own hands!’

In May, the Daegu Youth Commission chose ‘school violence’ as the local agenda, and 
in June, we made detailed activity plans. Then in July, we visited the Daegu educational maritime 
training center in Pohang to hold a workshop on developing policy issues. At this two-day workshop, 
we held a forum to analyze local policies and discuss school violence. Since the workshop, we have 
researched several acts on school violence (e.g. Act on prevention and countermeasure to school 
violence [enforced 1 May 2012]; Plans to eradicate school violence [cooperation of related depart-
ments, 6 February 2012]; Plans to eradicate school violence [Daegu Office of Education, January 
2012]; Survey report on plans to eradicate school violence [Ministry of Culture, Sports and Tourism, 
June 2012]). Based on this research, we made plans for the local agenda for the second half of the 
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Photo 3. Daegu Commission on Youth Activi-
ties’ booth at 2012 Daegu Juvenile Activity Fes-
tival, supervised by Daegu Juvenile Activities 
support center (20 October 2012)

year. In August, we divided our team into two parts, focusing on what do before (prevention) and 
after (countermeasure) school violence, respectively. As our discussions progressed, we analyzed 
incidents related to school violence and developed major strategies, which we then checked and clar-
ified. Thus, we decided on our major activities for the second half of the year: managing the youth 
experience booth under the supervision of the Daegu Youth Support Center and with the support of 
MOGEF, the city of Daegu and Daegu Office of Education; and managing survey booths at the ‘2012 
Daegu Youth Activity Festival,’ promoting youth organizations, club performances and the progress 
of the STOP school violence campaign.

4. Policy Issues

In order to suggest more efficient and practical policies 
related to school violence, the Daegu Commission on Youth Ac-
tivities divided into two parts, focusing on policies to prevent and 
counteract school violence, respectively. Furthermore, the com-
mission meticulously reviewed all acts and plans from 2012 re-
lated to school violence. In the end, we chose two policies and 
assignments in 20 of 43 possible fields. Our hope was not only to 
identify and demonstrate the problems with the current measures 
for preventing school violence, but also to make those policies 
more accessible for youths.Photo 4. Pictures of group discussions of 

prevention and countermeasure meetings of 
Daegu Commissions on Youths Activities 
(25 August, 2012)
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Table 1. Policy Issues of the Daegu Commission on Youth Activities 

Policy Area Policy Issues

1. 
Before school violence
(Prevention)

1-1. Forming a healthy youth network

1-1-1. Forming a diversified community

1-1-2. Managing ‘Love Your Friend’ week at school

1-1-3. Launching movement for providing good replies

1-2. Enhancing understanding of youths

1-2-1. Managing ‘Healing Camp’ with parents

1-2-2. Enriching communication between parents and teachers

1-3. Improving education about preventing school violence

1-3-1. Reinforcing the need for counseling

1-3-2. Improving domestic education about preventing school violence

1-3-3. Reinforcing programs for parents and teachers

2. 
After school violence
(Aftermath)

2-1. Improving 117, emergency number for school violence

2-1-1. Improving 117, existing emergency number

2-1-2. Promoting 117 center

2-2. Reinforcing ‘Wee Class’ functions

2-2-1. Improving Wee Class

2-2-2. Securing counseling experts, POOL for Wee Class

2-2-3. Implementing peer conflict resolution programs

2-3. Improving process of keeping student records

2-3-1. Establishing clear definition of ‘school violence’

2-3-2. Managing stay period sentence policy

2-3-3. Deleting school violence records after sorting

2-4. Enhancing counseling program

2-4-1. Managing private counseling program for both perpetrator and victim

2-4-2. Managing private counseling program for perpetrator 
immediately after school violence.

2-4-3. Managing senior counseling teacher program

2-4-4. Enhancing counseling program with parents
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5. Community and schools’ network program

Based on what we had learned from working with the local community and schools during 
the ‘STOP school violence’ campaign, the Daegu Youth Commission began developing a campaign 
to eradicate school violence. In order to promote the campaign, a few people prepared a presentation 
that included our detailed plans for the campaign, which they made to education officials and teacher 
representatives.

Figure 2. Presentation files from the campaign to eradicate school violence

6. Expected results

The campaign to eradicate school violence was carried 
out as part of a network program between the Daegu Youth Com-
mission and the local community and schools. The activities of 
the campaign made us realize that if youths are the main force 
addressing the problem of school violence, then we can better 
communicate with our friends, teachers and parents. We became 
aware that we had to be the ones responsible for eliminating school 
violence with our own hands. By creating a more joyful school life 
for all young people, we could build a better future for our whole 
society.

Photo 5. Class 9 (second year) of Kyungbuk 
National University High School, Jung-gu, 
Daegu participates in the campaign to eradicate 
school violence.
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Hee-joo SO
Student 
Yanggok High School

Hee-joo So entered in Yanggok High School in Gimpo in 2011, where she 
worked as a journalist at Y.E.N. (Yanggok English Newspaper). She has acted as 
a member of the Tongjin Youth Management Committee (created by Article 4 of 
the Youth Activity Promotion Act) since 2011, in order to represent youth opinions 
and needs related to the Youths Practice Facilities. Furthermore, since March 2012, 
she has been the representative of Joyful Coexistence ‘Gongsaeng Gongjon (共生

共存),’ the program to protect migratory birds, which is operated and supervised 
by the Ministry of Gender Equality & Family and the Korea Youth Work Agency 
(Team Name: Gongsaeng Gongjon).
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I. Joyful Coexistence – ‘Gongsaeng Gongjon (共生共存)’

1. How was it planned?

‘Gongsaeng Gongjon (共生共存)’ is a project team that we created for a youth programs 
contest offered by the Ministry of Gender Equality & Family. The team consists of 18 adolescents 
from Tongjin Youth cultural center, ages 14 to 18, with the average age of 16. Perhaps we are still a 
bit too young to independently enter society, but we are enthusiastic to change our local society with 
the voice of youth.  

2. Why migratory birds?

If you talk to anyone from Gimpo, especially the people with a large acreage of farmland, 
and ask them what things best represent their hometown, they would probably tell you that the icons 
of Gimpo are rice, grapes and migratory birds. 

We gathered our team together for the contest, but we were still puzzled about what topic 
we should tackle. The category of the contest that we entered was to promote involvement, and it 
had four sub-categories: improving relations between social participants, improving youth rights and 
interests, building the capacity of the regional society and producing a youth-friendly environment. 
We consulted amongst ourselves and decided that we wanted to differentiate ourselves from the other 
teams, but we still did not know how to do this. We were thinking about unique aspects of Gimpo 
when we say the following article, which is from Yonhap news agency.

Photo 1. ‘Gongsaeng Gongjon (共生共存)’ youths at their third activity (15 April 2012).
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Winter Migratory Birds Being Killed by Toxins
in Incheon and Gimpo

(The following is a translation of an article from Yonhap New Agency, released on 31 January 2012)

Some winter migratory birds were found dead in Incheon and Gimpo, Gyeonggi-do 
Province. The birds were killed by a toxic substance, resulting in outcries to find a way to 
prevent this situation from re-occurring. 

According to the Korean Association of Wild Bird Protection, two white-naped 
cranes, which are second-class endangered species, were found poisoned in Gyesan-dong, 
Gyesan-gu, Incheon on the afternoon of 26 January.

The two birds were apparently a parent and offspring. The younger bird was already 
dead, but the older bird was still alive, and was taken to Incheon animal hospital for treatment. 
But that bird also died on 30 January. 

Prior to this, on 26 December 2011, seven eagles, which are also second-class endan-
gered species, were found dead from toxic materials in Hupeong-ri, Haseong-myeon, Gim-
po-si, Gyeonggi-do Province, in the area of the Han River estuary.  

In other incidents, birds have been shot and killed by hunters and poachers. 

Seven mallards were shot in Gahyeon-ri, Tongjin-myeon, Gimpo-si on 5 January. 
Also, a white-tailed sea eagle (second-class endangered species) that had been shot was dis-
covered in Bogugot-ri, Wallgot-myeon, and was eventually saved after an emergency surgery 
that lasted over an hour. 

According to law, anyone caught killing second-class endangered species faces a 
maximum sentence of three years in prison and a maximum fine of 20 million won.   

Nevertheless, it is believed that area poachers routinely capture and kill migratory 
birds, such as wild goose and duck, for food.    

For this reason, opinions have been raised that tougher measures need to be taken 
to protect the birds, and that administrators and local law enforcement must crack down and 
begin monitoring such illegal activities more closely. 
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Yoon S. Y., the director of the Korean Association of Wild Bird Protection, said that 
poaching of migratory birds happens non-stop. She said it is essential that more public serv-
ants be hired seasonally to address this issue, and that some members of private organizations 
be empowered to stop vehicles or seize guns that they believe are being used for poaching.

After we read this article, we chose to focus on migratory birds as our subject, thinking that 
this topic would be unique to Gimpo, and so would differentiate us from other participants.  

II. Youths Unite to Protect Migratory Birds, the Pride of Gimpo

1. What kind of activities did we do?

Figure 1. Objective

Gimpo youths team up to save local migratory birds

How?
• Improve habitat → Habitat composition in Hupeong-ri, Haseong-myeon
• Improve surrounding environment → Collecting trash
• Improve public awareness → Promotion

Our primary objective was ‘Gimpo’s youths save Gimpo’s migratory birds.’ We divided this 
goal into areas of action and began to work on them.

Photo 2. Poisoned bean goose
Photo 3. A white-fronted goose attacked by a cat
Photo 4. Poisoned spotbill ducks

2 3 4
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These photos were taken around the time when we first started our project. 

Along with toxins and poaching, cats were also responsible for killing some of the birds. The 
cats are presumed to be stray cats living off the trash that people throw in the habitat of migratory 
birds. Those cats particularly prey on wounded birds, so that some birds that might have had treatable 
wounds were killed before people could find them. 

Figure 2. Gongsaeng Gongjon’s discussion contents

Habitat composition and improving surrounding environment
• Producing and installing signs ‘X’ to give warning 
• Installing wastebaskets → collecting trash
• Feeding

Improving public awareness
• Migratory birds protection campaign

These were the topics we discussed together. For convenience, we combined the first and 
second discussions. As shown, we were not able to do everything that we had planned to do. For ex-
ample, we could not install warning signs or trash cans because of our lack of budget. But we decided 
instead to pick up the trash ourselves as a way of improving the surrounding atmosphere.

Activity #1: Picking up trash

We had originally planned to install trash cans in the mi-
gratory birds’ habitat in Hu-pyung ri, Ha-sung, but we could not 
afford to do that. So instead of the cans, we decided to pick up 
trash in the habitat ourselves. We did not set any specific time, 
but once a month, whenever we had time, we would go to pick up 
trash. Unfortunately, the amount of trash was huge, so we some-
times spent 2-3 hours picking it up. 

Photo 5. First activity: setting up the habitat 
and picking up trash.
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Photo 6. Second activity: feeding the birds.

Activity #2: Feeding

The Korean Wild Bird Society provided us with seed to feed the birds, and we scattered 
the seed around in the birds’ habitat. This activity was somewhat difficult for us to do on our own, 
so some people from the Korean Wild Birds Society helped us. At first, it was very awkward and 
time-consuming, but as we got used to it, we could spread the seed quickly and evenly.

Activity #3: Increasing public awareness

In preparing for our the third activity – increasing public 
awareness – we considered ways to promote the effective protec-
tion of migratory birds. Through our discussion, we came up with 
the ‘migratory birds protection campaign.’ How did the migratory 
birds protection campaign advance people’s awareness about the 
plight of migratory birds? Four times a year, the city of Gimpo 

offers youth campaign activities, and we created the migratory birds protection campaign as part of 
those activities. 

The campaign consisted of four parts: getting people to fill out pledges and surveys about 
protecting migratory birds, handing out leaflets, producing signs to advertise in the street and giving 
out badges for protecting migratory birds. 

Part I: Pledges and surveys

We set up booths and asked people to fill out pledge forms 
and surveys about protecting migratory birds. In all, we collected 
about 1000 pledges and surveys from different people.

Photo 7. What is the migratory birds protection 
campaign?

Photo 8. Filling out pledges and surveys about 
protecting migratory birds.

(수정)ESD콜로퀴엄영문논문집.indd   151 13. 8. 13.   오전 10:35



152 New Approaches to New Futures: Selected Papers from the 2012 ESD Colloquium Series

Part II: Handing out leaflets

Next, we took to the streets to talk to people and hand 
out leaflets promoting the work we were doing to save migratory 
birds. This was probably the most difficult activity in our project, 
but also the most worthwhile one. At first, almost everyone was 
just passing us by, and only a few people stopped to hear about 
our project. Maybe they ignored us because we were too young. 
many people refused to take the leaflets, while others just tossed 
them away, and some people even made fun of us. However, we 
persevered, and as the campaign went on, more and more people 
stopped to hear about our activities. Once they heard about what 
we were doing, people were very supportive and even inspired by 
our project. In the end, we got more attention than we did in the 
beginning.

Part III: Making signs to advertise the project

Our third activity was to make signs to promote our project in 
the street. 

The signs that we made were not very durable; they would 
usually get ripped or otherwise ruined after we used them in the 
street once or twice. So every time we went out to advertise, we 
had to make new signs. By the end, we were so practiced at this 
that we could make new ones in only 5-10 minutes. 

This activity proved to be the most effective part of our 
entire campaign. We went to public squares or streets with many 
office buildings, which are usually the most crowded places in Ko-
rea. We focused on putting two words into people’s minds: ‘Mi-
gratory’ and ‘Birds.’ We actually had a lot of fun with this activity, 
by going around in the streets and chanting ‘We protect migrato-
ry birds!’ Sometimes, other teens and kids would join us, and we 
would march in lines, shouting together. This activity provided a 
great way to communicate about migratory birds to with other ad-
olescents in Gimpo. 

Photo 11. Giving out badges for protecting 
migratory birds.

Photo 10. Producing signs to advertise in the 
street.

Photo 9. Handing out leaflets.
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Photo 12. Releasing the birds back into wild

Part IV: Giving out badges

For our last activity, we rewarded people who signed our 
pledge or filled out our survey with a badge that said ‘You are a 
citizen who protects migratory birds.’ The badges featured one of 
the characters from the popular video game Angry Birds, which 
brought a smile to people’s face and made them feel less reserved 
about committing to the cause of migratory birds.

In addition to these activities, we also treated some 
wounded birds and released them back into the wild, and the Ko-
rean educational channel EBS came to film us.

We also acted as a representative for the Korea Youth Work Agency at the 14th ESD Collo-
quium, organized and supervised by the Korean National Commission for UNESCO (KNCU) and 
the Korea Youth Work Agency (KYWA). We shared some details about our project at the open forum 
‘Youth talks about their local society and ESD.’

III. Completing the project

All activities of the above activities happened over the course of one year. The project turned 
out to be a big success, which made all of us very happy. 

While we were working together on this project, we started to feel like youths can do any-
thing that adults can do. After all, there is no rule that says adults have to be the ones to solve every 
problem. As my colleagues and I have done, you and your friends can do whatever you want to make 
your community a better place. When we first started this project, of course, everything was awkward 
and difficult. We usually felt shy and clumsy, and we kept questioning ourselves about ‘How should 
we present ourselves in front of people?’ and ‘How can we communicate with adults?’ But one by 
one, over time, we started learning, and we improved our communication and leadership skills. Even-
tually, we were able to reach a lot of adults, and hopefully change their perspective that all youths are 
immature and incapable of meaningful social actions. In the long run, one year is only a short amount 
of time, but in that short period, we were able to change the minds of many local citizens, get them 
interested in what we were doing and show them that we were capable of addressing this problem 
ourselves. Perhaps if we did not put a time limit on activities like these, and instead tried to do them 
little by little, every day, then youths like us can truly change our society.
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Haejae Debbie OH
Programme Specialist / Education Team
Korean National Commission for UNESCO

Haejae Debbie Oh is Programme Specialist for the Korean National Com-
mission for UNESCO (KNCU). She completed her undergraduate education at 
Ewha Womans University, with a BA in English Language & Literature and minor 
in Journalism. Before working at KNCU, she worked in the Extended Education 
Support Department in the Korea Arts & Culture Education Service, where she 
planned and implemented diverse projects to promote social and cultural education. 
She joined KNCU in 2007 and was originally in charge of public relations work, in-
cluding publications. In line with this responsibility, in 2010, she was dispatched to 
the UNESCO headquarters (Paris, France) as a Seconded Expert and she worked at 
NAC (National Commissions Section) – a sub-division of ERI (Sector for External 
Relations and Public Information). Since 2011, she has been a member of the Ed-
ucation team at KNCU, where she currently oversees all activities related to ESD, 
including research, publications, international events, etc. In 2010, she co-translated 
World Heritage: Challenges for the Millennium (2007, UNESCO) into Korean, and 
she also contributed to the paper ‘Global Issues and Challenges on Early Childhood 
Care and Education (ECCE) focusing on UNESCO’s activities,’ to the bimonthly 
journal KICCE Forum Vol. 32 (Sep.-Oct. 2012), Published by the Korea Institute of 
Child Care and Education (KICCE).
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UNESCO Policy Review Workshop: Learning for the Future,
Educating for Sustainable Development

(7-8 June, 2012 Jakarta, Indonesia)

Outline of the Workshop

The UNESCO Jakarta Office is a UNESCO Clus-
ter Office, representing UNESCO in Brunei Darussalam, 
Indonesia, Malaysia, the Philippines and Timor Leste in all 
UNESCO fields of competence: education, culture, social 
& human sciences, communication & information, and nat-
ural sciences. Under the auspices of the UNESCO Head-
quarters in Paris, the UNESCO Jakarta Office organized a 
policy review workshop.

The aim of the UN Decade of ESD (DESD, 2005-2014), which is led by UNESCO, 
is to integrate ESD into all areas of education. One central strategy is to review and revise ed-
ucational policies, education programs and curricula to include the innovative learning model 
of ESD. In order to achieve real and visible impact when implementing DESD, it is crucial to 
target the level of policy and decision makers in Member States. The Bonn Declaration (2009) 
on ESD speaks, inter alia, of the necessity to ‘re-orient education and training systems to ad-
dress sustainability concerns through coherent polices at national and local levels.’

In line with this, the main objective of the workshop was to bring policy decision mak-
ers together and sensitize them to ESD’s potential to make education more relevant and qualita-
tive, by motivating them to initiate a policy-review process at the national level.

From 7 to 8 June 2012, the UNESCO Jakarta Office hosted the UNESCO Policy Re-
view Workshop: Learning for the Future, Educating for Sustainable Development. In total, there 
were 39 participants, including 25 senior policy officers from education, development and envi-
ronment ministries from five countries: Brunei, Indonesia, Malaysia, the Philippines and Timor 
Leste. The remaining 14 participants included seven resource people, including the lead author 
and one co-author of ESD Lens: A Policy and Practice Review Tool, and seven UNESCO staff 
members from the Jakarta Office.
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The focus of the meeting was ESD Lens, which was prepared by UNESCO as a flexible 
guide to assist Member States in examining the ways in which national policies for develop-
ment, health, the environment, population and education can be enhanced to better support the 
achievement of national goals for sustainable development. Following keynote and orienting 
lectures, the business of the Meeting was conducted through National Working Groups, which 
examined each of the tools in the ESD Lens for its relevance to country needs.

ESD Case Studies and ESD Country Indicators in the Republic of Korea

In Session 5, named ‘ESD Case Studies and De-
velopment of ESD Country Indicators,’ three keynote ad-
dresses were presented by representatives from Korea, Chi-
na and Japan. The aim of these addresses was to familiarize 
participants with an understanding of innovative ESD poli-
cies and practices in countries outside the cluster countries. 
Haejae Debbie Oh made a presentation entitled ‘ESD Case 

Studies and ESD Country Indicators in the Republic of Korea,’ in which she described how 
ESD is integrated into education policy and how it is being implemented in Korean schools, 
with an emphasis on monitoring and evaluation. She explained the ESD Indicator Framework 
that is being used for this, and also encouraged new thinking about the Green Economy and 
its implications for education policy, curriculum and school practices.

* The above texts were partly extracted from the final report of the UNESCO Policy Review 
Workshop, completed by the UNESCO Jakarta Office in 2012.

I. Background

Prior to reporting the history of Education for Sustainable Development (ESD) practices and 
the general progress of developing ESD Country Indicators in the Republic of Korea, I would like to 
point out two of the country’s distinct national characteristics that are related to ESD.

First, over the last 65 years, Korea has experienced a unique level of education-based de-
velopment. Just half a century removed from the severe national crisis that followed two historic 
tragedies – Japanese colonialism (1910-1945) and the Korean War (1950-1953) – Korea successfully 
grew into the 10th-ranked national economy in the world. This remarkable national development 
has been based in large part on education. From the earliest days of post-war reconstruction, the 
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Korean government has avidly focused on ‘education for development,’ including basic and literacy 
education, in cooperation with various international communities, such as UNESCO, UNKRA, etc. 
The government eventually proved that education could be a valuable tool for accelerating national 
economic development, as demonstrated by outstanding achievements such as Korea’s admittance 
to the OECD Development Assistance Committee (DAC, 2009), as well as hosting the G-20 Seoul 
Summit (2010), etc. Based on this background and its solid infrastructure in the field of education 
and development, Korea is situated in unique position to promote and implement ESD.

Figure 1. Korea’s background as a model of education-based development

But Korea’s economic development has quantitatively improved the nation, but it has not 
come without consequences, which leads to the second national characteristic related to ESD. Today, 
Korea is badly in need of ESD implementation, because the rapid economic growth has created an 
imbalance between the environment, economy and society. In the aftermath of this one-sided devel-
opment, Korea is now coming to terms with the fallout of its ‘unsustainable development,’ with prob-
lems such as environmental disruption, reckless energy consumption, social and economic disparity, 
etc. Since the 1980s, the country has attempted to go beyond quantitative growth to qualitatively 
improve the field of education, so the necessity of ESD has been constantly raised. Moreover, Korea 
is aware of ESD’s potential to provide solutions to the harmful effects of compressive growth, and 
to create a future-oriented growth engine that will maintain the balance between ‘sustainability’ and 
‘development.’ 
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Since the launching of the UN Decade of Education for Sustainable Development (DESD, 
2005-2014), Korea has increased its focus on ESD in the form of cooperative networks among the 
government, national institutes, schools, civil society, etc. In particular, three major committees have 
implemented and invigorated ESD in Korea: the Presidential Committee on Green Growth (PCGG), 
the National Council for Sustainable Development (NCSD) under the Ministry of Environment, and 
the Korean National Commission for UNESCO (KNCU). Furthermore, with only a few years of the 
DESD remaining, Korea is taking the necessary step to set up national ESD indicators to monitor and 
evaluate domestic ESD activities.

Figure 2. ESD cooperative system in Korea, based on three major committees

II. Promoting ESD at the National Level: EE, ESD, and GGE

As mentioned, the aftermath of industrial expansion in Korea called for a commitment to 
Environmental Education (EE). As the first educational measure to challenge ‘unsustainable devel-
opment’ in modern Korean society, and EE became the cornerstone of Korea’s ESD, as well as the 
new educational concept, Green Growth Education (GGE).

From the 1980s to 2000s, the Korean government made considerable efforts to incorporate 
environmental preservation into the formal educational system and thus inculcate the concept into 
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the minds of Korean youth. As part of the fourth and fifth national curricula (1981-1991), EE was 
reflected in various subjects of Korean elementary and secondary schools. Also, since being estab-
lished in 1985, the Model EE Schools System has worked to develop and disseminate best practices 
of EE and its pilot programs. EE was further institutionalized through the sixth and seventh national 
curricula (1992-2007), which installed several independent courses (‘Environment,’ ‘Environmental 
Science,’ ‘Ecology and Environment,’ etc.) in elementary, middle and high schools. In addition, the 
Ministry of Environment established the first Environmental Education Master Plan (2006-2010), 
which establishes a national education plan every five years for promoting and supporting EE, with 
the official approval of the Minister of the Environment.

Since the mid-2000s, Korea has undergone an educational transition focusing on Sustain-
able Development. Led by the Presidential Commission on Sustainable Development (hereinafter 
‘PCSD’), the Roh Moo-hyun Administration (2003-2008) kick-started the sustainable development 
issue by adopting Action Plan for Education for Sustainable Development (2006), and also by en-
forcing Basic Law on Sustainable Development and its Enforcement (2008) and Environmental Edu-
cation Promotion Act (2008). On these legal bases, numerous ESD-related programmes and projects 
were implemented by major ESD stakeholders, such as PCSD, Ministry of Education and Human 
Resources Development (now Ministry of Education, Science and Technology, or MEST), Minis-
try of Environment, KNCU, Asia-Pacific Centre of Education for International Understanding (AP-
CEIU), Local Agenda 21, etc. Those programmes included UNESCO Associated Schools Project 
Network (ASPnet), school curricula, teacher training, workshops, publications and more.

The current Lee Myung-Bak Administration, which has been in office since 2008, declared a 
national vision for ‘Low Carbon Green Growth.’ In accordance, ESD in Korea began to be promoted 
as ‘GGE.’ Founded in 2009 and strengthened by the legal guidelines put forth in Basic Law on Low 
Carbon Green Growth and its Enforcement adopted in 2010, PCGG has strived to include GGE in 
the national curriculum. As part of this endeavor, the Ministry of Environment established the second 
Environmental Education Master Plan (2011-2015), thereby comprehensively promoting EE among 
various ministries. Since the inauguration of President Lee Myung-Bak, PCSD has been transformed 
into NCSD, and has continued to support ESD, including GGE.

Consequently, the national ESD policy in Korea has progressed considerably, thanks to the 
leadership of two government bodies – PCGG and NCSD – and cooperation among various gov-
ernment ministries, such as MEST, Ministry of Environment, Ministry of Strategy and Finance and 
other relevant institutions.
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III. General Overview of KNCU’s ESD Activities

KNCU has played a pivotal role in promoting ESD in Ko-
rean society, in cooperation with PCGG and NCSD in the field of 
UNESCO’s competence. Established in 1954 as a semi-govern-
mental organization based on a close relation with MEST, KNCU 
has been a national focal point for ESD by promoting numerous 
activities on the foundation of broad partnerships and networking 
among governments, international and intergovernmental organi-
zations, civil society, private sector, etc. KNCU has expanded its 
scope at the national level and developed diverse programs for 
students and teachers, research, teaching and learning materials, 
and workshops on ESD. 

In 2009, KNCU established the Korean National Com-
mittee on ESD as a special committee to focus on introducing 
and supporting ESD policies at the national level and enhancing 
KNCU’s function as a national coordinating body for the DESD. 

The committee devises general ESD policies, formulates strategies financed by MEST, and imple-
ments and reviews diverse ESD programs and activities.

Photo 1. Ceremony for the completion 
of Korea UNESCO House in Seoul (1967)

Photo 4. Korea UNESCO ESD Official Project (2011-) logo

Photo 2. Korean National Committee on ESD (2009-) Photo 3. ESD Colloquium Series (2010-)
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Photo 6. Korea-Japan Teachers’ Dialogue on ESD (2001-)

Photo 5. ESD Teacher Training (2011-)

Photo 7. UNESCO Associated Schools Project Network (1961-)

Photo 8. International Voluntary Service (1999-)
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Photo 9. ESD research

Photo 10. ESD publications
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IV. Towards 2014: ESD Country Indicators for Monitoring 
and Evaluation

Like many other nations around the world, Korea is situated in a significant era to system-
atically draw up general plans for monitoring and evaluating national ESD activities, in preparation 
for a national report to be delivered at the 2014 end-of-DESD World Conference. In this regard, 
Korea must establish national ESD indicators that are culturally appropriate and fully reflect regional 
relevance.

There have been several regional and national endeavors to develop ESD indicators in Ko-
rea. In 2002, by the request of PCSD and the Ministry of Environment, the Korean Society for 
Environmental Education (KOSEE) prepared the first research paper pertaining to a national indi-
cator in the field of EE for sustainable development, entitled ‘Developing Environmental Education 
Strategies for National Sustainable Development.’ Thereafter, in 2009, RCE Tongyoung released a 
regional research paper entitled ‘Indicator Set for ESD of Tongyoung.’ That paper intended to devel-
op a relevant ESD indicator that could be effectively utilized as a touchstone for local ESD activities 
in Tongyoung. At the national level, KNCU promoted research by domestic ESD experts, and finally 
published the report Research on National Indicators of ESD in Korea (2011).

But in spite of these attempts at the regional and national level, Korea still lacks an inte-
grated and comprehensive ESD indicator. It is crucial to have a basic strategy for developing ESD 
indicators, but Korea has not yet developed such a strategy, even though the need to develop ESD in-
dicators has been addressed domestically. In the case of European and North American States, moni-
toring and evaluating ESD follows UNECE Strategy for ESD, adopted by United Nations Economic 
Commission for Europe (UNECE) in 2005 for the purpose of developing ESD indicators. I sincerely 
believe that, through this Jakarta Policy Review Workshop, we can create a basic action strategy for 
developing ESD indicators in the Asian region, so that the involved countries, including Korea, can 
begin to build their own national indicators for ESD.

Also, Korea’s national focal point is somewhat ambiguous in terms of gathering relevant 
data and systematically monitoring and evaluating it. To confront this problem, KNCU attempts to 
consult and collect opinions from the main stakeholders in Korea, such as the government, relevant 
institutes, schools, civil society, private sector, etc. Moreover, KNCU will actively participate in 
various international conferences to aptly deal with current trends in the field of ESD. For instance, 
since 2011, KNCU has participated in the Northeast Asia Reporting and Capacity-Building Project 
on Monitoring and Evaluation of ESD, co-hosted by the United Nations University - Institute of Ad-
vanced Studies (UNU-IAS) and the Institute for Global Environmental Strategies (IGES).
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Photo 11. Northeast Asia Reporting and Capacity-building Project on M&E of ESD, co-hosted by UNU-IAS and IGES (2012).
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